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Introduction 
 
The California High School Exit Examination (CAHSEE) Teacher Guides for English 
Language Arts (ELA) and Mathematics are designed to provide comprehensive and 
accessible information to assist teachers in preparing their students for the CAHSEE. 
This guide contains six sections, and teachers are encouraged to reproduce individual 
sections or all of the guide for classroom use. Districts and school personnel also are 
encouraged to use this material in their staff development activities.   
 

��Section 1, “About the CAHSEE,” provides an overview of the purpose and 
content of the CAHSEE. This section also includes a set of checklists teachers 
may use when writing test questions for classroom use, information about security 
for the CAHSEE, and a glossary of terms used in this guide. 

 
��Section 2, “CAHSEE Questions and Answers for Teachers,” provides answers to 

frequently asked questions about the administration and scoring of the CAHSEE.  
 

��Section 3, “Assessing the CAHSEE Reading Standards,” is designed to give 
detailed information about how the California content standards for reading are 
tested on the CAHSEE. The reading standards are divided into three strands:  

Word Analysis 
Reading Comprehension 
Literary Response and Analysis 

For each of these strands, Section 3 provides a summary of the essential 
knowledge and skills covered in the strand, followed by a detailed discussion of 
each content standard within the strand. This discussion includes a description of 
the ways the standard may be tested and, for most standards, a sample released 
test question. 

 
��Section 4, “Assessing the CAHSEE Writing Standards,” is designed to give 

detailed information about how the California content standards for writing are 
tested on the CAHSEE. The writing standards are divided into three strands:  

Writing Strategies 
Writing Conventions 
Writing Applications  

As in Section 3, this section first provides summary of the essential knowledge 
and skills covered in each strand, followed by a detailed description of each 
content standard and its components. Information about how the standard may be 
tested and descriptions of CAHSEE released test questions are also included. 

 
��Section 5, “Thinking About the ELA Strands in the Classroom,” gives practical 

descriptions of each reading and writing strand and is designed to help teachers 
focus on the standards in everyday classroom instruction. 
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��Section 6, “Process for Using the CAHSEE to Increase Student Achievement,” 

details suggested processes for using the California content standards and the 
released test questions to help implement standards-based instruction in the 
classroom.  

 
The appendixes to the Teacher Guide provide the following materials for easy reference: 

�� Appendix A: The CAHSEE Scoring Guides for the writing tasks 
�� Appendix B: The CAHSEE ELA blueprint (number of test questions for 

each content standard) 
�� Appendix C: The passages associated with the sample items discussed in 

this guide 
�� Appendix D: Sample worksheets that accompany the suggested seven-step 

process for using the CAHSEE to increase student achievement 
�� Appendix E: A matrix of the topics in the California Content Standards for 

reading, grades 3 through 9/10 
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Section 1 

About the CAHSEE 
 
 
Background 
 
Education Code section 60850(a) required the State Superintendent of Public Instruction 
to develop a high school exit examination in language arts and mathematics in 
accordance with the statewide academically rigorous content standards adopted by the 
State Board of Education. Education Code section 60851 provides statutory authority to 
administer a high school exit examination and requires passage for obtaining a diploma.  
 
Commencing with the 2003-04 school year, every graduating senior must pass the high 
school exit examination as a condition of receiving a high school diploma from a 
California public school. During the 2002-03 school year, students in grade 10 and those 
students in grade 11 who have not yet passed one or both parts of CAHSEE must take 
the test. In spring 2003, all students in grade 10 will be required to take the CAHSEE for 
the first time. For all students who do not pass, there will be multiple opportunities to 
retake one or both parts of the exam as necessary. 
 
The State Superintendent of Public Instruction designates six testing dates a year for the 
CAHSEE. Testing dates are in March, May, July, September, November, and January. 
The specific dates are noted on the CDE website at 
http://www.cde.ca.gov/statetests/cahsee. Districts select from these dates and offer the 
CAHSEE at least three times a year (e.g., July, November, and March). 
 
 
 
Purpose and Content of the CAHSEE 
 
The purpose of the CAHSEE is to ensure that students who graduate from high school 
can demonstrate grade-level competency in the state content standards for reading, 
writing, and mathematics.  
 
The State Board of Education has approved both grade level and specific content to be 
assessed on the CAHSEE. A High School Exit Examination Standards Panel, appointed 
by the State Superintendent of Public Instruction, reviewed the state content standards in 
mathematics and English language arts and recommended to the State Board which 
content standards students should master to receive a high school diploma. In 
mathematics, standards from grades 6, 7, and 8 were selected. In English language arts, 
the panel selected standards from grades 9 and 10 and two standards from grade 8.  
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The test questions on the CAHSEE assess the approved standards and cover a range of 
difficulty levels, consistent with good testing practices. Because the primary purpose of 
the examination is to determine whether or not students can demonstrate grade-level 
competency in reading, writing, and mathematics, many of the test questions are 
clustered around the difficulty level represented by the passing score. These questions 
assess full mastery of the designated California content standards as well as foundational 
knowledge and skills underlying these standards, as recommended by the High School 
Exit Examination Standards Panel.  
 
For example, the ELA part of the CAHSEE includes test questions that require students 
to determine the meaning of words in context. This vocabulary strategy is not specifically 
named in the grade 9/10 content standards, but it is included on the exam because it is a 
foundational, underlying skill required for achievement of the grade 9/10 vocabulary 
standards. Similarly, most CAHSEE ELA test forms contain at least one poem. Although 
poetry is not specifically named in the grade 9/10 literary analysis standards, analysis of 
poetry is a focus of standards in the earlier grades. In mathematics, standards from grades 
6, 7, and 8 are included on the CAHSEE because these grade level standards represent 
both foundational and competency standards that students should meet in order to 
graduate from high school. See Appendix E for a chart detailing the topics covered by the 
California content standards in reading. This document illustrates the knowledge and 
skills that are foundational to the standards assessed on the CAHSEE. 
 
All questions on the examination have been evaluated for their appropriateness for 
measuring the designated ELA and mathematics content standards. They have been 
reviewed and approved by committees of California educators, including teachers, 
administrators, and academicians. In addition to content, all items have been reviewed 
and approved by California educators for their adherence to the principles of fairness and 
have been evaluated to determine if bias exists with respect to characteristics such as 
gender, ethnicity, and language.  
 
Both parts of the CAHSEE (ELA and Mathematics) have multiple-choice questions, 
which consist of a question or statement followed by a set of four possible answer 
choices. Only one answer choice is correct, and there is no scoring penalty for guessing 
an answer choice incorrectly. Mathematics items may include pictorial material, such as 
drawings, tables, diagrams, or graphs. There are two writing tasks on the ELA part of the 
CAHSEE. One task requires a written response to literary or informational text, and the 
other requires a written response to a stand-alone writing prompt.  
 
Each operational form of the ELA and mathematics portions of the CAHSEE also 
includes 12 field-test questions consisting of newly developed items for which the 
collection of statistical data is necessary. The field-test questions are not identified in the 
test booklets. These questions are selected for try-out purposes only and are not included 
in any individual or group student score reports. 
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The test blueprints for the CAHSEE indicate which content standards are to be tested 
and the number of items per standard. More detailed information is available on the 
CAHSEE website (noted on the previous pages in the Background section).  

 
The CAHSEE is not a timed test, which means it has no fixed time limit in which 
students must complete the examination. However, students are expected to complete 
their work during the regular school day unless their Individual Educational Program 
(IEP) or 504 Plan specifies the need for extra time beyond the school day. 
 
English Language Arts Content Standards 
The standards for the English language arts part of the CAHSEE are taken from the 
California Content Standards for grades 9/10. Standards from the following strands are 
included: Word Analysis, Reading Comprehension, Literary Response and Analysis, 
Writing Strategies, Writing Conventions, and Writing Applications. 
 
The English language arts part of the CAHSEE contains 82 multiple-choice test questions 
and 2 writing tasks distributed across the six strands, as shown in Table 1. 
 

Table 1 
Distribution of CAHSEE ELA Questions by Strand 

 
Strand Number of 

Multiple-
Choice Items 

Number of 
Writing Tasks 

Word Analysis 10 - 
Reading Comprehension 24 - 
Literary Response and Analysis  24 - 
Writing Strategies 11 - 
Writing Conventions 13 - 
Writing Applications - 2 
Total 82 2 

 
 
Mathematics Content Standards 
As mentioned above, the standards for the mathematics part of the CAHSEE are taken 
from the California Content Standards in grades 6, 7, and 8. They include standards from 
the following mathematical strands: Number Sense; Algebra and Functions; 
Measurement and Geometry; Statistics, Data Analysis, and Probability; Mathematical 
Reasoning; and Algebra 1. 
 
The mathematics part of the CAHSEE contains 80 multiple-choice test questions 
distributed across the six strands as shown in Table 2. 
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Table 2 
Distribution of CAHSEE Mathematics Questions by Strand 

 
Strand Number of 

Multiple-
Choice Items 

Statistics, Data Analysis, and Probability 12 
Number Sense  14 
Measurement and Geometry 17 
Algebra and Functions 17 
Mathematical Reasoning   8 
Algebra 1 12 
Total 80 

 
 
Development of Test Questions for the CAHSEE 
 
The test questions that appear on the CAHSEE have been through an extensive 
development process to ensure that they are valid and fair measures of what students 
know and are able to do.  
 
Content Validity 
To ensure that the CAHSEE is a valid measure of the specified content standards, the test 
questions are carefully designed to assess the content indicated in the test blueprints. 
Insofar as possible, each question requires students to demonstrate knowledge and/or 
skills in only one standard. Because many content standards cover a wide range of 
knowledge and skills, individual test questions may assess one component of the 
standard. Other questions may address underlying, foundational knowledge or skills that 
are required for higher achievement in the standard.  
 
Technical Quality 
Well-written test questions give students an opportunity to demonstrate what they know 
and are able to do; students do not have to “outthink” or “outguess” what the question is 
asking. When questions are clearly written and easily understood, students are able to 
provide evidence of their learning. Test questions have only one clearly correct answer. 
The language is simple, direct, and free of ambiguity. Questions should not be a test of 
reading ability or vocabulary if that is not their purpose. CAHSEE test questions are 
reviewed for content validity and technical quality by committees of California educators. 
 
Fairness 
Bias in testing can take several forms, including the use of unfamiliar or insensitive 
language and terms, the presentation of stereotypes, and the inclusion of concepts that are 
offensive or negative toward any group. During the development process, CAHSEE test 
questions are continually reviewed for potential bias to ensure that the CAHSEE meets 
the highest standards of fairness in testing. 
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For general matters of style and grammar, CAHSEE test developers consult The Chicago Manual 
of Style, The Gregg Reference Manual, Merriam Webster’s Collegiate Dictionary, and The 
American Heritage College Dictionary. 
 
The following checklists are used by CAHSEE item writers and review committees as a 
basis for evaluating the content validity, technical quality, and fairness of test questions. 
Teachers may also use these checklists to improve their own classroom assessments. For 
multiple-choice questions for either English language arts or mathematics, teachers may 
wish to write standards-based test questions to help students prepare for the CAHSEE. 
The checklist in Table 3 is provided so that teachers may evaluate their own questions 
against the general requirements for CAHSEE multiple-choice questions. Table 4 
provides some useful guidelines teachers may use for developing English language arts 
writing tasks. 
  

Table 3 
Development Checklist for Multiple-Choice Questions 

 

� Requirements 

The test question as a whole— 

 Has one and only one clearly correct answer 
 Clearly presents one central idea 
 Measures the intended objective 
 Has a clear purpose 
 Is within the appropriate range of difficulty 
 Contains simple, direct, and unambiguous language 
 Uses age-appropriate vocabulary and sentence structure 
 Does not use vocabulary and idiomatic phrases that could be unfamiliar 
 Does not rely on students’ possessing outside knowledge 
 Tests worthwhile (not trivial or obscure) concepts or information 
 Reflects current teaching practices 
 Is not tricky or cute 
 Does not appear to ask for the student’s opinion 
 Is grammatically correct 
 Uses the active voice and avoids informal diction and usage 
 Follows the appropriate style guidelines 
 Is free of bias, sensitive language or topics, and stereotypes 
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Development Checklist for Multiple-Choice Questions, continued 
 

� Requirements 

The stem of the test question— 

 Gives the test taker a full sense of what the item is asking 
 Is either a question or an incomplete statement 
 Is both clear and concise 
 If negative, contains no negatives in the distracters 
The stimulus or passage for the test question(s)— 

 Is likely to be interesting to students 
 Is correctly and clearly labeled 
 Provides all the information needed to answer the questions 
 Can be reproduced clearly in a test book 
The response options— 

 Are written so that no one option is significantly different from the others in 
length, specificity, or complexity 

 Relate to the stem in the same way 
 Do not include an option that denies the truth of any other option 
 Do not deny the truth of the stem  
 Do not give clues to students, such as the use of absolutes like always and 

never 
 Do not repeat words that could be placed in the stem 
 Include plausible and reasonable misconceptions and errors 
 Do not include as other distractors that are phrased differently but have the 

same meaning as other distractors 
The set of test questions— 

 Includes a sufficient number of questions to justify the time required to read 
the stimulus or passage 

 Contains questions that are entirely independent of each other 
 Reflects an appropriate range of difficulty 
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Table 4 

Development Checklist for Writing Tasks 

� Requirements 

The task— 

 Directly assesses the knowledge, skills, or abilities specified by the content 
standard 

 Clearly tells students what they are being asked to do 
 Is appropriate in scope, i.e., neither too broad nor too narrow 
 Uses precise action verbs and descriptive words 
 Invites and supports a range of responses 
 Is specific about the expected level of detail required in the response 
 Does not invite personal responses about students’ values or beliefs 
 Does not advocate a particular value that may not be common to all students 
 Uses age-appropriate vocabulary and sentence structure 
 Does not use unfamiliar vocabulary or unfamiliar idiomatic phrases 
 Is free from problems of bias or sensitivity 
 Is likely to be a topic of interest to students 

 
 
Test Security 
 
One of the most significant guarantors of fairness to all students who take the CAHSEE 
is that passages, writing prompts, graphical materials, and test questions remain secure at 
all times. Individuals who circumvent or attempt to circumvent procedures to maintain 
test security diminish the legitimate and honest efforts of all other students and teachers 
to participate in the state’s assessment system. The California Department of Education 
has the authority, according to the Education Code section 60851 (b) and (c) and the 
copyright statutes of the United States, to act against any individual or group of 
individuals who knowingly attempts to copy, duplicate, or transmit in any way, the 
contents of secure material from test booklets, answer documents, in whole or in part, to 
any other individual or group of individuals. The California Department of Education 
may employ procedures to maintain the test security of the CAHSEE, including but not 
limited to monitoring of test administration, document handling, and post-test analytic 
techniques such as mark discrimination analysis. 
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Resource Documents 
 
 
The information in this Teacher Guide is based on the California content standards and 
the California frameworks in English language arts and mathematics. These documents 
may be ordered from the California Department of Education, or they may be 
downloaded from the CDE web site, as shown below: 
 
The English Language Arts Content Standards for California Public Schools, 
Kindergarten Through Grade Twelve is available from the Publications Division, Sales 
Office, California Department of Education, P.O. Box 271, Sacramento, CA 95812-0271; 
1-800-995-4099, ext. 6. It is also available at http://www.cde.ca.gov/standards on the 
Internet. 
 
The Mathematics Content Standards for California Public Schools, Kindergarten 
Through Grade Twelve (1997) is available from the Publications Division, Sales Office, 
California Department of Education, P.O. Box 271, Sacramento, CA 95812-0271; 1-800-
995-4099, ext. 6. It is also available at http://www.cde.ca.gov/standards on the Internet. 
 
The Mathematics Framework for California Public Schools, Kindergarten Through 
Grade Twelve (1999), is available from the Publications Division, Sales Office, 
California Department of Education, P.O. Box 271, Sacramento, CA 95812-0271; 1-800-
995-4099, ext. 6. It is also available at http://www.cde.ca.gov/cdepress/math.pdf on the 
Internet. 
 
The Reading/Language Arts Framework for California Public Schools, Kindergarten 
Through Grade Twelve is available from the Publications Division, Sales Office, 
California Department of Education, P.O. Box 271, Sacramento, CA 95812-0271; 1-800-
995-4099, ext. 6. It is also available at http://www.cde.ca.gov/cdepress/lang_arts.pdf on 
the Internet. 
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Glossary of Terms Used in this Guide 
 
 
Answer Choices — The correct answer and the distracters in a multiple-choice test 
question. 

 

Blueprint — The plan for assessment that specifies the number of questions on each test 
form according to strand and content standard. 

 

Clueing — An instance in which one test question provides information that could be 
used to select the correct answer to another question, or an instance in which the stem in a 
multiple-choice question clues the correct answer.   

 
Constructs — The underlying cognitive domains for each strand in the California 
content standards (e.g., conceptual understanding or problem-solving in mathematics; 
reading, understanding, and analyzing grade-level texts in English language arts). 
 

Constructed-Response Item — A test question in which students are asked to supply 
their own response to a question rather than choose among options for a correct answer.   

 

Distractors — Incorrect answers to a multiple-choice stem. 

 
Field Test Questions — Test questions that are administered to students to gain 
information about the quality of the question. Student performance on these questions 
does not affect student scores. 

 
Foundational Knowledge/Foundational Skill — For the CAHSEE, knowledge or skill 
that a student would be taught and be expected to know prior to taking courses in 
mathematics and English language arts at grades 9 and 10. 

 
Item — A test question written in one of several possible item formats. 

 

Item Format — The basic design of a test question (e.g., multiple-choice, constructed-
response). 

 

Key — The correct answer to a multiple-choice question. 
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Multiple-Choice Question — A stem plus a number of response options or answer 
choices (four for CAHSEE). 

 

Response Options — The choices in a multiple-choice question, consisting of one key 
(correct answer) and a number of distractors (three for CAHSEE). 

 
Scoring Guide — The rubric or protocol to follow when assigning a point value to 
responses to a writing task.   

 

Specifications — The document that includes a description of how each standard is 
assessed on the CAHSEE. 

 

Standard — Statement of what students should know and be able to do. 

 
Stem — The initial part of a multiple-choice test question in which the task or premise is 
given.  The stem may be a question, an incomplete statement, or a set of directions.   

 

Stimulus — A picture, graph, map, chart, quotation, or other text that students are asked 
to interpret when answering a test item. 

 

Strand — A category of standards that relate to each other for purposes of reporting 
performance on the CAHSEE. 
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Section 2 

CAHSEE Questions and Answers for Teachers 
 
1. Who is eligible to take the California High School Exit Examination (CAHSEE)? 
 
During the 2002-2003 school year, students in grade 11 (class of 2004) who have not yet 
passed one or both portions of the CAHSEE may continue to test on designated test dates 
selected by the school district.  In spring 2003, all students in grade 10 (class of 2005) 
must take the CAHSEE for the first time.   
 
 
2. How can teachers best prepare students for the CAHSEE? 
 
It is important that teachers provide instruction in state content standards for English 
language arts and mathematics. Instructional quality and consistency will have a 
significant impact on the success of students who take the CAHSEE. In addition to 
providing instruction that meaningfully corresponds to the state content standards, 
teachers’ dedication to helping students learn to the full extent of their abilities will 
ensure that students are successful on this assessment. 
 
 
3. What happens if a student does not pass the CAHSEE? 
 
Students who do not pass the CAHSEE in the spring of their 10th grade year may retake 
the exam up to seven times.  Students retake only the part(s) of the exam not previously 
passed.  The school district must provide additional instruction to assist students who do 
not pass the exam [Education Code section 60851(e)].   
 
 
4. Are students with special needs required to take the CAHSEE? 
 
Students with special needs must pass the CAHSEE to receive a high school diploma and 
must be allowed to take the CAHSEE with accommodations or modifications as specified 
in their Individualized Education Program (IEP) or Section 504 Plan for classroom or 
statewide testing.  Students who take the test using a modification will receive an 
invalidated test score.  However, if the invalidated test score is the equivalent to a passing 
score (i.e., 350 or higher), the district may submit a waiver request on behalf of the 
student to waive the requirement of successful passage of one or both parts of the 
CAHSEE to receive a diploma. 
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5. What if parents do not want their children to take the CAHSEE? 
 
Commencing with the class of 2004, all students are required to pass the CAHSEE  to 
receive a high school diploma from a California public school (Education Code section 
60851). Parents cannot exempt their children from this requirement if they want their 
children to obtain a high school diploma from a public school.  
 
 
6. How much time will students have to work on the CAHSEE? 
 
The CAHSEE is an untimed test, so students may continue working to a reasonable limit. 
While the examination is not timed, the administration of the ELA part of the exam is 
divided into two sessions, each approximately two hours long. The mathematics part of 
the exam is divided into two sessions, each approximately an hour and a half long. 
 
It is important to note that untimed does not mean unlimited time. Reasonable limits on 
student testing time may be necessary to accommodate issues of schedules and 
availability of rooms. Every effort should be made to provide for students who are unable 
to finish within the suggested working times. If necessary, these students may require 
relocation to another room to continue their work. 
 
Although all students may have extra time to complete the CAHSEE, students may have 
time beyond the regular school day to complete the exam only if their Individual 
Educational Program or Section 504 Plan specifies the need for such extra time. 
 
 
7. What if a student is absent on testing days? 
 
Districts must ensure that all 10th graders absent during the initial administration take the 
CAHSEE either on the next test date designated by the Superintendent of Public 
Instruction or on the next designated test date selected by the district. Students missing a 
testing date must wait until the next testing date to take the portion of the test affected by 
the absence. 
 
 
8. What does the English language arts part of the CAHSEE cover? 
 
The English language arts part of the CAHSEE addresses state content standards through 
grade 10. It consists of multiple-choice questions and two writing tasks. The reading part 
of the exam covers decoding, vocabulary, informational reading, and literary reading. 
This part includes 50 percent literary texts and 50 percent informational texts. The texts 
are grade appropriate and accessible to students in grade 10 who perform at a basic level. 
The writing part of the exam covers writing strategies, writing conventions, and writing 
applications. 
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9. What does the mathematics part of the CAHSEE cover? 
 
The mathematics part of the CAHSEE addresses the state content standards through 
algebra 1 and includes number sense; algebra and functions; measurement and geometry; 
statistics, data analysis, and probability; algebra 1; and mathematical reasoning. Students 
must also demonstrate a strong foundation in computational skills and arithmetic, 
including the ability to work with decimals, fractions, and percents. The mathematics part 
of the exam consists of multiple-choice questions. 
 
 
10. Will students be allowed to use calculators for the mathematics part of the 
CASHEE? 
 
A calculator may be used only by those special needs students with an IEP or Section 504 
Plan that specifies the use of a calculator. 
 
 
11. Will formulas and conversion factors be provided on the mathematics part of the 
CAHSEE? 
 
Formulas or conversions required to complete a test question will be provided. However, 
there will be no formulas provided for the perimeter of a polygon, the circumference of a 
circle, the area of a triangle or parallelogram (including a rectangle), or the volume of a 
rectangular solid. The formula for finding the area of a nontraditional figure like a 
rhombus will be provided. 
 
 
12. Who determined the content of the CAHSEE? 
 
A High School Exit Examination Standards Panel, appointed by the State Superintendent 
of Public Instruction, reviewed state content standards in English language arts and 
mathematics and identified the content standards students should master to receive a high 
school diploma. The identified content standards went through public review, and the 
State Board of Education adopted the CAHSEE test blueprints in December 2000. 
 
 
13. How can teachers be involved in the development and implementation of the 
CAHSEE? 
 
Teacher involvement is vital to the CAHSEE in many ways. Content review groups meet 
once or twice each year, usually for three days, to review test questions prior to field 
testing. Members of this committee must be approved by the California Department of 
Education. Teachers can apply for the content review committee by contacting CAHSEE 
support at 800-241-5687 or at cahsee-support@ets.org. Teachers are also needed as 
scorers of the constructed-response questions on the English language part of the 
CAHSEE. High school English teachers are especially encouraged to apply. Information 
and an application may be found at http://www.ets.org/reader/own/cahseeown.html. 
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14. Are CAHSEE test questions released to the public? 
 
Appropriate test security policies preclude the disclosure of any test item from test forms 
currently in operational or field-test use. Actual test items will be seen only by students at 
the time of examination. However, approximately 120 test questions are released each 
year from previous test forms. There are 60 mathematics multiple-choice questions, 60 
ELA multiple-choice questions, and 2 ELA writing tasks released annually. The released 
questions may be found on the CAHSEE website, 
http://www.cde.ca.gov/statetests/cahsee. 
 
 
15. How are the individual student results reported? 
 
The Student and Parent Score Report provides two types of information about a student’s 
performance on both parts of the exam. On the front of the report, the left-hand side 
shows the student’s scale score, the scale score required to pass, and the fact that the 
student passed or did not pass, for both the English language arts and the mathematics 
parts of the exam. The right-hand side of the front of the report shows the number of 
questions answered correctly for each major strand of the content standards in English 
language arts and mathematics tested with multiple-choice questions. Each written essay 
is reported with a score of 1 to 4, with 4 being the highest score students can earn. The 
back of the report provides interpretive information for students and their 
parents/guardians. 
 
 
16. How should the individual student results be used? 
 
It is important to recognize that a student’s individual score on the CAHSEE fulfills the 
purpose for which the test was designed, which is to determine if a student has 
demonstrated grade-level competency in the California content standards to be eligible to 
receive a high school diploma. The CAHSEE is not designed as a diagnostic test that 
would indicate an individual student’s specific strengths and weaknesses. The student’s 
scores on each strand of the CAHSEE may, however, provide an indication of areas in 
which additional diagnostic information should be obtained and where remedial or 
supplemental instruction should be focused. Teachers should examine test results for their 
school and district to help them determine which strands and standards need additional 
emphasis in the classroom. 
 
 
17. What is a scale score? 
 
A scale score for the CAHSEE ranges from approximately 250 to 450. This type of score 
is used for reporting the CAHSEE results to provide a more precise measurement of a 
student’s achievement and to assure that test forms given at different times are 
comparable in difficulty. The CAHSEE provides scale scores for individual students and 
a mean or average scale score for groups of students. An individual scale score of 350 is 
necessary to pass each part of the CAHSEE. 
 
 



               C a l i f o r n I a   H i g h   S c h o o l   E x i t   E x a m i n a t i o n                               August 2002 
 

Copyright © 2002 Standards and Assessment Division                                                                                                           
California Department of Education                                                                                     17  

18. Who sees the CAHSEE results for individual students? 
 
Only authorized school personnel, students, and parents/guardians see individual results. 
The school district must record on each student’s permanent record whether or not the 
student passed each part of the exam.  
 
 
19. What information is provided on the CAHSEE aggregate reports that are 
distributed to districts and also reported on the California Department of Education 
website? 
 
Aggregate reports include CAHSEE results for schools, districts, counties, and the state 
and are posted annually in September. Results are reported for the following categories: 

�� all students tested 
�� gender 
�� ethnicity 
�� language fluency 
�� economic status 
�� special education program participation 
 

Scores for English language arts and mathematics show: 
�� number of students tested 
�� number and percent of students who passed 
�� number and percent of students who did not pass 
�� mean (average) scale score 

 
Additional scores for mathematics include the average percent correct for the following 
strands: 

�� number sense 
�� algebra and functions 
�� measurement and geometry 
�� statistics, data analysis, and probability  
�� algebra 1 

 
Additional scores for English language arts include the average percent correct for: 
Reading 

�� word analysis 
�� reading comprehension 
�� literary response and analysis 

Writing 
�� writing strategies 
�� writing conventions 

 
Writing Tasks 
Aggregate reports provide an average score for each essay. The writing applications score 
counts for 30 percent of the English language arts score. 
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Section 3 

Assessing the CAHSEE Reading Standards 
 
The English language arts (ELA) part of the California High School Exit Examination 
(CAHSEE) assesses designated California content standards in reading for grades 9 and 
10, with the addition of two standards from grade 8. The reading section of the ELA part 
of the CAHSEE uses a multiple-choice format to assess three English-language arts 
strands: Word Analysis, Reading Comprehension, and Literary Response and Analysis. 
The writing section assesses three additional strands: Writing Strategies, Writing 
Conventions, and Writing Applications. The reading strands and standards are discussed 
in this section of the guide, and the writing strands and standards are discussed in  
Section 4. 
 
 
Reading Passages 
 
 
The test questions on the reading section of the CAHSEE are based on reading texts 
similar to those that students encounter during their high school years. Each form of the 
test includes about 50 percent informational texts and 50 percent literary texts. 
Informational texts include expository, persuasive, and functional passages. The latter 
include consumer materials (e.g., warranties, advertisements), workplace documents 
(e.g., memoranda and announcements), and “how to” articles or written instructions. The 
literary texts on the CAHSEE include classical and contemporary stories, poems, and 
dramatic literature as well as literary nonfiction texts (e.g., essays, autobiographies, 
biographies, and memoirs that are written in a literary style). The passages on each test 
form include a mix of commissioned (newly written) passages and previously published 
literature. In some cases two texts that deal with the same topic or theme are included.  
 
Beginning with the spring 2002 administration of the CAHSEE, there are five to eight 
items associated with each reading passage and three to four test questions associated 
with each writing strategies passage. The length of passages on the examination depends 
on the type of text, but in general passages are between 300 and 1200 words, with an 
average length of 600 words. Usually no more than one lengthy text is included in each 
form.  
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Reading Constructs Measured by the CAHSEE  
 
 
The CAHSEE is focused on English language arts constructs that are taught and assessed 
throughout elementary, middle, and high school. The underlying cognitive constructs for 
the reading strands in the California content standards are shown in Table 5. The 
Reading/Language Arts Framework for California Public Schools (1999) emphasizes 
that students must be fluent readers by the end of third grade. A primary assumption in 
the reading content standards is that students have mastered early skills (concepts of 
print, phonemic awareness, phonics, and sight words) that are foundational and required 
for later, more complex higher order skills and understandings (background knowledge, 
vocabulary, syntax, text structure, comprehension monitoring, and reorganizing text). The 
English language arts section of the CAHSEE requires the student to decode words 
fluently and automatically in order to understand the concepts presented in printed text. 
The CAHSEE test question writers and reviewers verify that each question measures the 
appropriate construct as well as the identified content standard. 
 

Table 5 
Reading Constructs Measured by the CAHSEE 

 
Strand Construct 

Word Analysis Fundamental skills of reading: word 
analysis, fluency, and systematic 
vocabulary development 

Reading Comprehension  Reading comprehension: reading, 
understanding, and analyzing grade-level 
appropriate informational materials 

Literary Response and Analysis Literary response: reading, understanding, 
and analyzing grade-level appropriate 
literary materials 
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The following pages of the Teacher Guide discuss the reading strands and content 
standards included in the CAHSEE. For most of the standards, there is also a discussion 
of a sample released test question. The three reading strands are  

 
Word Analysis 
Reading Comprehension 
Literary Response and Analysis 

 
Teachers will find this section of the guide useful in understanding how the California 
content standards are assessed on the CAHSEE. A thorough understanding of the 
standards and the test questions associated with them will help teachers focus their 
instruction on the content standards and better prepare students for the exam. 
 
 
The Word Analysis Strand  
 
 
To demonstrate achievement in this CAHSEE strand, students must know the meaning of 
words at the tenth grade reading level. All target vocabulary words are located within 
reading passages, either informational or literary. Students are expected to know the 
meaning of tenth grade words whether or not the passage provides context clues. Test 
questions may include a phrase or sentence quoted from the passage, or they may simply 
refer to a paragraph, line number, stanza, or scene number in which the word may be 
found.  
 
Some test questions in the Word Analysis strand require students to determine the 
meaning of words that are above the tenth grade level. When these more difficult words 
are tested, students are expected to use appropriate strategies for determining word 
meaning. One such strategy is the use of context clues. In test questions requiring this 
strategy, there is sufficient context within the passage for students to derive the meaning. 
Target words are presented in the test question with the phrase or sentences in which they 
are used in the passage. Students are expected to use the phrase or sentence, as well as the 
entire passage, to help them determine the meaning of the unknown word. 
 
A second vocabulary strategy is the analysis of affixes and roots to determine meaning. 
Target words contain common roots, prefixes, or suffixes appropriate to the tenth grade. 
Students are expected to use knowledge of roots and affixes to determine the meaning or 
to identify the meaning of the individual word parts.  
 
Test questions in the Word Analysis strand may also address the connotation of words or 
phrases within reading passages. The target words usually are adjectives or adverbs that 
suggest qualities of people, animals, or actions. However, the target words may also be 
verbs with a clear connotative interpretation. 
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The California content standards tested on the CAHSEE also require students to 
determine the meaning of figurative words or phrases, including idioms, metaphors, and 
similes. Test questions do not ask students to identify the terms idiom, metaphor, and 
simile, but they require students to use context clues and knowledge of denotative 
meanings to determine the meaning of the figurative language.  
 
The following pages discuss the California content standards in the Word Analysis strand 
on the CAHSEE. 
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Strand  Word Analysis  
 
Standard 10.1.1   
Identify and use the literal and 
figurative meanings of words and 
understand word derivations. 

  
Read this sentence from the selection. 

 
“Familiarity breeds contempt.”  

 
What does the word contempt mean in 
this sentence from the story? 
 
A alarm 

B dislike 

C emotion 

D confusion 

 
   
 
 
CAHSEE test questions in standard 10.1.l may focus on one of the several components of 
this content standard: the literal meaning of words, the figurative meaning of words, or 
word derivations.  
 
Literal Meaning of Words 
Test questions that focus on this component of standard 10.1.1, shown in italics in the 
text of the standard reprinted above, require students to demonstrate their knowledge of 
words at or below the tenth grade reading level. The meaning of brief phrases may also 
be tested. Target vocabulary may or may not be supported by context clues. The tested 
vocabulary will be important to an understanding of the overall meaning of the passage in 
which it is used. The tested words on the examination are drawn from either 
informational or literary texts.  
 
The sample test question is based on the passage “A Word in the Hand,” which is 
reproduced in Appendix C of this guide. The question is representative of others under 
this standard in requiring students to know the literal meaning of words at or below the 
tenth grade level. The sentence from the passage is included in the stem of the question 
so that students who wish to see the word contempt in its context do not have to take time 
to search the entire passage. However, little or no context clues are provided for this word 
in the passage, and students should recognize that the best of the given definitions of this 
word is dislike in option B. Students should also recognize that options A, C, and D—
alarm, emotion, and confusion—are not possible definitions of contempt even though 
they could fit logically within the sentence “Familiarity breeds contempt.”  
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Strand  Word Analysis  
 
Standard 10.1.1   
Identify and use the literal and 
figurative meanings of words and 
understand word derivations. 

  
What does the phrase disappear over the 
horizon mean in the following sentence? 
 

The reward in working with a trained 
falcon is the companionship of creatures 
that can choose at any time to disappear 
over the horizon forever. 

 
A return to the falconer 

B abandon the falconer 

C go behind some trees 

D fly very high 

 
   
 
 
Figurative Meaning of Words 
Test questions that focus on this component of standard 10.1.1, shown in italics in the 
text of the standard reprinted above, require students to determine the figurative meaning 
of words or phrases. The target vocabulary is at or below grade level, with the words used 
figuratively rather than literally. Test questions assess students’ ability to interpret the 
meaning of idioms, metaphors, and similes, as well as analogies that are embedded in 
reading passages. The target words or phrases are drawn from either informational or 
literary texts. 
 
The sample test question is based on the passage “On Becoming a Falconer,” which is 
reproduced in Appendix C of this guide. Students are asked to determine the meaning of 
the idiomatic phrase disappear over the horizon in terms of the context in which it is 
used. Because students may require the context in order to answer the question correctly, 
the full sentence from the passage has been quoted in the stem. Students should recognize 
that the context clues, including the word forever and the statement that the falcon may 
choose to disappear, indicate that disappear over the horizon in this instance is best 
interpreted as choice B, “abandon the falconer.” In this context, the literal interpretation, 
that the falcon will simply no longer be visible, does not give the full meaning of the 
phrase. Both options C and D offer a literal interpretation and thus are not correct in this 
context. Option A represents a misreading that relies on the first part of the context 
sentence, which focuses on the companionship offered by a the falcon. 
 
 
 
 



               C a l i f o r n I a   H i g h   S c h o o l   E x i t   E x a m i n a t i o n                               August 2002 
 

Copyright © 2002 Standards and Assessment Division                                                                                                           
California Department of Education                                                                                     24  

 
 
Strand  Word Analysis  
 
Standard 10.1.1   
Identify and use the literal and 
figurative meanings of words and 
understand word derivations. 

  
Read this sentence from this selection. 
 

In some pioneering experiments, 
researchers have studied the behavior of 
patients who have had their corpus 
callosum severed through surgery. 
 

What is the meaning of severed in this 
sentence? 
 
A healed 

B split 

C examined 

D stretched 

 
   
 
 
Test questions that focus on this component of standard 10.1.1, shown in italics in the 
text of the standard reprinted above, focus on the student’s ability to use word derivations 
and other important vocabulary strategies to understand the meaning of unfamiliar words. 
The target vocabulary is above grade level.  
 
Word Derivations 
For questions testing the use of word derivations, the target vocabulary contains common 
roots or affixes. Students are required to use knowledge of roots and affixes either to 
determine the meaning of the unfamiliar word or to identify the meaning of the common 
roots and affixes in the word.  
 
Context Clues 
CAHSEE test questions for standard 10.1.1 also may assess the student’s ability to 
employ the strategy of using context clues to interpret the meaning of unknown words. In 
earlier grades, the California content standards use of context clues, and this foundational 
ability may also be tested on the CAHSEE. In test questions that assess the student’s 
ability to use context clues, the target vocabulary is a word or phrase that is above grade 
level. Students are expected to use context clues to determine the meaning of the word. 
See Appendix E for a chart of the progression of this skill in the California content 
standards. 
 
Both strategies, use of word derivations and use of context clues, will not be not tested in 
the same test question. Target words or phrases are drawn from either informational or 
literary texts. 
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The sample test question is based on the passage “A Brain Divided,” which is reproduced 
in Appendix C of this guide. This question requires students to use context clues to 
determine the meaning of a word that may or may not be familiar to them. The sentence 
in which the word appears is reproduced in the stem. However, students should be aware 
that for questions of this type they will find it helpful to use not only the immediate 
context that is provided with the test question but also the more general context of the 
entire passage. Each of the options in this test question makes apparent sense in the given 
sentence, but students who have absorbed other information in the passage will have little 
difficulty choosing option B, “split,” as the correct answer. Options A, C, and D represent 
misreadings of the contextual sentence and the overall passage, as these choices suggest 
that the surgical process was either beneficial (option A) or not injurious (options C and 
D). 
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Strand  Word Analysis  
 
Standard 10.1.2   
Distinguish between the 
denotative and connotative 
meanings of words and interpret 
the connotative power of words. 

  
The words casual, wander, and gaze in 
paragraph 3 suggest a feeling of — 
 
A determination. 

B solitude. 

C bewilderment. 

D relaxation. 
 

   
 
 
CAHSEE test questions in this standard require students to understand the connotative 
meaning of words or phrases within a reading passage. The target vocabulary is at or 
below the tenth grade level. Words usually are adjectives or adverbs that suggest qualities 
of people, animals, or actions. However, verbs with connotative meaning may also be 
tested. Target words or phrases are drawn from informational or literary texts. 
 
The sample question is based on the passage “A Day Away,” which is reproduced in 
Appendix C of this guide. The question focuses on the connotative overtones of three 
words in the passage. Students should recognize that because all three words carry a 
connotation of being informal and unhurried, the best choice is D, relaxation. Choice A, 
determination, is partially related to the meaning of the three words, but it can be ruled 
out because the concept of wandering is its opposite. Choices B and C, solitude and 
bewilderment, are not related to the meaning of the three words. 
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The Reading Comprehension Strand  
 

 
To demonstrate achievement in this CAHSEE strand, students must demonstrate their 
ability to comprehend and interpret informational texts. These texts include a variety of 
genres: expository passages, persuasive essays, written instructions, workplace 
documents (materials young adults might encounter in an entry-level, part-time work 
setting), and consumer materials (warranties, product information, instruction manuals).  
 
One important focus in this strand is the use of structural features in informational text. 
Students should understand the importance of these features and use them to aid 
comprehension. Structural features that may be addressed on the CAHSEE include titles, 
headings, bulleted or numbered lists, graphs, and tables of contents. Students should be 
able to use the structural features to understand the text, to analyze the author’s purpose 
in using the specific features, and to determine how the features contribute to the reader’s 
understanding of the text.  
 
A second important focus within this strand is the critical analysis of informational texts. 
Students are asked to connect ideas within and among texts and to extend ideas through 
analysis, evaluation, and elaboration. Students should also be able to critique the internal 
logic of a text and to evaluate the credibility of an author’s arguments—e.g., whether the 
author is relying primarily on personal opinion or research or whether there are assertions 
in the text for which the author provides little or no evidence.  
 
Although most of the CAHSEE items within this strand assess the student’s achievement 
of these critical analysis skills, others assess the foundational skills for the critical 
analysis of texts, as found in the California content standards in earlier grades. These 
skills include determining the main idea of the whole or part of a passage, identifying 
cause and effect relationships, identifying underlying comparisons, making logical 
predictions, and determining the author’s purpose.  
 
The Reading Comprehension strand also has a research component, requiring students to 
understand and identify the conventions of bibliographic citation. Students are not 
required to know a specific style, but they should be able to recognize those elements that 
are common among styles and are necessary for doing individual student research. 
Students also will be asked to recognize a research question that would be appropriate for 
use by high school students.  
 
The following pages discuss the eight California content standards in the Reading 
Comprehension strand on the CAHSEE. 
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Strand     Reading                      
  Comprehension  
 
Standard 8.2.1   
Compare and contrast the 
features and elements of 
consumer materials to gain 
meaning from documents (e.g., 
warranties, contracts, product 
information, instruction 
manuals). 

  
According to the two boxes at the end of 
the document, which of these would be 
the BEST password? 
 

A date of a wedding anniversary 

B your family nickname 

C the same number, repeated five times 

D the first letters in the title of your 
favorite book 

 
   
 
 
CAHSEE test questions in this standard require students to make use of structural 
features to locate or understand information. Students also may be asked to analyze the 
author’s purpose in using specific structural features, or they may be asked to determine 
how the features contribute to the reader’s understanding of the text. Questions are based 
on documents that a young adult might encounter as a consumer, including those named 
in this standard. The consumer texts used to assess this standard have explicit structural 
features such as titles, headings, numbering or bulleting, graphics, tables of content, 
indices, glossaries, works cited, and bibliographies.   
 
The sample test question is based on the passage “How to Choose a Password,” which is 
reproduced in Appendix C of this guide. The question requires students to locate 
information highlighted by a structural feature of the passage, i.e., the two boxes of 
summary information at the end of the document, and to apply this information to a new 
situation. The question provides four descriptions of possible passwords, and students 
should use the information in the boxes to determine which description represents an 
acceptable password. Choice D is the correct answer because in its use of first letters of 
words it resembles two of the examples in the second box. Choice A, “date of a wedding 
anniversary,” can be eliminated by information in the first box, as it is similar to the 
example of the birth date. Choice B, “your family nickname,” can be eliminated by 
observing the example of a nickname in the first box. Choice C, “the same number, 
repeated five times,” can be eliminated by the example of the repeated letter in the first 
box.  
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Strand  Reading  
  Comprehension  
 
Standard 10.2.1    
Analyze the structure and format 
of functional workplace 
documents, including the 
graphics and headers, and 
explain how authors use the 
features to achieve their 
purposes. 

  
What is the order in which new movies 
are moved through the store? 
 
A from Hottest Hits to Film Library to 

Recent Releases 
 
B from Film Library to Hottest Hits to 

Recent Releases 
 
C from Hottest Hits to Recent Releases to 

Film Library 
 
D from Recent Releases to Film Library 

to Hottest Hits 
 
 

 
 
CAHSEE test questions in this standard are based on documents that young adults might 
encounter in an entry-level, part-time work setting. Students must be able to make use of 
structural features contained in these documents to locate or understand information. 
Students also may be required to analyze the author’s use of the structural features or to 
determine how the features are an aid to reader understanding. The structural features that 
appear in the reading passages include titles, headings, numbering/bulleting, graphics, 
tables of content, indices, glossaries, works cited, and bibliographies.   
 
The sample test question is based on the passage “Main Street Movies Employee Manual: 
Organizing Videos,” which is reproduced in Appendix C of this guide. The question is 
based on the sections of the document under the subheadings New Releases Wall and 
Film Library. Students should read the document carefully in order to determine that the 
New Releases Wall has two sections, Hottest Hits and Recent Releases, and that videos 
are first placed in the Hottest Hits section and later moved to the Recent Releases section 
before being placed in the Film Library. Thus choice C is the correct answer. Students 
should learn to use structural features, such as the boldfaced titles in this passage, as aids 
in determining sequential information within a document. The other answer choices 
represent incorrect sequences for the movement of videos through the store. 
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Strand  Reading  
  Comprehension  
 
Standard 10.2.2    
Prepare a bibliography of 
reference materials for a report 
using a variety of consumer, 
workplace, and public 
documents. 

  
 The following are references for 

sources of information about the 
brain. In which of them would you be 
MOST likely to find information on 
split-brain research? 

 
A Cerebellum: essential involvement 
 in the classically conditioned 
 eyelid responses. D.A. McCormick 
 and R. Thompson. Science 223: 
 296-9 Ja 20 ’99. 

B The forecasting brain: how we see 
 the future. D.Loye. Il por Futurist I 
 8: 63-5 F ’99. 

C Immunity: two sides of the brain. 
 J.A. Miller. Sci News 126:3 S7  
 D 8 ’00. 

D Rusty brains may need iron. 
 Prevention 36:4 Ma ’98. 
 

   
 
 
CAHSEE test questions in this standard cover its two main components: identification of 
appropriate reference materials and use of referencing conventions. Test questions that 
focus on the first component require students to use titles or descriptions of reference 
materials to determine their potential suitability for a given research task. Students should 
be able to use bibliographic references to help them choose a preliminary set of materials 
that is likely to be useful for additional research on a specific topic. 
 
Other test questions under this standard require students to understand the widely used 
referencing conventions of works cited and bibliographic entries. Students should be able 
to recognize correct uses of these conventions. The references shown in the CAHSEE 
reading passages or test questions follow one of several accepted styles, and students are 
required to know elements that are common to most styles (e.g., “ed.” means “editor”; 
author’s last name comes first). Test questions are based on informational texts, including 
consumer, workplace, and public documents. 
 
The sample test question is based on the passage “A Brain Divided,” which is reproduced 
in Appendix C of this guide. To answer this question successfully, students need to have 
grasped the main concept of the associated passage, that the brain has two parts with 
different functions. Students also should be able to use the titles of research sources to 
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infer their suitability for research on the given topic. Choice C is the correct answer, as it 
is the only choice that makes reference to the dual nature of the brain, which is the focus 
of the reading passage. Choice A uses some of the terminology in the associated passage, 
but the title indicates that the dual nature of the brain will not be the main focus of the 
article. Choices B and D have little or no relationship to the main idea of the passage and 
therefore cannot be correct.  
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Strand  Reading  
  Comprehension  
 
Standard 10.2.3   
Generate relevant questions 
about readings on issues that can 
be researched. 

  
Which question could MOST effectively 
be developed into a research paper? 

 
A How often does my computer program 

require a new password? 
 
B In what year was the use of passwords 

first offered in a computer program? 
 
C Do I have to use a password to do 

research in the library? 
 
D What are the advantages and 

disadvantages of using passwords to 
protect information? 

   
 

 
 
CAHSEE test questions in this standard require students to identify appropriate research 
questions for a topic or to identify questions of appropriate scope for student research 
papers. Test questions are based on informational or literary texts.  
 
The sample test question is based on the passage “How to Choose a Password,” which is 
reproduced in Appendix C of this guide. The focus of this question and other questions 
for this standard, is the appropriateness of research questions, not simply whether or not 
the question can be answered by some kind of research. Students should be able to 
determine when questions are too idiosyncratic or personal, too broad, or too narrow to 
be developed into a successful research paper. Choice A represents a choice that is too 
narrow for development; the answer to the question would be a simple time reference. 
This choice could be an appropriate research question if it included a wider range of 
inquiry, e.g., why a new password would be required or how the program processes a 
new password. Choices B and C are similar to A in that they require a simple fact for an 
answer and thus are not broad enough for research. Choice D, the correct response, 
fulfills the requirements, as it represents an issue that is drawn from a reading passage 
and is also appropriate for student research, as this standard requires. 
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Strand  Reading  
  Comprehension  
 
Standard 10.2.4    
Synthesize the content from 
several sources or works by a 
single author dealing with a single 
issue; paraphrase the ideas and 
connect them to other sources 
and related topics to demonstrate 
comprehension. 

  
Which of the following BEST 
summarizes the information in the 
article? 
 
A The brain, even when damaged, can 

recover if the other side takes over. 
 
B Though the right brain controls the left 

side of the body, it is also capable of 
dominating the left brain. 

 
C The brain consists of two hemispheres 

which, though connected, serve 
different purposes. 

 
D    The effects of split-brain surgery can be 
       dramatic, though not tragic. 
 
 

 
 
CAHSEE test questions in this standard require students to synthesize ideas that are not 
explicitly connected within a text or between texts. Test questions will require students to 
connect ideas across two informational or persuasive texts on the same topic or to 
connect ideas contained in different sections of a single text. Other test questions will 
require students to connect ideas in a text with additional source material supplied with 
the test question, such as a quotation, chart, graph, or map.  
 
Some test questions for this standard may require students to connect information in 
different sections of a single text in order to make inferences about the following implicit 
relationships: sequencing, comparison and contrast, cause and effect, part and whole. 
Other questions may require students to use different parts of a text to infer main idea(s) 
or to recognize accurate summary or paraphrase. Students are not required to bring 
specific background knowledge to these tasks. Test questions are based on either 
informational or literary texts.  
 
The sample test question is based on the passage “A Brain Divided,” which is reproduced 
in Appendix C of this guide. The question requires students to demonstrate their ability in 
a foundational skill for this standard: determining an accurate summary of a given text. 
The correct answer, choice C, is stated at the end of the first paragraph of the passage. 
Students should verify that this statement summarizes the article by relating it to 
information in the rest of the passage, determining, for example, that the second and third 
paragraphs explain the functions of each side of the brain, and the final two paragraphs 
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discuss specific evidence for the different functions and explain how one side of the brain 
can take over the function of the other when needed. Choice A is an accurate restatement 
of the concluding paragraph, where summary statements often are found. However, the 
idea of one side taking over the functions of the other is not discussed in other sections of 
the article. Similarly, choice B is implied by the concluding paragraph of the passage but 
is not discussed throughout the article. Choice D is a summary of the fifth paragraph but 
is not a topic in other parts of the article. 
 
Practice in analyzing the structure of a passage and determining connections among ideas 
are underlying, foundational skills necessary for full mastery of this standard. Other 
CAHSEE questions for this standard address the student’s ability to synthesize ideas 
between and among related texts. 
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Strand  Reading  
  Comprehension  
 
Standard 10.2.5   
Extend ideas presented in 
primary or secondary sources 
through original analysis, 
evaluation, and elaboration. 

  
Based on information in the document, 
which statement about passwords is 
accurate? 
 
A Computer programs cannot be protected 

by passwords. 
 
B Passwords may not be used as a security 

measure in the future. 
 
C People only need to use one password 

for different systems. 
 
D Bad passwords could give access to 

unauthorized individuals. 
 
 

 
 
The focus of this standard is the student’s ability to analyze, evaluate, or elaborate on 
ideas in a text. CAHSEE test questions in this standard require students to demonstrate 
their ability in one of several ways: to draw a logical conclusion from information 
presented in the text, to make predictions based on the text, to understand the support for 
ideas presented in the text, or to determine the method the author uses to organize and 
develop a topic or a section of text. Students are not required to bring specific 
background knowledge to these tasks. Test questions are based on informational or 
literary texts.  
 
The sample test question is based on the passage “How to Choose a Password,” which is 
reproduced in Appendix C of this guide. In asking students to find an accurate statement 
about the passage, the question requires them to analyze and elaborate upon the main 
idea—that it is important to create good passwords. Thus choice D is the correct 
response, since it draws a logical conclusion from the main idea, that using poor 
passwords could give unauthorized individuals access to personal information. Choice A 
is not an accurate analysis because the first paragraph of the passage indicates that 
passwords protect many different kinds of computer-based information. Choice B cannot 
be correct because the passage provides no justification for predictions about the future. 
Choice C represents a misreading of the text rather than an analysis of the information.  
 
It is important to note that this CAHSEE test question measures student achievement of 
this standard at a foundational level. Other questions written for this standard may require 
a greater degree of analysis and inference. See Appendix E for a chart of the progression 
of these concepts within the California content standards. 
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Strand  Reading  
  Comprehension  
 
Standard 10.2.7   
Critique the logic of functional 
documents by examining the 
sequence of information and 
procedures in anticipation of 
possible reader 
misunderstandings. 

  
This document provides the MOST 
information on — 
 
A how to satisfy diners. 

B how to get along with coworkers. 

C the restaurant’s special offers. 

D the restaurant’s payment policy. 
 
 
 

 
 
CAHSEE test questions for standard 10.2.7 are based on functional passages such as 
written instructions, advertisements, workplace documents, and consumer documents. 
Some questions may require students to evaluate the organizational structure and the 
completeness of information in a passage. Other questions may require students to 
identify aspects that would make the passage easier to understand, to identify the topic on 
which the passage provides the most or least amount of information, or to determine the 
kind of support the author provides for his or her arguments (e.g., quotations from 
authorities, personal experience, summary of research reports, personal opinion). 
 
The sample test question is based on the passage “Staff Responsibilities,” which is 
reproduced in Appendix C of this guide. The question focuses on the main point of this 
functional document, which is a foundational skill for achievement on this content 
standard. Students must examine the logic of the entire presentation to determine its 
overall goal and then to determine which of the four answer choices is the primary focus. 
Choice A, how to satisfy diners, is the correct response, and the other three choices 
represent topics contained within the document but not its main focus. 
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Strand  Reading  
  Comprehension  
 
Standard 10.2.8   
Evaluate the credibility of an 
author’s argument or defense of a 
claim by critiquing the 
relationships between 
generalizations and evidence, the 
comprehensiveness of evidence, 
and the way in which the author’s 
intent affects the structure and 
tone of the text (e.g., in 
professional journals, editorials, 
political speeches, primary source 
material). 

  
What information supports the idea that 
vitamin supplements are potentially 
dangerous? 
 
A Supplements are usually available in 

powder, tablet, and liquid form. 
 
B People might accidentally take 

supplements that interfere with 
medications. 

 
C Supplements may play a large role in 

disease prevention. 
 
D People tend to be too cautious when 

using supplements. 
   

 
 
 
CAHSEE test questions for standard 10.2.8 require students to analyze underlying 
relationships between assertions and evidence. Students must also be able to analyze the 
author’s purpose and its effect on the text. Test questions may focus on the main point(s) 
of the argument, the supporting evidence for the main point(s), the quality of the author’s 
arguments or positions, the purpose of the text, the tone, or the identification of opinion 
as opposed to fact. Test questions are based either on persuasive texts or on expository 
texts that support an argument or position. The passages focus on issues that are 
important to young adults, and the texts are presented in familiar formats (e.g., letter to 
the editor, editorials, speeches, excerpts from textbooks). In some instances, both sides of 
an argument or issue may be presented in separate passages. 
 
The sample test question is based on the passage “Pro and Con on Vitamin 
Supplements,” which is reproduced in Appendix C of this guide. The question requires 
students to analyze the support an author offers for a key assertion—that vitamin 
supplements may be dangerous rather than beneficial. This assertion is found in the 
second half of the passage and is supported by several statements in the passage, one of 
which is choice B, that some vitamins may actually interfere with a person’s medications. 
The other answer choices for this test question repeat statements that do not support the 
specific assertion. Although it is factual that supplements come in a variety of forms 
(choice A), students should recognize that this statement does not support the assertion 
stated in the stem. Choice C actually supports the opposite assertion, as it provides 
support for taking supplements. Choice D represents a possible misreading of the stem, as 
it tends to support the idea that supplements are beneficial, rather than harmful. 
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The Literary Response and Analysis Strand  
 
 
To demonstrate achievement in this CAHSEE strand, students must be able to 
comprehend and analyze literary texts, focusing on the important literary elements that 
form the basis of instruction in literature during middle school and high school. 
 
Students should be familiar with the genres of dramatic literature named in the grades 
9/10 California content standards (comedy, tragedy, dramatic monologue), as well as the 
genres that are the focus of the content standards in preceding grades (e.g., short story, 
novel, novella, essay, ballad, couplet, and sonnet). Students should also understand the 
meaning and use of specific characteristics of dramatic literature, including dialogue, 
soliloquy, and asides.  
 
Test questions within the Literary Response and Analysis strand will focus on other 
aspects of the study and interpretation of literary works. For example, students should 
understand the important aspects of characterization in dramatic and other fictional 
literature. Students should be able to determine what characters are like, how the author 
reveals characterization, how characters interact to affect the plot, and how characters 
function as foils within a given work. Students should also be able to analyze other 
aspects of plot, including an author’s manipulation of time sequence and the 
foreshadowing of events to come. Test questions will also address other aspects of critical 
reading: interpreting nuances of meaning, analyzing the use of literary devices such as 
metaphor and symbolism, recognizing thematic elements, and understanding subtle 
aspects that require attentive reading of a literary work. 
 
The following pages discuss the 12 California content standards in the Literary Response 
and Analysis strand on the CAHSEE. 
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Strand Literary Response 

and Analysis  
 
Standard 10.3.1   
Articulate the relationship 
between the expressed purposes 
and the characteristics of 
different forms of dramatic 
literature (e.g., comedy, tragedy, 
drama, dramatic monologue). 

  
How does the reader know that the story is 
a dramatic monologue? 
 
A The narrator is the only speaker. 
 
B The story is about the narrator’s love of 

acting. 
 
C The narrator has a vivid personality. 
 
D The story is based on the narrator’s 

experiences. 
 

   
 
 
CAHSEE test questions in this standard require students to demonstrate knowledge of the 
characteristics of literary genres and their purposes. Because the focus of the grades 9 and 
10 standards is dramatic literature, test questions will require students to recognize 
different forms of dramatic literature (e.g., comedy, tragedy, and dramatic monologue) 
and to use their knowledge of the purpose of these genres to aid understanding. However, 
because various genres are introduced in the content standards throughout the middle 
school and high school years, test questions that address the characteristics of different 
forms of fiction and poetry, e.g., short story, novel, novella, essay, ballad, couplet, epic, 
sonnet, will also be included on the CAHSEE. In addition, literary nonfiction genres will 
be addressed (e.g., essay, autobiography, biography). Students are asked to recognize the 
purpose and use of the genres named above, but to label only those that are most 
common. Test questions are based on literary texts, including stories, poems, and 
dramatic literature, as well as literary nonfiction texts. 
 
The sample test question is based on the passage “Acting Up,” which is reproduced in 
Appendix C of this guide. The question focuses on dramatic monologue as a genre. 
Students should know the characteristics of this genre in both prose and poetry, including 
choice A, that there is a single speaker. The other answer choices for this test question 
accurately describe certain aspects of the passage, but they are not characteristics of the 
genre named in the stem. Students should recognize that choice B, that the story is about 
the narrator’s love of acting, could apply to several other literary genres, as could choices 
C and D.  
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Strand Literary Response 

and Analysis  
 
Standard 10.3.3   
Analyze interactions between 
main and subordinate characters 
in a literary text (e.g., internal 
and external conflicts, 
motivations, relationships, 
influences) and explain the way 
those interactions affect the plot. 

  
How does Marco’s family react to his use 
of proverbs? 
 
A His parents are surprised; his sister is 

upset. 
 
B His parents are irritated; his sister is 

impressed. 
 
C His parents are entertained; his sister is 

annoyed. 
 
D His parents are disturbed; his sister is 

encouraging. 
 

   
 
 
CAHSEE test questions for standard 10.3.3 focus on characterization in literary texts. 
Students should be able to analyze the interactions between or among characters and to 
determine the relationships between character interactions and plot. In order to 
understand how characterization relates to plot, students should also possess foundational 
knowledge about the significant aspects of plot, including problem, conflict, and 
resolution. Some CAHSEE test questions will focus on the basic aspects of plot when 
they are important to an understanding of character interactions. Test questions for this 
standard are based on literary texts, including stories, poems, and dramatic literature, as 
well as literary nonfiction texts. Informational passages are used if they contain the 
qualities appropriate to the standard. 
 
The sample test question is based on the passage “A Word in the Hand,” which is 
reproduced in Appendix C of this guide. The question asks students to examine the 
interactions between Marco and his sister and between Marco and his parents in the 
context of his new-found habit of quoting familiar sayings. Students should be able to 
find textual evidence for character interactions, noting, for example, that the sister’s 
attitude is indicated in her request that Marco be quiet, using a tone that is “anything but 
polite.” The amused attitude of Marco’s parents is indicated in the contrast between their 
stern and strict quotation of their own sayings and their laughter immediately thereafter.  
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Strand Literary Response 

and Analysis  
 
Standard 10.3.4    
Determine characters’ traits by 
what the characters  say about 
themselves in narration, dialogue, 
dramatic monologue, and 
soliloquy. 

  
Why does the narrator take a walk on 
the day before the family moves? 
 
A to take one last look at everything 

familiar 
 
B to visit the statue in the middle of town 
 
C to see if the same people are still in the 

same places 
 
D to be away from home when the 

movers come 
 
 

 
 
CAHSEE test questions in this standard require students to understand and analyze 
character traits and motivations in dramatic literature. Questions may also focus on 
characters’ states of mind, as revealed by their own statements. Because the California 
English language arts content standards for earlier grades focus on other literary genres in 
addition to drama, the CAHSEE test questions related to this standard may also be based 
on other literary texts, including stories, poems, and literary nonfiction texts. In literary 
nonfiction, items may require the student to understand or analyze the person who is the 
focus of the passage. Informational passages may be used if they contain the qualities 
appropriate to the standard. 
 
The sample test question is based on the passage “Going Home,” which is reproduced in 
Appendix C of this guide. The question asks students to determine the narrator’s 
motivation based on his own words in the story. Students should recognize that by 
emphasizing the routine of his walk to school in the early part of the story, the narrator is 
establishing both his love of his home town and his personal routine. The story is 
structured around three such walks, and the third one logically represents choice A, a 
desire to take a final look at familiar landmarks. Choice B represents a misreading of the 
text; the student may mistake characteristics of the new town for those of the old. Choice 
C requires that students read critically to understand the narrator’s motive not as curiosity 
but as a desire to say good-bye. Students should recognize choice D as an effect rather 
than a cause; the narrator was indeed away from home when the movers arrived, but his 
walk had a different motivation. 
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Strand Literary Response 

and Analysis  
 
Standard 10.3.5    
Compare works that express a 
universal theme and  provide 
evidence to support the ideas 
expressed in each work. 

  
Which statement BEST describes what 
happens in the story? 
 
A A teacher nurtures a talented writer. 
 
B A teacher gives students an impossible 

assignment. 
 
C A student avoids classwork by 

daydreaming. 
 
D A student gains confidence in his 

abilities by performing. 
 
 

 
 
CAHSEE test questions in this standard require students to understand and analyze 
literary themes. Students may be asked to identify the theme or to determine which 
sections of the passage support or state the theme. Determining the main idea of a literary 
text may also be assessed under this standard as a foundational skill, i.e., helping students 
analyze theme. In order to understand theme, students should also understand mood when 
it is central to the understanding of theme. Accordingly, some test questions for this 
standard may ask students to identify the mood of a text, when it is closely related to the 
theme, as a foundational skill. Students will not be required to bring specific background 
knowledge of other literary works to the tasks. Test questions for this standard are based 
on literary texts, including stories, poems, and dramatic literature, as well as literary 
nonfiction texts.  Informational passages may be used if they contain the qualities 
appropriate to the standard. In some cases, test questions will be based on two literary 
texts or a literary text and an informational text that deal with a similar theme. 
 
The sample test question is based on the passage “Acting Up,” which is reproduced in 
Appendix C of this guide. The question measures achievement in a foundational skill for 
standard 10.3.5, as it focuses on the main idea, and Choice D, the correct answer, 
captures the essence of the monologue, as the narrator introduces and then retells the day 
in which he became a “hit” and gained confidence as an actor. Choice A is partially 
correct, as the narrator reports that his teacher Mrs. Spector helped him select a 
monologue and was responsible for his “big break.” However, this choice is not an 
overarching summary of the events of the story. Similarly, Choice C is partially correct 
because the narrator does describe himself as daydreaming in the first paragraph, but, like 
choice A, it does not describe the essence of the story. Choice B represents a misreading 
of the text. 
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Strand Literary Response 

and Analysis  
 
Standard 10.3.6   
Analyze and trace an author’s 
development of time and 
sequence, including the use of 
complex literary devices (e.g., 
foreshadowing, flashbacks). 

  
What does the use of flashbacks accomplish 
in “Acting Up”? 

 
A makes the narrator seem dreamy and 

unrealistic 
 
B shows the reader what the narrator was like 

as a child 
 
C allows the narrator to list his achievements 
 
D gives the reader more insight into the 

narrator’s character 
 

 
 
 
CAHSEE test questions for this standard require students to analyze an author’s 
development of time and sequence. Students are asked to recognize the purpose or use of 
literary devices related to time and sequence, but to label only those that are most 
common, such as foreshadowing and flashback. Students may be asked what happens 
first, second, or last in the text, what kind of literary device is illustrated by the text, what 
effect the author creates by using the device, or what section of the text is an example of 
a specific literary device. Test questions are based on stories, poems, and dramatic 
literature, as well as literary nonfiction texts. Informational passages may be used if they 
contain the qualities appropriate to the standard.   
 
The sample test question is based on the passage “Acting Up,” which is reproduced in 
Appendix C of this guide. The question focuses on the author’s use of the literary device 
of the flashback. Students should know the meaning of this term and recognize it as a 
manipulation of time within literary texts. In this instance, students should recognize that 
the flashback allows the narrator to describe not only the events of a past day but also his 
own reaction to them, thus giving the reading insight into his character (choice D). 
Choice A cannot represent the purpose of the flashback because the narrator represents 
himself as realistic about his appearance (“I was no heartthrob”) as well as his ability to 
sing and dance (“enthusiasm is my real talent”). Students who have understood the time 
sequences in the narrative, as required by standard 10.3.6, will determine that the 
flashback focuses on the narrator’s senior year in high school rather than his childhood 
(choice B). Choice C represents a misreading of the purpose of the flashback as an 
opportunity to record achievements rather than to retell an event. 
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Strand Literary Response 

and Analysis  
 
Standard 10.3.7    
Recognize and understand the 
significance of various literary 
devices, including figurative 
language, imagery, allegory, and 
symbolism, and explain their 
appeal. 

  
What is the main effect produced by the 
repetition of the phrase Write something?
 
A It reminds the reader that the narrator is 

daydreaming. 
 
B It proves that the narrator has finished 

his homework. 
 
C It emphasizes the importance that 

writing has to an actor. 
 
D It makes the story easier for the reader 

to understand. 
 
 

 
 
CAHSEE test questions for standard 10.3.7 require students to identify or analyze an 
author’s use of the following literary devices: analogy, metaphor, simile, imagery, 
repetition, allegory, symbolism, and personification. Students are asked to identify a 
sentence or phrase as an example of a specific literary device or to recognize the purpose 
or use of a literary device, but they are asked to label only those that are most common. 
Test questions are based on literary texts, including stories, poems, and dramatic 
literature, as well as literary nonfiction texts. Informational passages may be used if they 
contain the qualities appropriate to the standard. 
 
The sample test question is based on the passage “Acting Up,” which is reproduced in 
Appendix C of this guide. The question requires students to determine the purpose of the 
literary device of repetition as used in this monologue. In the opening paragraphs, the 
narrator states that his teacher was telling him to write a response to what he had read, 
and the repetition of the sentence indicates that the narrator has continued to daydream 
instead of writing (choice A). Choices B and C represent misreadings of the text, as 
neither interpretation is supported by textual evidence. Students may recognize that 
choice D represents a logical purpose for the use of repetition, but students who read 
closely will realize that it is not the primary purpose within this passage. 
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Strand Literary Response 

and Analysis  
 
Standard 10.3.8   
Interpret and evaluate the impact 
of ambiguities,  subtleties, 
contradictions, ironies, and 
incongruities in a text. 

  
Read this sentence from the selection. 
 

 …I know that somewhere there are 
parents telling their children about a town 
filled with oak trees, a place where you 
can get the best milkshake in the world… 

 
What makes the preceding statement 
ironic? 
 
A the fact that, like the narrator, other 

children are worried about moving 
 
B the fact that, like the people in the 

narrator’s neighborhood, most people 
enjoy their homes 

 
C the fact that, like the narrator’s father, 

parents often get promotions 
 
D the fact that, like the narrator’s home, 

every house has its stories. 
   
 
 
The focus of test questions for this standard is the recognition and analysis of 
ambiguities, subtleties, contradictions, ironies, and incongruities in literary texts. These 
aspects of literature require attentive, critical reading of texts. The CAHSEE test 
questions will require students to understand and analyze these aspects within a passage 
but not to label them. Test questions are based on literary texts, including stories, poems, 
and dramatic literature, as well as literary nonfiction texts. Informational passages may be 
used if they contain the qualities appropriate to the standard. 
 
The sample test question is based on the passage “Going Home,” which is reproduced in 
Appendix C of this guide. Students should understand the concept of situational irony as 
contradictory or incongruous events within a story. The stem of the test question gives 
students an excerpt from the passage and asks for an explanation of the irony it expresses. 
The question requires students to analyze the irony in terms of the story as a whole. 
Choice A is the best response, as the irony lies in the fact that the narrator is sorry to 
leave the town at the same time that other children are worried about moving to the same 
town. Choices B, C, and D provide statements that represent misreadings of the excerpt 
or a lack of understanding of the relationship of the excerpt to the passage. 
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Strand Literary Response 

and Analysis  
 
Standard 10.3.9   
Explain how voice, persona, and 
the choice of a narrator affect 
characterization and the tone, 
plot, and credibility of a text. 

  
Which word BEST describes the 
narrator’s tone in the second half of the 
passage? 
 
A persuasive  
 
B humorous  
 
C sarcastic  
 

  D  frustrated  
 
 

 
 
CAHSEE test questions in this standard focus on the person who tells the story or acts as 
the speaker within a text, whether the genre is short story, drama, poetry, or other kinds 
of literature. Students should be able to recognize who the narrator or speaker is, what 
persona he or she has been given, and what characteristics distinguish the narrator’s or 
speaker’s voice. Test questions in this strand will also require students to analyze the 
effect of these elements within the text. Because a foundational understanding of tone and 
literary point of view are necessary for achievement of this content standard, test 
questions may also assess students’ understanding of tone and literary point of view when 
they are closely related to the voice or the narration. Students will need to understand the 
purpose of voice, persona, and choice of narrator but will not be required to label them. 
Test questions are based on literary texts, including stories, poems, and dramatic 
literature, as well as literary nonfiction texts. Informational passages may be used if they 
contain the qualities appropriate to the standard. 
 
The sample test question is based on “A Day Away,” which is reproduced in Appendix 
C. Students are asked to identify the tone of the passage, which in this passage is closely 
linked with the persona of the speaker. Students should recognize that the essay has two 
major parts. In the first half, the speaker describes, in a fairly dispassionate tone, what it 
means to take “a day away.” In the second half, the speaker addresses the reader and 
argues that other people should also take a day away. The diction and tone become 
persuasive (e.g., “Each of us needs to withdraw from the cares which will not withdraw 
from us”), making choice A correct. Students should recognize that choices B and A are 
incorrect because the speaker is presenting a serious argument, advocating a position and 
countering what “many may think and some will accuse.” Choice D represents a 
misinterpretation of the tone: the speaker implies that a day away helps resolve 
frustrations, but the diction of the essay does not create a tone of frustration. 
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Strand Literary Response 

and Analysis  
 
Standard 10.3.10   
Identify and describe the function 
of dialogue, scene designs, 
soliloquies, asides, and character 
foils in dramatic literature. 

  
What does the author emphasize by 
having the narrator see the same people 
three different times in the story? 
 
A that the narrator feels at home in this 

town because nothing ever changes 
 
B that the narrator’s life is repetitive and 

boring because nothing ever changes 
 
C that the new town the family is moving 

to will have similar people to meet 
 
D that the new children who move to the 

narrator’s house will become 
comfortable in it 

 
 

 
 
CAHSEE test questions in standard 10.3.10 require students to use their understanding of 
genre features to aid in the understanding and analysis of literary texts. Because the focus 
of the grade 10 standard is dramatic literature, many test questions require students to 
understand and to analyze the dramatic features named in the standard: dialogue, 
soliloquy, asides, character foils, and scene design. However, because various genres are 
studied throughout the middle school and high school years, some items will be included 
that address the features of fiction and poetry, such as setting, methods of 
characterization, line length, punctuation, rhythm, repetition, rhyme, problem, conflict, 
climax, and resolution. Students will need to understand the purpose or use of these genre 
features but to label only those that are most common. Test questions are based on 
literary texts, including stories, poems, and dramatic literature, as well as literary 
nonfiction texts. Informational passages may be used if they contain the qualities 
appropriate to the standard.   
 
The sample test question is based on the passage “Going Home,” which is reproduced in 
Appendix C of this guide. The stem of the question asks students to determine the effect 
of the author’s use of repetition, which is a common feature of the short story and other 
literary genres. To select the correct answer, students must understand the meaning of the 
story and how the repetition reinforces that meaning. Choice A is the best response, 
because the point of the repetition is to show how much the unvarying routine makes the 
narrator feel at home. Choice B is not supported by the text; the narrator is not bored but 
comforted by the repetition, as illustrated by the first two paragraphs of the story. In 
addition, the text shows the narrator feeling bored only after learning that the familiar 
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routine is coming to an end. Choice C also lacks support from the text. The narrator 
learns that with the exception of the oak trees the new town will be different from the old 
and begins to speculate about the new features. Choice D represents a misreading of the 
purpose of the repetition; the narrator’s feelings are the focus of these events, rather than 
the new children moving into the town.  
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Strand Literary Response and Analysis  
 
Standard 8.3.7  Analyze a work of literature, showing how it reflects the   
  heritage, traditions, attitudes, and beliefs of its author.   
  (Biographical approach) 
 
 
 
CAHSEE test questions in this standard require students to analyze a work in relation to 
the author’s background. Context information is provided with the questions so that 
students will not need specific prior knowledge about the author. In order to analyze a 
work using the biographical approach, the student is required to understand basic 
elements of theme, setting, plot, and character as they relate to the author’s background, 
and these literary elements may be the focus of test questions in this standard. The 
questions are based on literary texts, including stories, poems, and dramatic literature, as 
well as literary nonfiction texts. Informational passages may be used if they contain the 
qualities appropriate to the standard. 
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Strand Literary Response and Analysis  
 
Standard 10.3.11  Evaluate the aesthetic qualities of style, including the   
  impact of diction and figurative language, on tone, mood, and theme,  
  using the terminology of literary criticism.   
  (Aesthetic approach) 
 
 
 
CAHSEE test questions in this standard require students to analyze an author’s style, 
noting how his or her use of diction affects the tone, mood, or theme of the text. Because 
an understanding of tone, mood, and theme is fundamental to achievement in this 
standard, test questions may ask students about these literary elements in a passage. Test 
questions are based on literary texts, including stories, poems, and dramatic literature, as 
well as literary nonfiction texts. Informational passages may be used if they contain the 
qualities appropriate to the standard. 
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Strand Literary Response and Analysis  
 
Standard 10.3.12  Analyze the way in which a work of literature is   
  related to the themes and issues of its historical period.   
  (Historical approach) 
 
 
 
CAHSEE test questions for this standard require students to analyze a text in relation to 
the historical period in which it was written or in which it is set. Context information is 
provided so that students will not need specific prior knowledge about the historical 
period. In order to analyze a work using the historical approach, students are required to 
understand basic elements of theme, setting, plot, and character, and test questions may 
address these literary elements when they relate to the historical period reflected in the 
text. Test questions are based on literary texts, including stories, poems, and dramatic 
literature, as well as literary nonfiction texts.  Texts may include those written during a 
prior historical period or those set in a prior historical period (historical fiction). 
Informational passages may be used if they contain the qualities appropriate to the 
standard. 
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Section 4 

Assessing the CAHSEE Writing Standards 
 
The English language arts (ELA) part of the California High School Exit Examination 
(CAHSEE) assesses designated California content standards in writing for grades 9 and 
10. The writing section uses a multiple-choice format to assess two strands: Writing 
Strategies and Writing Conventions. In addition, two constructed-response writing tasks 
address the Writing Applications strand. One of the tasks is a response to a reading 
passage, and the other is a stand-alone prompt. The Scoring Guides for both kinds of 
tasks are reprinted in Appendix A of this guide. 
 
 
Writing Strategies and Conventions Passages 
 
 
Many of the test questions on the writing section of the CAHSEE are based on reports 
and essays that represent typical student work. These passages contain typical student 
errors in diction, sentence structure, paragraph structure, and the conventions of written 
English, and students are expected to identify the errors and determine the best 
correction. Students may also be asked to determine appropriate introductory or 
concluding sentences for the passages. The length of the writing passages is between 200 
and 300 words.  
 
 
Writing Constructs Measured by the CAHSEE  
 
 
The writing section of the CAHSEE focuses on ELA constructs that are taught and 
assessed throughout elementary, middle, and high school. The underlying cognitive 
constructs for the writing strands in the California content standards are shown in Table 
6. A primary assumption in the California content standards for writing is that students 
can use learned strategies to write essays that convey clear perspectives on a subject, 
present a reasoned and organized argument, maintain a consistent tone and focus, and 
show evidence of mastery of the conventions of written English. The CAHSEE test 
question writers and reviewers verify that each question measures the appropriate 
construct as well as the content standard. 
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Table 6 
Writing Constructs Measured by the CAHSEE 

 
Strand Construct 

Writing Strategies Writing strategies: clear, coherent, and 
focused writing 

Writing Conventions Fundamental skills of written and oral 
English language conventions: grammar 
and mechanics of writing 

Writing Applications (Genres and Their 
Characteristics) 

Writing applications 

 
 
The following pages of the Teacher Guide discuss the writing strands and content 
standards included in the CAHSEE. For most of the standards, there is also a discussion 
of a sample released test question. The three reading strands are  

 
Writing Strategies 
Writing Conventions 
Writing Applications 

 
Teachers will find this section of the guide useful in understanding how the California 
content standards are assessed on the CAHSEE. A thorough understanding of the 
standards and the test questions associated with them will help teachers focus their 
instruction on the content standards and better prepare students for the exam. 
 
 
 
The Writing Strategies Strand 
 

 
To demonstrate achievement in this CAHSEE strand, students must understand how 
coherence and sound organizational structure are achieved in expository writing. Students 
must also be able to recognize ways to revise text to improve coherence and structure. 
Test questions in this strand will require students to identify ways to organize text, the 
best sequence of ideas in a text, appropriate ways to begin paragraphs or essays, and 
appropriate ways to end paragraphs or essays. In addition, students should understand the 
importance of evidence to the development of ideas and assertions. Test questions in this 
strand require students to identify content that does or does not support main ideas or 
topic sentences or assertions that are or are not supported by evidence. The CAHSEE 
questions that focus on revision are based on essays and reports that represent rough 
drafts of typical student writing.    
 
Students must also recognize the appropriate use of language in written text. Test 
questions in the Writing Strategies strand require students to identify the best way to 
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express an idea, ways to create interest and variety, the appropriate placement and use of 
modifiers, and the use of active rather than passive voice. In addition, questions require 
students to recognize the precise use of words, the best way to revise an ungrammatical 
or awkwardly written phrase or sentence, and appropriate ways to address the purpose, 
audience, and formality requirements of a specific writing task. The questions that focus 
on language use and revision of phrases and sentences are based on essays and reports 
that represent student rough drafts.    
 
CAHSEE test questions in this strand also focus on research skills. Students are asked to 
identify sources of additional information for a topic, to recognize the characteristics of 
various research sources, and to evaluate the usefulness of sources for a specific task.  
Sources with which students should be familiar include almanacs, news sources, 
speeches, journals, technical documents, and the Internet. Other test questions focusing 
on research require students to recognize appropriate uses of the conventions for inserting 
citations into research papers. 
 
The following pages discuss the seven content standards in the Writing Strategies strand 
on the CAHSEE. 
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Strand Writing Strategies 
 
Standard 10.1.1    
Establish a controlling impression 
or coherent thesis that conveys a 
clear and distinctive perspective 
on the subject and maintain a 
consistent tone and focus 
throughout the piece of writing. 

  
Which of the following sentences, if 
inserted before sentence 1, would make 
the MOST effective opening sentence? 
 
A Writing an essay is easy if one uses a 

computer. 
 
B Good essays are always written in 

black pen. 
 
C Any student can write a successful 

essay. 
 
D Teachers sometimes assign difficult 

essays. 
 

 
 
 
CAHSEE test questions in this standard require students to demonstrate understanding of 
coherence of subject and tone in written text. Test questions may ask students to identify 
content that is not closely related to the rest of a passage, to determine the best way to 
organize text, to identify the appropriate sequence of ideas in a text, or to recognize the 
best way to begin or end a paragraph.  Test questions are based on passages that represent 
rough drafts of typical student writing. 
 
The sample test question is based on the passage “Essay Writing,” which is reproduced in 
Appendix C of this guide. The question requires students to identify a topic sentence that 
is appropriate to the passage. Before attempting to answer the question, students should 
read the entire passage and determine its focus. Because the passage consists of 
guidelines for composing an effective essay, choices A and B, which are statements about 
the mechanics of writing (use of computer or pen), are not well related to the main idea. 
Choice D is incorrect because the passage is not about the difficulty of writing but about 
ways to write effectively. Choice C is the correct response because it would begin the 
passage with the concept of writing successfully, which is the primary focus of the 
passage. 
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Strand Writing Strategies 
 
Standard 10.1.2   
Use precise language, action 
verbs, sensory details, 
appropriate modifiers, and the 
active rather than the passive 
voice. 

  
Which of the following words is the 
BEST way to express the meaning of the 
word thing in sentence 1? 
 
A object 

B item 

C creature 

D article 

 
   
 
 
CAHSEE test questions for this standard require students to understand the appropriate 
use of language in written text. Students may be asked to identify the best way to express 
an idea, the best way to use words to create interest and variety in a given situation, 
appropriate placement and use of modifiers, and correct use of active voice. Test 
questions are based on passages that represent rough drafts of typical student writing.    
 
The sample test question is based on the passage “The Abominable Snowman,” which is 
reproduced in Appendix C of this guide. The question requires students to recognize that 
the word thing lacks interest and precision for the purpose of the sentence in which it has 
been used. Choice C is the best answer, as it is the best description of the Abominable 
Snowman. Students should recognize that choices A, B, and D are used to describe 
inanimate things and thus lack precision when used to refer to a living being. 
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Strand Writing Strategies 
 
Standard 10.1.3  Use clear research questions and suitable research   
  methods (e.g., library, electronic media, personal interview) to elicit  
  and present evidence from primary and secondary sources. 
 
 
 
CAHSEE test questions in this standard require students to demonstrate understanding of 
research methods suitable for given purposes. Test questions may ask students to identify 
sources of additional information for a topic, including library resources, electronic 
media resources, and interviewing. The content of the test questions is drawn from 
reports and essays that represent rough drafts of typical student writing. 
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Strand Writing Strategies 
 
Standard 10.1.4    
Develop the main ideas within the 
body of the composition through 
supporting evidence (e.g., 
scenarios, commonly held beliefs, 
hypotheses, definitions). 

  
Which of the following ideas is 
supported by details or evidence in the 
essay? 
 
A The world will never believe in the 

existence of the Yeti. 
 
B Yeti sightings cannot be explained by 

overactive imaginations. 
 
C A bear walking on its hind legs can 

appear to be a Yeti. 
 
D All mountain guides believe in the Yeti.

   
 
CAHSEE test questions for this standard require students to understand relationships 
between assertions and support. The types of support addressed in the test questions for 
this standard includes facts, examples, quotations, opinions from authorities, 
comparisons, scenarios, commonly held beliefs, hypotheses, and definitions. Students 
may be asked to recognize content that directly supports a given main idea, argument, or 
position, the best support for a given generalization, or a general statement for which 
details or evidence are not provided in the text. Test questions are based on passages that 
represent rough drafts of typical student writing. 
 
The sample test question is based on the passage “The Abominable Snowman,” which is 
reproduced in Appendix C of this guide. The question requires students to analyze the 
passage to determine which ideas are supported by textual evidence. Choice C, the 
assertion that a bear on its hind legs may appear to be a Yeti, is the correct response. The 
text provides several details in support of this assertion, including the fact that bears are 
able to walk on their hind legs, that scientists have determined that Yeti footprints are 
probably bear prints, and that three of five recent Yeti sightings were determined to be 
bears. Choice A, the assertion that the world will never believe that the Yeti exist, 
overstates the information in the first part of sentence 15, and students should recognize 
that there are no details in the text that support this assertion. In fact, the second part of 
sentence 15 leaves open the possibility that the world might believe in the Yeti when 
given sufficient proof. Choice B repeats information in sentences 13 and 14, that the Yeti 
cannot be the product of overactive imaginations. Although there are sentences in the text 
that are sympathetic to this viewpoint, the text does not provide details or evidence to 
support it. In fact, sentence 3 states that “doubts still remain” about the existence of the 
Yeti, and the final sentence echoes this idea. Choice D, an assertion that all mountain 
guides believe in the Yeti, overstates information in sentences 13 and 14, and there is no 
evidence in the text to support this broad generalization. 
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Strand Writing Strategies 
 
Standard 10.1.5   
Synthesize information from 
multiple sources and identify 
complexities and discrepancies in 
the information and the different 
perspectives found in each 
medium (e.g., almanacs, 
microfiche, news sources, in-
depth field studies, speeches, 
journals, technical documents). 

  
Based on the essay, which of the following 
would be the BEST source of information 
to demonstrate that the Yeti most likely 
does NOT exist? 
 
A a book of Nepalese legends which 

contains stories about the Yeti 
 
B a documentary about the Yeti 

containing interviews with Yeti 
believers 

 
C a poster which has pictures of all 

known Himalayan mammals 
 
D a magazine article which demonstrates 

the falsehood of all supposed Yeti 
sightings 

 
 

 
 
CAHSEE test questions for this standard require students to identify and compare the 
characteristics of almanacs, news sources, speeches, journals, technical documents, and 
the Internet. Test questions may also require students to understand the characteristics of 
sources that make them best for a particular use (e.g., journals for in-depth treatment; the 
Internet for immediate data; editorial page for opinions). Some items may require 
students to compare the quality or usefulness of information from more than one source. 
Test questions are based on passages that represent rough drafts of typical student 
writing. 
 
The sample test question is based on the passage “The Abominable Snowman,” which is 
reproduced in Appendix C of this guide. The question requires students to identify 
research sources best suited for the purpose stated in the stem. The four answer choices 
represent sources a student might encounter in doing research on the Yeti, and students 
must evaluate and compare the sources to determine which one is most likely to be 
suitable for the purpose. Selecting the correct response also requires students to 
comprehend the main ideas of the passage. Choices A and B are not appropriate to the 
purpose because they are likely to support the possibility that the Yeti do exist. Choice C 
will not be appropriate because it will not include creatures whose existence is in doubt. 
Choice D is directly related to the research purpose and is the correct response. 
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Strand Writing Strategies 
 
Standard 10.1.6    
Integrate quotations and citations 
into a written text while 
maintaining the flow of ideas. 

  
What is the BEST way to write sentence 
13? 
 
A “There has to be something out there,” 

says Raju, a mountain guide. 
 
B “There has to be something out there, 

says Raju, a mountain guide.” 
 
C “There has to, says Raju, a mountain 

guide, be something out there.” 
 
D Leave as is. 
 
 

 
 
CAHSEE test questions for standard 10.1.6 require students to recognize appropriate uses 
of the conventions for inserting citations into text. Students should understand the 
importance of a grammatical match between the text and a quotation, and they should 
recognize an appropriate flow of ideas when a quotation is inserted into a text. Test 
questions are based on passages that represent rough drafts of typical student writing. 
 
The sample test question is based on the passage “The Abominable Snowman,” which is 
reproduced in Appendix C of this guide. The question requires students to determine 
which answer choice uses the appropriate mechanics for placing a quotation in text and 
also best maintains the flow of ideas. Choice A is the correct response. It is punctuated 
correctly, and it also places the phrase, “says Raju, a mountain guide,” between the two 
sentences rather than awkwardly in mid-sentence. Choice B places the phrase 
appropriately but is punctuated incorrectly. Choice C is incorrect because it contains the 
awkward placement of the phrase and is punctuated incorrectly. Choice D refers to the 
sentence as it is given in the passage. This sentence is punctuated incorrectly and contains 
the awkward placement of the phrase “says Raju, a mountain guide.” 
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Strand Writing Strategies  
 
Standard 10.1.9   
Revise writing to improve the 
logic and coherence of the 
organization and controlling 
perspective, the precision of word 
choice, and the tone by taking 
into consideration the audience, 
purpose, and formality of the 
context. 

  
Which is the MOST effective 
substitution for the underlined part of 
sentence 5? 
 
A and ridding of errors in grammar and 

mechanics 
 
B to get rid of errors in grammar and 

mechanics 
 
C and getting rid of errors in grammar 

and mechanics 
 
D Leave as is. 
 

 
 
The focus of standard 10.1.9 on the CAHSEE is revision. Students are asked to revise 
individual sentences or phrases as they appear within drafts of typical student writing. 
Test questions require students to identify the revision of a sentence or phrase that results 
in the most precise use of words or the most appropriate or correct way to state an idea. 
Questions may also require students to recognize elements of a passage that contribute to 
the consistency of its tone.    
 
The sample test question is based on the passage “Essay Writing,” which is reproduced in 
Appendix C of this guide. The question offers four versions of a sentence in the passage, 
and students must choose the one that is most effective. The version presented within the 
passage (choice D) is flawed because of its use of passive voice and the awkward 
construction ending the sentence: “can be got rid of.” Choices A and C are not correctly 
linked to the rest of the sentence, as they introduce a compound construction with “and” 
but are not parallel in structure to the infinitive phrase “to revise.” Choice B, the correct 
response, provides the simplest and most precise revision needed to express the idea. 
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The Writing Conventions Strand 
 
 
The California content standards at every grade level emphasize the importance of the 
conventions of standard written English, and test questions on the CAHSEE reflect this 
emphasis. There are three main areas of focus within this strand: sentence structure, 
punctuation, and grammar and usage. 
 
By the tenth grade, students should have developed an understanding of the basic aspects 
of appropriate sentence structure in English, including the use of main and subordinate 
clauses to show the relationship among ideas, the use of parallel structure in phrases and 
clauses, and the proper placement of modifiers. These aspects of sentence structure are an 
important focus for test questions in the Writing Conventions strand. 
 
Students should also be able to demonstrate the ability to follow the conventions of 
standard English for punctuation, including the use of quotation marks, commas, 
underlining and italics, semicolons, colons, ellipses, and hyphens. CAHSEE test 
questions assess students’ mastery of these conventions by using examples representing 
typical student writing. 
 
The CAHSEE test questions that address grammar and usage focus primarily on common 
student errors in noun, pronoun, and verb use. Questions require students to recognize 
correct agreement between subjects and verbs, correct agreement between pronouns and 
their antecedents, and appropriate use of nouns and pronouns. Questions also focus on the 
use of correct pronouns for the objects of prepositions.  
 
The following pages discuss the four content standards in the Writing Conventions strand 
on the CAHSEE. 
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Strand  Writing Strategies 
Standard  
     10.1.1   
Identify and correctly use clauses 
(e.g., main and subordinate), 
phrases (e.g., gerund, infinitive, 
and participial), and mechanics of 
punctuation (e.g., semicolons, 
colons, ellipses, hyphens). 
 

  10.1.2    
Understand sentence construction 
(e.g., parallel structure, 
subordination, proper placement 
of modifiers) and proper English 
usage (e.g., consistency of verb 
tenses). 
 

  10.1.3    
Demonstrate an understanding of 
proper English usage and control 
of grammar, paragraph and 
sentence structure, diction, and 
syntax. 

 Choose the answer that is the MOST 
effective substitute for the underlined part of 
the sentence. If no substitution is 
necessary, choose “Leave as is.” 
 
 
 
Responsibilities of the job include 
greeting customers, escorting them to a 
table, and offering beverages. 

 
A greeting customers, escort them to a 

table and offering a beverage. 
 
B to greet customers, escorting them to 

tables and offering a beverage. 
 
C to greet customers, escorting them to a 

table, and to offer a beverage. 
 
D Leave as is. 

 

 
 
CAHSEE test questions for standards 10.1.1 through 10.1.3 focus on the three main 
components of these standards: sentence structure, punctuation, and grammar.  
 
Sentence Structure 
As illustrated by the use of italics in the standards reprinted above, some CAHSEE test 
questions may require students to identify the appropriate use of coordination and 
subordination to express the relationship among ideas, the correct use of coordinate and 
subordinate conjunctions, and the appropriate use of participial, infinitive, and gerund 
phrases. CAHSEE test questions also may focus on sentence construction, e.g., parallel 
structure and proper placement of modifiers. Test questions may be based on passages 
that represent rough drafts of typical student writing, or they may be stand-alone items 
(not based on a passage). 
 
The sample test question focuses on the use of parallel structure in a series. The correct 
answer, choice D, uses three parallel gerund phrases. The other choices offer nonparallel 
phrases and represent potential student errors. 
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Strand Writing 

Conventions 
 
Standard 10.1.1    
Identify and correctly use clauses 
(e.g., main and subordinate), 
phrases (e.g., gerund, infinitive, 
and participial), and mechanics of 
punctuation (e.g., semicolons, 
colons, ellipses, hyphens). 

 Choose the answer that is the MOST 
effective substitute for the underlined part of 
the sentence. If no substitution is 
necessary, choose “Leave as is.” 
 
 
The Alaskan rivers are clear and 
sparkling in summer however, they are 
frozen in winter. 
 
A in summer, however they are frozen in 

winter. 
 
B in summer; however, they are frozen in 

winter. 
 
C summer: however they are frozen in 

winter. 
 
D Leave as is. 
 
 

 
 
Punctuation 
As illustrated by the use of italics in the standard reprinted above, CAHSEE test 
questions for standard 10.1.1 may focus on the conventions for punctuation in standard 
written English. Test questions may require students to identify the correct use of the 
punctuation marks named in the standard: semicolons, colons, ellipses, and hyphens. 
Because several other forms of punctuation are addressed by the content standards in 
earlier grades, other CAHSEE test questions will assess these forms, including quotation 
marks for direct quotations and for titles; commas with introductory phrases, direct 
address, and compound sentences; and underlining and italics for titles. Test questions 
may be based on passages that represent rough drafts of typical student writing, or they 
may be stand-alone items (not based on a passage). 
 
The sample test question requires knowledge of the use of the semicolon with a 
transitional adverb. Students should understand both of the conventions employed here, 
the use of the semicolon to join two independent and closely related clauses and the use 
of the comma after transitional adverbs such as however. Both conventions are correctly 
used in choice B. The other choices represent potential student errors: Choice A has a 
comma splice; choice C has an incorrect use of the colon with no comma after however; 
and choice D is a run-on sentence. 
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Strand Writing 

Conventions 
 
Standard  
    10.1.2   
Understand sentence construction 
(e.g., parallel  structure, 
subordination, proper placement 
of modifiers) and proper English 
usage (e.g., consistency of verb 
tenses). 
 
  10.1.3   
Demonstrate an understanding of 
proper English usage and control 
of grammar, paragraph and 
sentence structure, diction,  and 
syntax. 

 Choose the word or phrase that best 
completes the sentence. 
 
 
 
The musician played Wendy’s favorite 
waltz for her husband and _______. 
 
A I 

B he 

C she 

D her 

 
 
Grammar 
As illustrated by the use of italics in the standards reprinted above, CAHSEE test 
questions for standards 10.1.2 and 10.1.3 may require students to understand the correct 
use of the conventions of English grammar and usage.  Students should recognize correct 
agreement between subjects and verbs and between pronouns and antecedents. Correct 
use of nouns and pronouns is also tested, as well as the correct use of pronouns as the 
object of a preposition. Test questions may also address other problems in student 
writing, including verb tense, commonly confused homonyms, common usage errors 
(e.g., affect/effect, except/accept), and the use of adverbs and adjectives.  Test questions 
may be based on passages that represent rough drafts of typical student writing, or they 
may be stand-alone items (not based on a passage). 
 
The sample test question focuses on use of the case of a pronoun used as the object of a 
preposition. The question reflects a common student error, using the subjective rather 
than the objective case with a compound object of a preposition. Students should 
understand that the correct choice is D because it is the only one that would be used if the 
object were simple rather than compound (i.e., “for her”). 
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Strand Writing Conventions 
 
Standard 10.1.5  Reflect appropriate manuscript requirements, including  
  title page presentation, pagination, spacing and margins, and  
  integration of source and support material (e.g., in-text citation,  
  use of direct quotations, paraphrasing) with appropriate citations. 
 
 
 
CAHSEE test questions in this standard require students to understand the methods 
commonly used for in-text reference—quotations, citations, and paraphrasing. Students 
will be asked to recognize correct punctuation for incorporating previously published 
material in text, as well as the conventions of in-text citation. Students may also be asked 
to identify a missing part in a manuscript, e.g., title page, page numbers, student name, or 
date. Test questions may be based on passages that represent rough drafts of typical 
student writing, or they may be stand-alone items (not based on a passage). 
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The Writing Applications Strand 
 

 
To demonstrate achievement in this CAHSEE strand, students must successfully respond 
to two on-demand writing tasks. The first task is a response to a reading passage, either 
literary or informational. Students are asked to analyze the passage and write a text-based 
response. The CAHSEE 4-point Response to Literary/Expository Text Scoring Guide, 
which is based on the Writing Applications content standards, is used to score these 
questions. This scoring guide is reprinted in Appendix A of this guide.  
 
The second writing task on the CAHSEE is a response to a writing prompt. Students are 
asked to write a response based on their own knowledge and viewpoints about a given 
topic. The CAHSEE 4-point Response to Writing Prompt Scoring Guide, which is based 
on the Writing Applications content standards, is used to score these questions. This 
scoring guide is reprinted in Appendix A of this guide.   
 
All student essays written for the CAHSEE are scored by two trained scorers who use the 
rubric to assign a score of 1, 2, 3, or 4. If the two scorers give different but adjacent 
scores (e.g., a 3 and a 4), the student’s final score is an average of the two scores. If the 
two scorers give different and nonadjacent scores (e.g., a 2 and a 4), a Scoring Leader 
reads the essay and assigns the score. Papers receive NS (No Score) if they are blank, off-
topic, illegible, unintelligible, or written in a language other than English. 
 
The following pages discuss the four content standards in the Writing Applications 
Strand on the CAHSEE. Included are annotated sample student responses for three 
released CAHSEE writing tasks: response to literature, expository essay, and persuasive 
essay. 
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Strand Writing Applications 
 
Standard 10.2.1  Write biographical narratives 

a. Relate a sequence of events and communicate the significance of 
the events to the audience. 

b. Locate scenes and incidents in specific places. 
c. Describe with concrete sensory details the sights, sounds, and 

smells of a scene and the specific actions, movements, gestures, 
and feelings of the characters; use interior monologue to depict the 
characters’ feelings. 

d. Pace the presentation of actions to accommodate changes in time 
and mood. 

e. Make effective use of descriptions of appearance, images,  
              shifting perspectives, and sensory details. 
 
 
 
The CAHSEE writing tasks for this standard require students to write a biographical 
narrative. Students are not given autobiographical narrative tasks to ensure that test 
questions addressing this standard are consistent with California Education Code section 
60614, which prohibits questions that solicit or invite disclosure of a pupil’s or his or her 
parents’ or guardians’ personal beliefs or practices. Students will not be given a short 
story task because it may be an unfamiliar task for many high school students.   
 
Stand-alone constructed-response writing tasks are used to assess this standard. The 
student responses to the prompts are scored according to a specific guide developed from 
the 4-point CAHSEE Scoring Guide for writing prompts, reprinted in Appendix A of this 
guide.   
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Strand Writing 

Applications 
 
Standard 10.2.2 
Write responses to literature. 
a. Demonstrate a comprehensive 

grasp of the significant ideas 
of literary works. 

b. Support important ideas and 
viewpoints through accurate 
and detailed references to the 
text or to other works. 

c. Demonstrate awareness of the 
author’s use of stylistic 
devices and an appreciation of 
the effects created. 

d.   Identify and assess the impact 
of perceived ambiguities, 
nuances, and complexities 
within the text. 

  
 
In the story “The Hiking Trip,” the 
reader learns about the main character, 
Jeff. Jeff’s personality and emotions are 
revealed through the actions and dialog 
presented in the story.  
 
Write an essay in which you describe the 
personality and emotions of Jeff, the 
main character. Howe do his personal 
characteristics add to the events in the 
story? How does the author reveal this 
information about Jeff in the story? Use 
details and examples from the story to 
support your ideas. 
 

   
 
 
The CAHSEE writing tasks for this standard are passage-based constructed-response 
prompts. Literary or informational passages may be used as the basis for the questions, 
and each prompt directs students to use information from the passage in the response. 
The student responses to the tasks are scored according to a specific guide developed 
from the 4-point CAHSEE Scoring Guide for responses to literary or expository text, 
reprinted in Appendix A of this guide.  
 
Test questions addressing this standard are consistent with California Education Code 
section 60614, which prohibits questions that solicit or invite disclosure of a pupil’s or 
his or her parents’ or guardians’ personal beliefs or practices.  
 
This prompt is based on the passage “The Hiking Trip,” which is reproduced in Appendix 
C of this guide. The prompt is related to two of the Literary Response and Analysis 
standards: 10.3.4, which requires students to analyze the text to determine what a 
character is like and 10.3.3, which requires students to understand how character affects 
the plot. Accurate and complete responses illustrate a thorough grasp of the text and 
summarize Jeff’s personality and emotions, with use of specific evidence from the text. 
Four-point responses also describe the ways that Jeff’s character affects the events of the 
story, incorporating specific references to the text.  
 



               C a l i f o r n I a   H i g h   S c h o o l   E x i t   E x a m i n a t i o n                               August 2002 
 

Copyright © 2002 Standards and Assessment Division                                                                                                           
California Department of Education                                                                                     70  

 
Students were given the following checklist, along with the prompt, to aid them in 
writing a response. 
 
 

 
Checklist for Your Writing 

 
The following checklist will help you do your best work. Make sure you: 

 
�� Carefully read the reading passage and the description of the task. 
�� Organize your writing with a strong introduction, body, and conclusion. 
�� Use specific details and examples from the passage to demonstrate your 

understanding of the main ideas and the author’s purpose. 
�� Use precise language that is appropriate for your audience and purpose. 
�� Vary your sentences to make your writing interesting to read. 
�� Check for mistakes in grammar, spelling, punctuation, capitalization, and sentence 

formation. 
 

 
 
The following pages provide a sample student essay at each of the four score points, with 
commentary and rationale for the given score. The student responses have been typed 
with the students’ own content, grammar, spelling, capitalization, and spelling. 
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4 
  Score Point 4  

Student Response    Commentary 
 
 In the story “The Hiking Trip” Jeff 
had to hike down a canyon and go get help 
for his brother Mark. Jeff is courageous and 
loving, and his true character is revealed by 
his actions.  
 The author gradually reveals Jeff’s 
bravery through his actions and his decision 
to save Mark. At first, Jeff is afraid of 
hiking down the canyon alone. The father 
tells Jeff to have courage and Jeff exclaims 
that he doesn’t want it. The father also tells 
Jeff to have enough love for his brother to 
save him. Even though he is afraid and 
doesn’t want to hike down the canyon, Jeff 
does it anyways. He does it to try to save 
his brother. This point in the story shows 
Jeff’s love for his brother and his 
determination to save him.  
 This is the turning point in the story. 
If Jeff had not made the decision to hike 
down the canyon alone the outcome of the 
story may be entirely different. Jeff’s 
bravery, love, and perserverance played an 
enormous role in this story. Without them he 
may have never tried or been able to save 
Mark. 
 This story shows how someone can 
overcome their own fears to help others. 
Jeff was an example of unselfishness, 
bravery, and courage. His character traits 
caused him to do what was right and they 
(his character traits) may have been the 
deciding point of his action and later on the 
outcomes of his story. 

 
 In this response, the writer 
addresses all parts of the writing task, 
which include describing Jeff’s 
personality and emotions, identifying 
the way the author reveals Jeff’s 
personality, and relating Jeff’s 
personality to the plot. The response 
also illustrates a comprehensive grasp 
of the text. 
 The first paragraph of the 
response summarizes the main action 
of the story and states the thesis, that 
Jeff is courageous and loving and that 
his “true character is revealed by his 
actions.”  
 Next, the writer gives more 
detail about the main action of the 
story, using evidence from the text to 
show how Jeff’s actions reveal his 
courage and love. Specific references 
to the text are included (e.g., “the 
father also tells Jeff to have enough 
love for his brother to save him”). 
 In the third paragraph, the 
writer focuses on the relationship 
between Jeff’s personality and the plot, 
identifying the turning point in the story 
as Jeff’s decision to go for help alone 
and tying this decision to Jeff’s love 
and determination: “Without them he 
may have never tried or been able to 
save Mark.” 
 The use of precise language 
and a variety of sentence types add to 
the success of this essay. There are 
only a few errors in the conventions of 
written English within this response, 
and they are generally first-draft in 
nature. Overall, this essay is a sample 
of a 4-point response. 
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3 
  Score Point 3  

Student Response    Commentary 
 
 To understand who Jeff is, you have 
to realize what he has to go through in the 
story. In the beginning, Jeff is afraid to 
hike and doesn’t want to have the courage to 
climb the mountain. After Jeff’s dad says, 
“If not courage, fine. Then have enough love 
for your brother,” Jeff realizes that he has 
to do it to save his brother’s life. He 
becomes determined to find help. He thinks 
about how badly his brother needs medical 
attention. 
 Jeff becomes so determined to get 
help, he begins to climb faster and faster 
until he passes up his dad. He says to 
himself “Can’t stop, Mark’s in big trouble.” 
This shows how his love for his brother has 
substituted for the courage that he did want 
to have. Do you think that his love for his 
brother gives him the courage or the will to 
climb the mountain and get help for Mark. 
 Hours later after Mark is rescued, 
Jeff wakes up but doesn’t know what had 
happened. His father tells him that he’s a 
hero and that he saved his brothers life. He 
had pushed himself to the limits trying to 
get help for Mark. His love for Mark had 
given him the will, the determination, and 
the courage to get over his fear and climb 
the mountain for help. 
 
 

 In this response, the writer 
explicitly or implicitly addresses all 
parts of the writing task and shows a 
good grasp of the text. 
 The first paragraph of the 
response summarizes the main action 
of the story and suggests the thesis 
that is later expressed in the final 
paragraph—that Jeff has determin-
ation, courage, and love. The second 
paragraph summarizes events in the 
story to show that the author uses the 
events to reveal Jeff’s character, 
although this connection is not 
explicitly stated. The final paragraph 
sums up Jeff’s role in the plot: “His 
father tells him that he’s a hero and 
that he saved his brothers life.” Again, 
this relationship is not explicitly stated. 
 The response represents a 3-
point paper because it addresses all 
parts of the writing task and shows a 
good grasp of the story. Also, it makes 
specific references to the text (e.g., 
“Can’t stop, Mark’s in big trouble”). 
However, it lacks the purposeful control 
of organization and explicit statement 
of ideas that characterize a 4-point 
paper. The observations about Jeff’s 
personality are structured by the story 
line rather than directed by the writer. 
The paper also illustrates an 
inconsistent sense of audience, as 
shown by the direct address to the 
reader in the first and second 
paragraphs. 
 There are only a few errors in 
the conventions of written English 
within this response, but they do not 
interfere with the meaning. Overall, this 
essay is a sample of a 3-point 
response. 
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2 
  Score Point 2  

Student Response    Commentary 
 
 Jeff, the main character shows much 
of his personality and emotions. He is an 
understanding and motivating person. He 
knows what strength he has but he doesn’t 
know how to use it. Although Jeff has many 
fears and knows he must overcome them to 
save his brother. His father knows his sons 
power, but its Jeff who doesn’t realize his 
own. Jeff doesn’t have self confidence of 
self will. His emotions in the story change. 
He starts off as a boy who doesn’t believe in 
himself, to a boy who’s emotions completely 
change under the circumstances. He must 
save his brother in order know if he really 
has inner power inside of him. This was the 
test. His personal characteristics add to the 
event of the story by making it more 
intense. The more intense the better the 
story. He adds problem to the story line and 
a resolution He doubts his own strength but 
he ends up winning. 
 
 

 In this response, the writer 
addresses some parts of the writing 
task and demonstrates a limited 
understanding of the main elements of 
the story. The response begins with 
three very general statements about 
Jeff’s personality. Then the writer  
begins to focus on a potential thesis 
that could be supported by textual 
evidence:  “Although Jeff has many 
fears and knows he must overcome 
them to save his brother.” This 
statement also shows the writer’s 
grasp of important ideas within the text. 
As the response continues, the 
statement that Jeff must overcome his 
fears receives additional development 
with the assertion that Jeff’s emotions  
“completely change under the 
circumstances.” However, these ideas 
receive no additional development 
through the use of textual evidence. 
 The final sentences of the 
response begin to address the 
relationship between Jeff’s personality 
and the plot: “His personal character-
istics add to the event of the story by 
making it more intense.” One of these 
sentences uses the vocabulary of plot 
analysis (“He adds problem to the story 
line and a resolution”) but provides little 
actual analysis.  
 The lack of a clear thesis 
statement and the failure to develop 
ideas by using evidence from the text 
are characteristic of a 2-point paper. 
The response also fails to demonstrate 
a purposeful control over organization. 
There is some variety in sentence 
structure, but there are several errors 
in the conventions of written English. 
Overall, this essay is an example of a 
2-point response. 
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1 
  Score Point 1  

Student Response    Commentary 
 
 This story tells about a boy who has 
doesn’t want to go on a trip with his father 
and learn more about hiking but then, when 
he gets their he realizes the important thing 
that is about hiking. His father was really 
understanding and motovating, one of the 
things Jeff new it was important to learn 
hiking was for what happened to his father 
the accident he had, he knew it was 
important cause he know what to do during 
an accident. 
 
 

 This response begins to 
address the writing task in its opening 
statement: “This story tells about a boy 
who has doesn’t want to go on a trip 
with his father.” However, there is little 
understanding of the main elements of 
the story; the response continues by 
implying that the primary issue is the 
value of hiking and that Jeff’s father 
(not his brother) has had an accident.  
 The failure to demonstrate a 
grasp of the text, the lack of a main 
idea, the failure to develop ideas using 
evidence from the text, and the serious 
errors in the conventions of written 
English make this a 1-point response.   
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Strand Writing Applications 
 
Standard 10.2.3 
Write expository compositions, 
including analytical essays and 
research reports. 
a.  Marshal evidence in support  
     of a thesis and related claims,  
     including information on all  
     relevant perspectives. 
b.  Convey information and ideas  
     from primary and secondary   
     sources accurately and  
     coherently. 
c.  Make distinctions between the  
     relative value and significance  
     of specific data, facts, and  
     ideas. 
d.  Include visual aids by  
     employing appropriate  
     technology to organize and  
     record information on charts,  
     maps, and graphs. 
e.  Anticipate and address  
     readers’ potential  
     misunderstandings, biases, and 
     expectations. 
f.  Use technical terms and  
     notations accurately. 

  
 
By the time students enter high school, 
they have learned about many moments 
in history that have influenced our world 
today. Think about a moment in history 
you studied and consider its importance. 
 
Write a composition in which you discuss 
a moment in history. Share its 
importance in today’s world. Be sure to 
support the moment with details and 
examples. 
 

 
 
The CAHSEE writing tasks for this standard are either stand-alone or passage-based 
constructed-response writing prompts. For passage-based questions, literary or 
informational passages may be used, and the questions will direct students to use 
information from the passage in their responses. Both kinds of questions are consistent 
with California Education Code section 60614, which prohibits questions that solicit or 
invite disclosure of a pupil’s or his or her parents’ or guardians’ personal beliefs or 
practices. The student responses to the tasks are scored according to a specific guide 
developed from the 4-point CAHSEE Scoring Guide for either literary responses or 
writing prompts. Both of these scoring guides are reprinted in Appendix A of this guide.  
 
The sample writing task requires students to identify and discuss a moment in history. 
Four-point responses establish a thesis about the importance of that moment to the world  
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today and support the thesis with specific evidence, including facts and ideas. Four-point 
responses also address readers’ potential misunderstandings, bias, and expectations.  
 
Students were given the following checklist, along with the prompt, to aid them in 
writing a response. 
 
 

 
Checklist for Your Writing 

 
The following checklist will help you do your best work. Make sure you: 

 
�� Read the description of the task carefully. 
�� Use specific details and examples to fully support your ideas. 
�� Organize your writing with a strong introduction, body, and conclusion. 
�� Choose specific words that are appropriate for your audience and purpose. 
�� Vary your sentences to make your writing interesting to read. 
�� Check for mistakes in grammar, spelling, punctuation, and sentence formation. 

 
 
 
The following pages provide a sample student essay at each of the four score points, with 
commentary and rationale for the given score. The student responses have been typed 
with the students’ own content, grammar, spelling, capitalization, and spelling. 
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4 
  Score Point 4  

Student Response    Commentary 
 
 While thinking about a moment in 
history that has influenced our world today, 
many events come to mind. But an event that 
seems prominent is not an event at all, but 
rather a time period and the accomplish-
ments that took place within it, the 
Industrial Revolution. 
 Having learned about the Industrial 
era just recently a few aspects remain vivid 
in my mind, such as the many new inventions 
that served to make our lives easier. The 
steam engine was developed allowing cities to 
form in locations other than near water 
sources, as things had been previously. Once 
inside those cities, people all came together 
working in factories which was much more 
efficient.  
 Through the factory system, goods 
were produced at a much faster rate, 
requiring less work so prices were less. 
Different social classes could afford items 
causing a change in social structure. Women 
and children began working stirring up 
awareness and laws about labor. Unions were 
formed as a result as well as more organized 
forms of education. Every aspect of life 
changed within this time period including 
advances in medicine, communications, and 
the way we manufacture today. The moments 
throughout the Industrial Revolution hold so 
much importance, they brought us to the way 
our world is today. 

 
 In this response, the writer 
address all parts of the writing task, 
which is to discuss a moment in history 
and share its importance in the world 
today. The writer provides a 
meaningful thesis that suggests that 
the events that took place during the 
Industrial Revolution have influenced 
our world today. This statement is 
followed with purposefully organized 
support to illustrate just why this period 
in history was so influential. 
 In the second paragraph, the 
writer discusses how the steam engine 
positively affected the growth of cities 
and how factories grew in the cities.  
 An additional discussion on the 
factory system is developed in the third 
paragraph. The writer provides 
thoughtful support through the use of 
specific details to illustrate the effects 
that factories had on people. More 
detail is included to show how the 
existence of factories helped create 
unions, causing a “change in social 
structure.” 
 As the essay comes to a close, 
the writer provides more detail about 
the Industrial Revolution to connect its 
positive effect on how it “brought us to 
the way our world is today.” 
 The variety of sentence types 
and the use of precise, descriptive 
language all add to the success of this 
essay. There are only a few errors in 
the conventions of written English 
within this response, and they are 
generally first-draft in nature. Overall, 
this essay is a sample of a 4-point 
response. 
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3 
  Score Point 3  

Student Response    Commentary 
 
 
 One of the most important days in 
history so far is the day that man set foot 
on the moon. This was not only important in 
U.S. history, but it was important to 
everywhere else in the world too. This 
amazing achievement showed Americans that 
they can do anything they want, if they try 
hard enough, and it showed other countries 
how great we really are. 
 The day that man set foot on the 
moon was a very exciting day. A lot of 
people didn’t believe that it really happened 
because it was so amazing. But when 
everyone realized that it really happened, it 
gave them the courage to strive for their 
goals and achieve them. 
 For years before man stepped on the 
moon, other countries had been trying to and 
were unsuccessful. But, America was able to. 
This made the other countries have so much 
more respect for us.  
 Today’s space missions can be traced 
directly to the success of the moon landing, 
When man set foot on the moon, it was 
honestly one of the most important days in 
history because of what took place as a 
result of it.  
 

 
 In this response to the writing 
prompt, the writer discusses “the day 
that man set foot on the moon.” The 
thesis expresses the idea that this 
event was an amazing achievement 
that affected both Americans and the 
rest of the world and that it proved that 
“Americans . . . can do anything they 
want if they try hard enough . . .”  
 The thesis is supported in an 
organized manner with details and 
examples. In the second paragraph, 
the writer concludes that the event was 
responsible for giving people the 
“courage to strive for their goals and 
achieve them.” In the third paragraph, 
the writer suggests that other countries 
respect the United States for having 
sent men to walk on the moon. 
 The writer concludes with the 
idea that setting foot on the moon was 
“one of the most important days in 
history . . .” 
 The writer addresses all parts 
of the task through discussion of what 
the event was and how it affected the 
world today. The details and examples 
used to support the thesis are more 
general than in a 4-point response, but 
they  successfully support the thesis. 
 The use of a variety of 
sentences along with a general sense 
of audience is evident throughout the 
essay. There are a few errors in the 
conventions of written English, but they 
do not interfere with the reader’s 
understanding. Overall, this essay is a 
sample of a 3-point response. 
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2 
  Score Point 2  

Student Response    Commentary 
 
 
 A moment in history that I had 
studied was when Ben Franklin discovered 
electricity. Electricity is important today, we 
use it for a lot of stuff. If he did not 
discover electricity, we probably wouldn’t 
have a lot of stuff that we have now like 
lights, heat, air conditioning and a lot other 
things. He could have gotten electrocuted 
trying to discover it. So it is a good thing 
that he had find it out. Without electricity 
we can“ do a lot of stuff we do now. We 
would have to use candles for light or just 
day light  
 
  
 

 
 In this response to the writing 
prompt, the writer discusses Ben 
Franklin’s discovery in a very limited 
manner. No explanation is provided 
about the event itself. The writer 
provides only a few details to support 
the idea that “electricity is important 
today . . .” Through the use of basic, 
predictable language, the idea that “we 
probably wouldn’t have a lot of stuff 
that we have now . . .” is suggested. 
The language used to support this idea 
is limited to the word “stuff” that 
appears three times in this short 
paragraph. 
 There is little variety at the 
sentence level, and there are several 
errors in the conventions of written 
English. The overall word choice and 
lack of development illustrate a limited 
sense of audience. This essay 
exemplifies the criteria for a 2-point 
response.  
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1 
  Score Point 1  

Student Response    Commentary 
 
 
 We studied about all kind of stuff in 
History. Every thing we stuyed in History I 
learned Something know eveyday. History is 
go because you get to learn about all kinds 
of knew things abouat whats going on In this 
world. 
 
  
 

 
 In this response to the writing 
prompt, the writer provides no thesis 
related to the prompt beyond the idea 
that “we studied all kind of stuff in 
History.” No attempt is made to discuss 
an event in history. 
 The ideas presented are no 
more than a brief discussion on the 
value of learning history. They are 
expressed with a lack of control at both 
the sentence and the language level. 
There are errors in the conventions of 
written English in each of the three 
sentences written in the 1-point 
response. 
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Strand Writing 

Applications 
 
Standard 10.2.4 
Write persuasive compositions. 
a. Structure ideas and 

arguments in a sustained and 
logical fashion. 

b. Use specific rhetorical devices 
to support assertions (e.g., 
appeal to logic through 
reasoning; appeal to emotion 
or ethical belief; relate a 
personal anecdote, case 
study, or analogy). 

c. Clarify and defend positions 
with precise and relevant 
evidence, including facts, 
expert opinions, quotations, 
and expressions of commonly 
accepted beliefs and logical 
reasoning. 

d.  Address readers’ concerns, 
counterclaims, biases, and 
expectations. 

e   Use technical terms and 
notations accurately. 

  
Some students at your school have 
expressed an interest in making the 
school more attractive by getting rid of 
the trash on the school grounds.  
 
Write a persuasive essay for your school 
paper in which you convince the readers 
of the importance of getting rid of the 
trash and making the school more 
attractive. Convince your readers 
through the use of specific reasons and 
examples. 
 

   
 
 
Stand-alone writing tasks are used to assess this standard.  The student responses to these 
prompts are scored according to a specific guide developed from the 4-point CAHSEE 
Scoring Guide for writing prompts, reprinted in Appendix A of this guide.  
 
The tasks addressing this standard are consistent with California Education Code section 
60614, which prohibits items that solicit or invite disclosure of a pupil’s or his or her 
parents’ or guardians’ personal beliefs or practices. 
 
This prompt asks students to state and defend a position with regard to the importance of 
getting rid of trash at school. Many successful papers also discuss ways to reduce the 
amount of trash, but the main focus of the prompt should be reasons that getting rid of 
trash is desirable. Four-point papers develop a persuasive essay as described in standard 



               C a l i f o r n I a   H i g h   S c h o o l   E x i t   E x a m i n a t i o n                               August 2002 
 

Copyright © 2002 Standards and Assessment Division                                                                                                           
California Department of Education                                                                                     82  

10.2.4 above, using relevant evidence and anticipating readers’ concerns and 
counterclaims.  
 
Students were given the following checklist, along with the prompt, to aid them in 
writing a response. 
 
 

 
Checklist for Your Writing 

 
The following checklist will help you do your best work. Make sure you: 

 
�� Read the description of the task carefully. 
�� Organize your writing with a strong introduction, body, and conclusion. 
�� State your position, support it with specific examples, and address the reader’s 

concerns.  
�� Use words that are appropriate for your audience and purpose. 
�� Vary your sentences to make your writing interesting to read. 
�� Check for mistakes in grammar, spelling, punctuation, capitalization, and sentence 

formation. 
 

 
 
The following pages provide a sample student essay at each of the four score points, with 
commentary and rationale for the given score. The student responses have been typed 
with the students’ own content, grammar, spelling, capitalization, and spelling. 
 
 
 
 

4 
  Score Point 4  

Student Response    Commentary 
 
 Would you enjoy taking your classes at 
the city dump? Trash is not beautiful. It is 
a well-known fact that students learn better 
when they’re in a clean environment. To be 
more attractive, trash on our school grounds 
must be picked up. The importance of picking 
up trash is to beautify our campus and make 
our school a healthier place to learn. 

 In this response, the writer 
addresses all parts of the persuasive 
writing task: stating a position about 
the importance of cleaning up trash, 
defending the position with evidence, 
and anticipating the reader’s concerns. 
The first paragraph gives the writer’s 
position (“trash on our school grounds 
must be picked up”) and then gives two 
reasons that picking up trash is very  
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 We want our campus to be attractive 
and clean, right? When rival schools come to 
compete against us, we don’t want them going 
home criticizing us because of our campus. 
We don’t want our mascot become a rat or a 
pig in their eyes. We want to keep our 
campus clean to show that we’re not slobs 
and are educated enough to pick up our own 
garbage.  
 Who would want to eat lunch inside a 
dumpster? Or exercise in a gym that smells 
like rotten eggs and spoiled milk? We need a 
campus that will make it easier and healthier 
to learn. Would essays show the student’s 
best if they brainstormed ideas while looking 
out the window at old food, used bandaids, 
empty soda cans and gum wrappers? The way 
this campus looks influenses the way we 
perform in our classrooms. To get the 
maximum quality work done, we need clean 
and sanitary workspaces. 
 In conclusion, picking up any trash 
around school will be beneficial to everybody, 
especially us. If you see a piece of paper 
blowin around stop it with your foot and bend 
down, pick it up, then throw it away. There’s 
no reason why our campus needs to be 
anything other than attractive. With 
everyone’s help, it can be attractive and 
provide a better learning atmosphere. 
 

important (“to beautify our campus and 
make our school a healthier place to 
learn”). These two ideas become the 
focus for the rest of the essay. 
 The writer uses the questions 
that open each of the next two 
paragraphs to anticipate objections to 
cleaning up trash, thereby addressing 
the reader’s potential concerns. The 
second paragraph provides several 
images to support the argument that a 
more attractive campus would provide 
specific benefits (e.g., “We don’t want 
our mascot to become a rat or a pig in 
their [rival schools’] eyes”). Although 
the third paragraph provides little detail 
about the health aspects of the  
argument, it does use specific details 
to develop the concept that a clean 
environment is conducive to learning. 
The essay provides a strong 
conclusion that not only restates the 
writer’s position but also extends the 
argument with a call to action: “If you 
see a piece of paper blowin around, 
stop it with your foot and bend down, 
pick it up, then throw it away”. 
 The essay demonstrates the 
control of organization that is required 
for a 4-point paper, and the stated 
position is developed with details. 
Although there is a misplaced modifier 
(“To be more attractive, trash . . .”), and 
a few additional errors in conventions, 
overall the writer demonstrates control 
of conventions. The essay also uses a 
variety of sentence types and  precise, 
descriptive language. Overall, this 
essay is a sample of a 4-point 
response. 
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3 
  Score Point 3  

Student Response    Commentary 
 Nobody would like it if people stopped 
picking up trash and let our school become 
filled with trash. It is very important to 
keep our school clean to provide an 
appropriate learning environment. If everyone 
would help out our school would look more 
attractive. 
 A clean school campus would offer a 
nicer and appropriate learning environment. A 
dirty school makes it harder to concentrate 
on school work. If trash covered the campus 
students might be looking out classroom 
windows for what awaits them after class 
and wondering why someone is not cleaning it 
up. A clean school would help the students 
concentrate so grades might raise not only 
making the school look better on the outside 
but academically as well. 
 No one enjoys being in a dirty 
environment. Before school, snack, lunch, 
and after school would be much less enjoy-
able to both the students and faculty if our 
campus was dirty. People do not like eating in 
trash filled lunch areas and so there would 
be more students leaving school permitted or 
not for lunch. Basically, students and 
teachers would not be able to stand being in 
a dirty environment during school hours. 
 In conclusion living environments are 
kept clean and so it is equally important to 
keep learning environments clean as well. 
Both the students and faculty spend large 
portions of their days here so to make school 
a little better and more attractive our school 
needs to be kept clean. It would be easy if 
everyone just did their part. 

 In this response to the writing 
prompt, the writer begins with a 
paragraph that states three positions 
about picking up trash—that “Nobody  
would like” a school “filled with trash,” 
that a clean school provides “an 
appropriate learning environment,” and 
that a clean school would “look more 
attractive.” The paragraphs that follow 
discuss each of these ideas.  
 The second paragraph of the 
essay focuses on the learning 
environment, explaining that students 
can concentrate better if there is no 
trash on campus. The third paragraph  
addresses the idea that “no one enjoys 
being in a dirty environment.” The final 
paragraph restates the idea that the 
school could look more attractive if 
everyone helped.  
 In general, the paper defends 
the three positions with some details 
and examples, but the development is 
not as thoughtful or thorough as that in 
a 4-point paper. In the third paragraph, 
for example, each sentence restates 
the topic sentence and adds only a few 
additional details.  
 The paper addresses readers’ 
concerns and expectations in a general 
way by stating that “Nobody would like 
it if people stopped picking up trash” 
and “No one enjoys being in a dirty 
environment,” and thus a general 
sense of audience is evident 
throughout the essay.  
 There are a few errors in the 
conventions of written English, but they 
do not interfere with the reader’s 
understanding. Overall, this essay is an 
example of a 3-point response to this 
writing task. 
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2 
  Score Point 2  

Student Response    Commentary 
 
 The importance of getting rid of 
garbage on school camps is very important. 
The importance of getting rid of the garbage 
is makeing are school look nice, giving less 
work for the teachers and janitors to do. 
Another reason it is important because if I 
don’t look oke people are going to think that 
it isn’t a good school. 
 I think that this a good subject to 
write on because the trash on school campus 
is terrible. School campuses have alot of 
garbage because people don’t care about 
throwing there trash away. But people need 
to think more reasonsivly because they are 
destroying the earth if they do not pick up 
there garbage. So people from now on when 
you have garbage don’t throw it on the 
ground throw it in the garbage can.  
 Another reason it is important for 
people not to litter because this where we 
live and we don’t need to destroy where we 
live. Pluse what would other people come to 
our school meaning the district office people 
think of us if we just left our trash all over 
the ground that would make us look bad. 
  
 

 In this response to the writing 
prompt, the writer begins by stating 
three reasons that picking up trash is 
important: “makeing are school look 
nice,” “giving less work for the teachers 
and janitors to do,” and preventing 
people from thinking “that it isn’t a good 
school.”  
 Although the paper states 
these positions with some authority, it 
fails to support them in the paragraphs 
that follow. The second paragraph 
focuses on a new, although related, 
topic, that people should pick up their 
trash to avoid destroying the earth. The 
third paragraph moves from the idea 
that trash destroys the earth to the idea 
that it destroys “where we live.” This 
paragraph also contains an attempt to 
develop the third position in the 
opening paragraph, that having trash 
around suggests that this isn’t a good 
school: “if we just left our trash all over 
the ground that would make us look 
bad.”   
 This essay provides little or no 
support for its thesis, shows little 
control over organization, and demon-
strates an inconsistent tone and focus. 
It also fails to anticipate readers’ 
concerns. These factors, in addition to 
the lack of control over the conventions 
of written English, particularly spelling, 
make this essay an example of a 
2-point response. 
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1 
  Score Point 1  

Student Response    Commentary 
 
 
 It would be a good idea to clean up 
our envirement, maybe if there was more 
trash cans well you could make our schlool 
cleaner if just everybody picked up on thing 
our schlool would not be 3/4ths clean that’s 
how bad our mess has gotten to who wants 
to attend a school that’s now for the trash 
and ants and roaches etc. No one does that’s 
why we should clean our school & our great 
reward in the end a clean & safe and healthy 
envirement and school. 
 
  
 

 
 In this response to the writing 
prompt, the writer begins with the 
position that cleaning up the 
environment is a good idea. This 
statement is followed by two 
suggestions—that there could be more 
trash cans and that everyone should 
help pick up trash. Another topic 
follows, which is a description of the 
extent of the trash problem at school, 
and then the final sentence of the 
response reaffirms that cleaning up 
trash will have beneficial results.  
 This response offers several 
ideas related to the topic but fails to 
support these ideas with details or 
examples. In addition, the response 
lacks consistency of focus and fails to 
demonstrate a control of organization. 
The serious errors in the conventions 
of written English, particularly in 
sentence boundaries,  interfere with 
the reader’s understanding of the 
essay and result in a score of 1.  
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Section 5 

Thinking About the ELA Strands in the Classroom 

 
Reading 
 
 
Strand 1.0: Word Analysis, Fluency, and Systematic Vocabulary Development 
 
Description 
Skills addressed in this strand are basic to the development of fluent readers. Students 
must start building strategies to identify words and their meanings as they begin 
developing their reading skills and continue strengthening and extending those strategies 
as they become fluent readers. Students should have the opportunity to study the origins, 
derivations, and use of words over time in different types of text. Independent reading is 
the primary means of increasing vocabulary development, and ongoing opportunities to 
read are essential. 
 
Students who are not reading at a sufficient level to achieve grade level and/or course 
expectations may need intensive decoding instruction. The ability to recognize synonyms, 
antonyms, idioms, and words with multiple meanings is a fundamental skill required for 
comprehending text. Knowledge of affixes and roots, and their meanings and origins, 
should be limited to elements that are common and useful. A dictionary and a thesaurus 
should be used to identify related words and concepts. 
 
Teachers should target specific vocabulary words to be learned and explain why they are 
important. Students should be held accountable for the content of what they read and 
important vocabulary words used in assigned text. 
 
Importance 
Students who have not acquired fluency in reading will not have the essential knowledge 
and skills to address the subject-matter content in subject areas across the curriculum. 
Beyond their English courses, students must be able to decipher and understand a body of 
information as it relates to the subject being taught (e.g., history, science, and 
mathematics). 
 
Since the best tool for vocabulary development is independent reading, it is necessary to 
plan time for this type of activity. Students who have learned how to use context cues and 
historical clues, along with dictionaries and thesauruses, will be able to use these 
strategies during independent reading. This type of practice reinforces foundational skills, 
builds confidence, and motivates students to read a broader range of topics. 
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Expectation 
Students should be able to: 

�� Clarify word meanings through definitions, examples, restatements, and contrasts 
�� Use a dictionary and a thesaurus to determine related words and meanings 
�� Understand the meanings of unfamiliar words through context cues 
�� Recognize that knowledge of root words can lead to the meaning of many other 

words (e.g., solar, solstice, solarium) 
�� Recognize word derivations because of their knowledge of Greek, Roman, and 

Norse mythology 
�� Distinguish between what the words say and the implied meaning of the words 
�� Know the importance of reviewing all work in vocabulary study 
�� Read aloud with grade-appropriate fluency and accuracy 

 
 
Strand 2.0 Reading Comprehension (Focus on Informational Materials) 
 
Description 
Reading comprehension is more than recognizing and sounding out words on a page. It is 
the ability to gain meaning from print and understand text. The CAHSEE is designed to 
assess how well students comprehend what they are reading at a literal level (getting the 
facts), inferential level (making some interpretations), and applied level (going beyond 
the material). The focus is on how well students can comprehend and analyze 
informational materials, not just literary works. Informational materials are expository 
rather than narrative and require students to use specific strategies to construct meaning. 
 
Importance 
Reading is a complex process that requires an integration of skills and knowledge. The 
ultimate goal of reading is comprehension, and skillful readers have the skills, 
knowledge, and strategies to understand narrative and informational text. Students can be 
taught the strategies needed to improve their comprehension of difficult texts. Much of 
the expository reading in high school is found in textbooks and readings assigned in 
classes across the curriculum; therefore, responsibility for improving reading 
comprehension of informational materials needs to be shared by teachers in all 
disciplines. 
 
Skillful readers know how and when to use reading strategies. They know how to select 
and organize information, use their own prior knowledge, and generate questions about 
the text according to their reading purposes. Students should be expected to develop 
critical-thinking skills such as synthesizing the content from a variety of sources, 
paraphrasing ideas and connecting them to other sources, and extending their ideas in 
primary and secondary sources through analysis, evaluation, and elaboration. In grades 9 
and 10, students should also be able to analyze the structural elements of workplace 
documents (e.g., business letters, memos, minutes, warranties, contracts, and procedural 
manuals) and produce bibliographies of reference materials. Much of the reading done in 
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high school and in the workplace is expository. It is essential for students to be able to 
understand and use informational materials to succeed in today’s technological and 
competitive world. 
 
Expectation 
Skillful readers: 

�� Have a high degree of rapid and automatic word recognition 
�� Become actively involved in the reading 
�� Have an ongoing internal dialogue with the text 
�� Make predictions about what they are reading 
�� Relate prior knowledge to the topic they are reading 
�� Read with specific purposes 
�� Apply appropriate decoding and analysis for comprehension strategies when 

necessary 
 
To successfully analyze the structural features of informational materials, students should 
be able to: 

�� Understand the features and functions (e.g., fonts, italics, underlining, type size, 
graphics, table of contents, headings and subheadings) of workplace documents. 
Workplace documents include, but are not limited to, business letters, memos, 
minutes, and procedural manuals 

�� Analyze the structure and format of expository and functional workplace 
documents and explain how authors use various structures (e.g., internal 
organizational patterns: sequences, listing, compare-contrast, cause-effect, 
problem-solution, and prepositional support structures) to achieve their purposes 

�� Prepare a bibliography for a report and identify the elements (e.g., title and 
publication date) necessary to complete the citation 

 
To successfully analyze the content of informational materials, students should be  
able to: 

�� Synthesize the content from several sources on a single issue from writings by a 
single author (e.g., identify main ideas and important details from several sources) 

�� Paraphrase the important information and ideas and connect them to other sources 
�� Identify the difference between primary and secondary sources 
�� Extend ideas presented in primary or secondary sources through analysis, 

evaluation, and elaboration 
�� Consider the types of problems researchers would have if one or more elements 

were missing from a citation or reference 
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Strand 3.0 Literary Response and Analysis 
 
Description 
The literary response and analysis strand is one that is traditionally the most familiar to 
English teachers at the secondary level. Literary text includes, but is not limited to, 
novels, short stories, essays, poetry, and plays. Although students learn about the 
elements of literature in earlier grades, students in grades 9 and 10 are expected to 
understand literary elements in depth. The CAHSEE is designed to assess how well 
students understand the characteristics and purposes of the major genres in literature as 
well as how they use their understanding of literary elements to analyze and respond to 
what they are reading. Students need to spend time reading high quality literature inside 
and outside of the classroom. In grades 9 and 10, students are expected to read 
independently about one and one-half million words annually. Independent reading can 
significantly improve students’ reading comprehension. 
 
Importance 
The goal for teaching literary response and analysis goes beyond having students define 
literary terms. The goal is to have students understand and use those terms to analyze, 
interpret, and evaluate the literary piece. Students need guided practice to analyze 
elements such as: 

�� Characters, interactions among characters, and interactions between characters 
and plot 

�� Time and sequence (e.g., foreshadowing and flashbacks) 
�� Comparison of universal themes in several works 
�� Literary elements such as figurative language, allegory, and symbolism 
�� Ambiguities, contradictions, and ironies in text 
�� Voice, persona, and point of view 

 
Analyzing and responding to literary works are skills that require explicit instructional 
strategies. This content strand offers insight into how well students are progressing in 
developing these skills. 
 
Expectation 
Students should be able to: 

�� Analyze relationships between the purposes and characteristics of different forms 
of dramatic and other kinds of literature 

�� Determine characters’ traits by what they characters say or do 
�� Analyze interactions between what main and subordinate characters say about 

themselves in narration, dialogue, dramatic monologue, and soliloquy 
�� Compare works that express a universal theme 
�� Interpret and evaluate the impact of ambiguities, subtleties, contradictions, 

ironies, and incongruities in text 
�� Explain how voice, persona, and the choice of a narrator affect characterization 

and the tone, plot, and credibility of a text 
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�� Analyze a work of literature, showing how it reflects the heritage, traditions, 
attitudes, and beliefs of its author 

�� Evaluate the aesthetic qualities of style, including the impact of diction and 
figurative language on tone, mood, and theme, using the terminology of literary 
criticism 
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Writing  
 
 
Strand 1.0 Writing Strategies 
 
Description 
A strategy is a plan or procedure for achieving some end, and in the case of this writing 
strand, the end is a coherent and focused essay. The CAHSEE is designed to assess how 
well students are able to use learned strategies to write essays that convey clear and 
distinctive perspectives on a subject, present a reasoned argument, and maintain a 
consistent tone and focus. 
 
Importance 
When students write, they put together facts and ideas and create something new. By 
grades 9 and 10, students should be able to create multi-paragraph essays using a variety 
of effective and coherent organizational patterns. Additionally, students are expected to 
know how to document support of statements and assertions from the text in a polished 
and sophisticated way. Writing is a skill that can be learned, and this strand offers a 
window on how well a student is progressing in developing this skill. 
 
Expectation 
Students should be able to: 

�� Guide the reader through the essay by providing: 
- A subject and focus 
- A thesis that lets the reader know clearly what the single, generalized 

statement is that drives the entire essay 
- Paragraphing or chunking that helps the reader know when a sequence of 

related sentences begins and ends. The use of paragraphs signals a reader 
when to stop holding a meaning in suspension 

- Transitions or bridges that connect paragraphs and sentences that help the 
reader anticipate how the next paragraph or sentence will affect the 
meaning of what has just been read 

�� Ensure that their writing “flows”—that ideas and information hang together with 
no major gaps, holes, or sidesteps 

�� “Labor” over their work. Elaboration has the word “labor” in it for good reason. 
Good writing is full of carefully chosen specific details, precise language, action 
verbs, and sensory details 

�� Provide appropriate evidence that synthesizes information from multiple sources 
and employs strategies for developing generalizations 
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Strand 1.0 Written and Oral English Language Conventions 
 
Description 
The standards in this strand are mostly a continuation of standards from earlier grade 
levels. Students are expected to apply their command of writing conventions as they 
compose increasingly more complex and sophisticated text. 
 
Importance 
As a piece of writing enters the final stages of the writing process, students must focus 
attention on eliminating errors with the eye of a critical reader. Recognizing errors in 
writing is an important skill to be learned. The most difficult task is editing for the types 
of errors or stylistic problems that may become habitual in a student’s writing. This 
strand focuses on the attention that is needed to identify and correct common errors in a 
student’s work. 
 
Expectation 
Students should be able to show control of: 

�� Sentence and paragraph structure, including main and subordinate clauses, 
phrases, parallel structure, consistency of verb tenses, and placement of modifiers 

�� Punctuation, including semicolons, colons, ellipses, and hyphens 
�� Grammar, usage, diction, and syntax 
�� Spelling 

 
 
Strand 2.0 Writing Applications 
 
Description 
Students are expected to apply the general strategies of organization, focus, and revision 
to create specific genres or structures that are sophisticated and complex. Students should 
be adept at composing narrative, expository, and persuasive types of writing. 
 
Importance 
Essays are often assigned, especially in English and social science classes, as a way to 
find out what a student has learned and, more importantly, how a student uses what he or 
she has learned. Teachers assign essays to make sure a student can sort through a large 
body of information, identify what is important or significant, and think critically and 
analytically about a subject. It is essential to master this skill because over the course of 
an educational career, students will be asked to demonstrate that they have the 
communication skills necessary for success in today’s competitive world. 
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Expectation 
Students should be able to write four types of essays that are addressed on the CAHSEE: 

 
�� Biographical narratives 
�� Responses to literature 
�� Expository compositions 
�� Persuasive compositions 

 
Each of these types is described in the following table. 
 

 
Biographical Narratives – Standard 2.1 
The purpose of narrative as a type of writing is to present an action or series of actions in 
such a way that the reader has a sense of being present at that time and in that place. 
Narrative describes what happened but also may describe how and why it happened. Unlike 
fictional narrative, historical or biographical narrative must deal with factual events. In a 
successful narrative, the events are presented in a logical arrangement that makes the 
writer’s intention clear.  Although narration may be an end in itself, it can also be used as 
evidence in support of other modes of writing such as exposition or persuasion. 
 
Responses to Literature – Standard 2.2 
The main goal of responding to literature is to demonstrate a thoughtful comprehension of a 
literary passage or an expository text. The writer skillfully expresses an idea about a text and 
supports it with textual evidence. Connections are made between the main idea of the text, 
the writer’s viewpoint, and the author’s style. The most successful responses to literature or 
text are supported with textual references and clearly address the ambiguities, nuances, and 
complexities within the text. These responses illustrate a clear, comprehensive grasp of the 
main idea of the text and extend beyond what is present in the text with original ideas and 
connections. 
 
Expository Compositions – Standard 2.3 
The main goal of expository writing is to inform. The writer skillfully produces a thesis and 
supports it with relevant evidence to provide the reader with knowledge that answers the 
“who, what, where, why, or how” of a subject. Connections are made between the thesis and 
primary and secondary sources to support assertions and to enhance the reader’s 
understanding of the subject. The most successful expository essays provide the reader with 
new knowledge. Clear and interesting information is shared through a confident and 
authoritative voice, showing the reader that the writer is knowledgeable about the topic. 
 
Persuasive Compositions – Standard 2.4 
The main goal of persuasive writing is to convince. The writer skillfully states and defends a 
position about a topic and supports it with relevant evidence to provide the reader with a 
convincing argument. Support is given to each claim to persuade the reader of the validity of 
the writer’s position on the topic. The most successful persuasive essays provide the reader 
with convincing evidence. Clear and persuasive support is shared through a confident and 
authoritative voice, showing the reader that the writer is knowledgeable about the topic. 
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Section 6 

Suggested Process for Using the CAHSEE  
to Increase Student Achievement 

The suggested process for using the CAHSEE to increase student achievement is multi-
factored. The process requires a thorough understanding of the CAHSEE and the reported 
results. It also requires an extensive review of the state content standards for English 
language arts and an analysis of where schools and departments are in the full 
implementation of standards-based instruction and assessment. 
 
 
Process Organization  
 
 
The review process calls for teachers to work individually or as group within English 
departments and as an expanded group with representatives across the academic 
curriculum. A recommended organizational structure to complete this process would be 
to schedule a planning meeting with all members of the English department and 
department chairs of other major curricular areas. The purpose would be to: 

�� Review the proposed process and timeline 
�� Tailor the process to address the unique needs of school staff and students 
�� Identify roles for individual teachers and/or departments across the curriculum 

 
Steps early in the process call for English language arts teachers to work together. 
English language arts teachers and representatives from other content areas (department 
chairs and/or other representatives), however, need to come together to complete the 
analysis and planning process (steps six and seven below). It is recommended that the 
process include teachers at grades 9 and 10 at least. 
 
Materials Needed for the Process 
The following materials should be available to complete the process for using the 
CAHSEE to increase student achievement: 

�� CAHSEE Teacher Guide 
�� CAHSEE released test questions 
�� Individual and school reports of results for the most recent CAHSEE 

administration 
�� CAHSEE blueprint for English language arts (Appendix B of the Teacher Guide) 
�� English Language Arts Content Standards for California Public Schools, 

Kindergarten Through Grade Twelve 
�� Reading-Language Arts Framework for California Public Schools: Kindergarten 

Through Grade Twelve 
�� School and class data related to individual and group achievement in English 

language arts and local curriculum 
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Suggested Seven-Step Process  
 
 
Step One 
Present an overview of the CAHSEE results to develop an understanding of the 
purpose and requirements of the exam and the scores that are reported. A list of 
suggested process questions is provided in Appendix D to facilitate discussion and/or 
reflection. 
 
To accomplish step one: 

�� Review the Questions and Answers for Teachers in this Teacher Guide  
(Section 2). 

�� Review individual and school reports for the most recent CAHSEE 
administration. Identify the types of reports and information provided: (1) on the 
Student and Parent Report and (2) on the School Report. 

 
 
Suggested Activity for Analyzing 
English Language Arts Content 
Standards 
 

��Look at English language arts 
standards that are addressed on 
the CAHSEE 

��Underline the primary noun(s) 
and verb(s) in the standard. 

��Identify the essential elements 
of the standards. 

 
Example: 
Standard 2.4 (Reading Comprehension) 
 
Synthesize the content from several sources 
or works by a single author dealing with a 
single issue: Paraphrase the ideas and 
connect them to other sources and related 
topics to demonstrate comprehension. 
 
Essential elements: 
Synthesize content; paraphrase and 
connect ideas. 
 
Question: 
What are students expected to know and 
to do? 
 
This activity can be used individually or 
in a group. 
 

�� Discuss the scores provided for the 
individual and group reports, what these 
scores mean, and their intended uses. 

 
 
 
Step Two 
Analyze the English language arts content 
standards addressed on the CAHSEE by strands 
to identify the knowledge and skills students 
should be taught to achieve those standards.   
A list of suggested process questions is provided in 
Appendix D to facilitate discussion and/or reflection. 
 
To accomplish step two: 

�� Review the released test questions from the 
CAHSEE in English language arts and 
cluster them by strand. 

�� Identify the standards addressed on the 
CAHSEE. 

�� Analyze each standard addressed on the 
CAHSEE to identify the essential elements. 
See Section 5 of this Teacher Guide and use 
the suggested activity on this page. 
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Step Three 
Have English language arts teachers individually analyze how and when students 
are addressing identified English language arts content standards in their classes 
and compile results. A list of suggested process questions is provided in Appendix D to 
facilitate discussion and/or reflection. 
 
To accomplish step three: 

�� Review the discussion and outcomes of step two. 
�� Review the instructional goals, strategies, and activities to determine when, 

where, and how standards are introduced, reviewed, and reinforced. 
�� Identify the quality of responses expected from the students. 
�� Note the criteria and types of assessment(s) used to evaluate student responses. 
�� Prepare a summary of compiled data to share with other English language arts 

teachers. 
 
 
Step Four 
Have English language arts teachers as a group use their individual analyses to 
review their curriculum and classroom instruction for alignment to the state content 
standards. A list of suggested process questions is provided in Appendix D to facilitate 
discussion and/or reflection. 
 
To accomplish step four: 

�� Share results of the teachers’ individual analyses of classroom instruction and use 
this analysis to develop a profile of the instructional program for English language 
arts. 

�� Using the developed profile, determine which standards appear to have heavy 
emphasis or receive little emphasis in the English language arts curriculum (use 
the School Curriculum Alignment to State Content Standards worksheet in 
Appendix D). 

�� Develop an agreement on the quality of work or responses that should be 
expected from students to meet the standards. 

�� Identify where students, regardless of their schedule or instructional program, 
have opportunities to learn and apply the English language arts standards. 

�� Determine what changes, if any, are needed in the curriculum and/or instructional 
program to ensure that English learners and students with disabilities have 
opportunities to learn and apply the standards. 

 
 
Step Five 
Review the current year’s results for English language arts to identify areas of 
strength and areas that need improvement in the English language arts curriculum. 
A list of suggested process questions is provided in Appendix D to facilitate discussion 
and/or reflection.
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To accomplish step five: 

�� Review the individual and group results in English language arts for the current 
year. 

�� Compare these results with other achievement data about individual students and 
the school. 

�� Identify areas of strength and areas that need improvement, as indicated by the 
data. 

�� Determine areas that are stronger in the group results than they are for some 
individual students. 

�� Discuss how and where modifications in the curriculum and/or instructional 
program could be made to meet identified individual and/or school learning 
needs. 

 
 
Step Six 
Have English language arts teachers meet with teachers in departments for other 
subject areas to review the English language arts standards and identify how and 
when they could reinforce reading and writing skills in their classroom instruction 
and assignments. A list of suggested process questions is provided in Appendix D to 
facilitate discussion and/or reflection. 
 
To accomplish step six: 

�� Summarize the outcomes of step five and discuss curriculum and instructional 
areas that need reinforcement. 

�� Discuss how students currently are asked to apply reading and writing skills in the 
curriculum and instructional programs for other subject areas. 

�� Determine how and where instructional activities in other subject areas could be 
modified to help reinforce identified English language arts knowledge and skills 
that need to be addressed to increase student achievement, as identified in the 
CAHSEE test results. 

 
Teachers in departments for subject areas other than English language arts may want to 
review the standards for their content areas prior to this session and bring copies of the 
standards with them. 
 
 
Step Seven 
Begin program planning and implementation (curriculum, classroom instruction, 
and assessments process), based on the outcomes of steps two through six. Bring 
together English language arts teachers and department chairs and/or 
representatives from other subject areas to help formulate strategies and timelines. 
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Review of CAHSEE Writing Tasks, 
Scoring Rubrics, and Sample Student 
Work with Commentary for Each 
Score Point (1 – 4) 
 

��What did the task require students to 
do? 

��What writing application skills did 
students need to use to successfully 
accomplish the task? 

��What changes would need to occur 
in the sample student work (at score 
points 1 through 3) to improve the 
writing sufficiently to qualify it for 
at least one score point higher than 
it received? 

  
 
To accomplish step seven: 

�� Review key outcomes of steps two 
through six. 

�� Use key outcomes to help develop or 
modify school and classroom plans to 
increase student achievement in 
English language arts. 

�� In the plan, identify where, when, and 
how all students will have multiple 
opportunities to learn, review, and 
practice identified English language 
arts standards. 

 

�� Determine how and when student responses and/or work will be evaluated to 
monitor progress and identify steps for special instructional assistance for students 
as needed. 

�� Have teachers use the Suggested Teacher Planning Guide for Designing 
Standards-based Instruction in Appendix D to develop or modify classroom 
activities that address identified content standards. 
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Appendix A – CAHSEE Scoring Guides 
Response to Literary/Expository Text  

4 The response — 
�� demonstrates a thoughtful, comprehensive grasp of the text. 
�� accurately and coherently provides specific textual details and examples to support the thesis and  

main ideas. 
�� demonstrates a clear understanding of the ambiguities, nuances, and complexities of the text. 
�� provides a variety of sentence types and uses precise, descriptive language. 
�� contains few, if any, errors in the conventions of the English language. (Errors are generally first- 

draft in nature.)* 
Response to informational passages: 

�� thoughtfully anticipates and addresses the reader’s potential misunderstandings, biases, and  
expectations. 

Response to literary passages: 
�� clearly demonstrates an awareness of the author’s use of literary and/or stylistic devices. 

3 The response — 
�� demonstrates a comprehensive grasp of the text. 
�� accurately and coherently provides general textual details and examples to support the thesis and  

main ideas. 
�� demonstrates a general understanding of the ambiguities, nuances, and complexities of the text. 
�� provides a variety of sentence types and uses some descriptive language. 
�� may contain some errors in the conventions of the English language. (Errors do not interfere with  
�� the reader’s understanding of the essay.)* 

Response to informational passages: 
�� anticipates and addresses the reader’s potential misunderstandings, biases, and expectations. 

Response to literary passages: 
�� demonstrates an awareness of the author’s use of literary and/or stylistic devices. 

2 The response — 
�� demonstrates a limited grasp of the text. 
�� provides few, if any, textual details and examples to support the thesis and main ideas. 
�� demonstrates limited, or no understanding of the ambiguities, nuances, and complexities of the  

text. 
�� provides few, if any, types of sentences and uses basic, predictable language. 
�� may contain several errors in the conventions of the English language. (Errors may interfere with  
       the reader’s understanding of the essay.)* 

Response to informational passages: 
�� may address the reader’s potential misunderstandings, biases, and expectations, but in a limited  

manner. 
Response to literary passages: 

�� may demonstrate an awareness of the author’s use of literary and/or stylistic devices. 

1 The response — 
�� demonstrates little, if any, comprehensive grasp of the text. 
�� may provide no textual details and examples to support the thesis and main ideas. 
�� may demonstrate no understanding of the ambiguities, nuances, and complexities of the text. 
�� may provide no sentence variety and uses limited vocabulary. 
�� may contain serious errors in the conventions of the English language. (Errors interfere with the  

reader’s understanding of the essay.)* 
Response to informational passages: 

�� does not address the reader’s potential misunderstandings, biases, and expectations. 
Response to literary passages: 

�� does not demonstrate awareness of the author’s use of literary and/or stylistic devices. 
 

non-scorable 
B = Blank      L = Written in a language other than English      T = Off-topic      I = Illegible/Unintelligible 
 
* Conventions of the English language refer to grammar, punctuation, spelling, capitalization, and usage. 
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Appendix A – CAHSEE Scoring Guides 
Response to Writing Prompt 

4 The essay — 
�� clearly addresses all parts of the writing task. 
�� provides a meaningful thesis, demonstrates a consistent tone and focus, and illustrates a purposeful control of 

organization. 
�� thoughtfully supports the thesis and main ideas with specific details and examples. 
�� provides a variety of sentence types and uses precise, descriptive language. 
�� demonstrates a clear sense of audience. 
�� contains few, if any, errors in the conventions of the English language. (Errors are generally first- 

draft in nature.)* 
A Persuasive Composition: 

�� states and maintains a position, authoritatively defends that position with precise and relevant  
evidence and convincingly addresses the reader's concerns, biases, and expectations. 

3 The essay — 
�� addresses all parts of the writing task. 
�� provides a thesis, demonstrates a consistent tone and focus, and illustrates a control of  

organization. 
�� supports the thesis and main ideas with details and examples. 
�� provides a variety of sentence types and uses some descriptive language. 
�� demonstrates a general sense of audience. 
�� may contain some errors in the conventions of the English language. (Errors do not interfere with  
        the reader’s understanding of the essay.)* 

A Persuasive Composition: 
�� states and maintains a position, generally defends that position with precise and relevant evidence  
       and addresses the reader’s concerns, biases, and expectations. 

2 The essay — 
�� addresses only parts of the writing task. 
�� may provide a thesis, demonstrates an inconsistent tone and focus and illustrates little, if any,   

control of organization. 
�� may support the thesis and main ideas with limited, if any, details and/or examples. 
�� provides few, if any, types of sentence types, and basic, predictable language. 
�� demonstrates little or no sense of audience. 
�� may contain several errors in the conventions of the English language. (Errors may interfere with  
       the reader’s understanding of the essay.)* 

A Persuasive Composition: 
�� defends a position with little evidence and may address the reader’s concerns, biases, and  

expectations. 

1 The essay may be too short to evaluate or — 
�� addresses only one part of the writing task. 
�� may provide a weak, if any, thesis; demonstrates little or no consistency of tone and focus; and  

illustrates little or no control of organization. 
�� fails to support ideas with details and/or examples. 
�� may provide no sentence variety and uses limited vocabulary.   
�� may demonstrate no sense of audience. 
�� may contain serious errors in the conventions of the English language. (Errors interfere with the  

reader’s understanding of the essay.)* 
A Persuasive Composition: 

�� fails to defend a position with any evidence and fails to address the reader’s concerns, 
biases, and expectations. 

 

non-scorable 
B = Blank      L = Written in a language other than English      T = Off-topic      I = Illegible/Unintelligible 
*  Conventions of the English language refer to grammar, punctuation, spelling, capitalization, and usage. 
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Appendix B 
 

CAHSEE English Language Arts Blueprint* 
 

California Content Standard 
Number 

and Type 
of Items 

Reading 
(Grades Nine and Ten with two standards from Grade Eight as noted*) 

58 
Multiple-

choice Items 
Total 

1.0 WORD ANALYSIS, FLUENCY, AND SYSTEMATIC VOCABULARY DEVELOPMENT:  
Students apply their knowledge of word origins to determine the meaning of new 
words encountered in reading materials and use those words accurately. 

10 
Multiple-
choice 
Items 

1.1 Vocabulary and Concept Development:  identify and use the literal and figurative 
meanings of words and understand word derivations. 6 

1.2 Vocabulary and Concept Development:  distinguish between the denotative and 
connotative meanings of words and interpret the connotative power of words. 4 

1.3 Vocabulary and Concept Development:  identify Greek, Roman, and Norse mythology 
and use the knowledge to understand the origin and meaning of new words (e.g., the word 
narcissistic drawn from the myth of Narcissus and Echo). 

0 

2.0 READING COMPREHENSION (FOCUS ON INFORMATIONAL MATERIALS): Students 
read and understand grade-level-appropriate material. They analyze the 
organizational patterns, arguments, and positions advanced. The selections in 
Recommended Readings in Literature, Grades Nine Through Twelve (1990) illustrate 
the quality and complexity of the materials to be read by students. In addition, by 
grade twelve, students read two million words annually on their own, including a wide 
variety of classic and contemporary literature, magazines, newspapers, online 
information. In grades nine and ten, students make substantial progress toward this 
goal. 

24 
Multiple-
choice 
Items 

8.2.1 Structural Features of Informational Materials: compare and contrast the features and 
elements of consumer materials to gain meaning from documents (e.g., warranties, 
contracts, product information, instruction manuals).� 

1 

2.1 Structural Features of Informational Materials:  analyze the structure and format of 
functional workplace documents, including the graphics and headers, and explain how 
authors use the features to achieve their purposes. 

3 

2.2 Structural Features of Informational Materials:  prepare a bibliography of reference 
materials for a report using a variety of consumer, workplace, and public documents. 2 

2.3 Comprehension and Analysis of Grade-Level-Appropriate Text:  generate relevant 
questions about readings on issues that can be researched. 2 

2.4 Comprehension and Analysis of Grade-Level-Appropriate Text:  synthesize the content 
from several sources or works by a single author dealing with a single issue; paraphrase the 
ideas and connect them to other sources and related topics to demonstrate comprehension. 

3 

2.5 Comprehension and Analysis of Grade-Level-Appropriate Text:  extend ideas 
presented in primary or secondary sources through original analysis, evaluation, and 
elaboration. 

3 

2.6 Comprehension and Analysis of Grade-Level-Appropriate Text:  demonstrate use of 
sophisticated learning tools by following technical directions (e.g., those found with graphic 
calculators and specialized software programs and access guides in World Wide Web sites 
on the Internet). 

0 

2.7 Expository Critique:  critique the logic of functional documents by examining the sequence 
of information and procedures in anticipation of possible reader misunderstandings. 3 

2.8 Expository Critique:  evaluate the credibility of an author’s argument or defense of a claim 
by critiquing the relationship between generalizations and evidence, the comprehensiveness 
of evidence, and the way in which the author’s intent affects the structure and tone of the 
text (e.g., in professional journals, editorials, political speeches, primary source material). 

7 

 
� Eighth grade content standard 
* Approved by the State Board of Education on December 7, 2000 
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CAHSEE English Language Arts Blueprint* 
 

California Content Standard 
Number 

and Type 
of Items 

3.0 LITERARY RESPONSE AND ANALYSIS: Students read and respond to historically or 
culturally significant works of literature that reflect and enhance their studies of 
history and social science. They conduct in-depth analyses of recurrent patterns and 
themes. The selections in Recommended Literature, Grades Nine Through Twelve 
illustrate the quality and complexity of the materials to be read by students. 

24 
Multiple-
choice 
Items 

3.1 Structural Features of Literature:  articulate the relationship between the expressed 
purposes and the characteristics of different forms of dramatic literature (e.g., comedy, 
tragedy, drama, dramatic monologue). 

2 

3.2 Structural Features of Literature:  compare and contrast the presentation of a similar 
theme or topic across genres to explain how the selection of genre shapes the theme or 
topic. 

0 

3.3 Narrative Analysis of Grade-Level-Appropriate Text:  analyze interactions between main 
and subordinate characters in a literary text (e.g., internal and external conflicts, motivations, 
relationships, influences) and explain the way those interactions affect the plot. 

2 

3.4 Narrative Analysis of Grade-Level-Appropriate Text: determine characters’ traits by what 
the characters say about themselves in narration, dialogue, dramatic monologue, and 
soliloquy. 

2 

3.5 Narrative Analysis of Grade-Level-Appropriate Text: compare works that express a 
universal theme and provide evidence to support the ideas expressed in each work 4 

3.6 Narrative Analysis of Grade-Level-Appropriate Text: analyze and trace an author’s 
development of time and sequence, including the use of complex literary devices (e.g., 
foreshadowing, flashbacks). 

2 

3.7 Narrative Analysis of Grade-Level-Appropriate Text: recognize and understand the 
significance of various literary devices, including figurative language, imagery, allegory, and 
symbolism, and explain their appeal. 

2 

3.8 Narrative Analysis of Grade-Level-Appropriate Text: interpret and evaluate the impact of 
ambiguities, subtleties, contradictions, ironies, and incongruities in a text. 2 

3.9 Narrative Analysis of Grade-Level-Appropriate Text: explain how voice, persona, and the 
choice of a narrator affect characterization and the tone, plot, and credibility of a text. 2 

3.10 Narrative Analysis of Grade-Level-Appropriate Text: identify and describe the function of 
dialogue, scene designs, soliloquies, asides, and character foils in dramatic literature. 2 

8.3.7 Literary Criticism: analyze a work of literature, showing how it reflects the heritage, 
traditions, attitudes, and beliefs of its author.  (Biographical approach) � 

4 
Items that 
assess the 

three 
approaches will 

be rotated 
across test 

forms. 
3.11 Literary Criticism:  evaluate the aesthetic qualities of style, including the impact of diction 

and figurative language on tone, mood, and theme, using the terminology of literary 
criticism.  (Aesthetic Approach) 

 

 3.12 Literary Criticism:  analyze the way in which a work of literature is related to the  
         themes and issues of its historical period.  (Historical Approach) 
 

 

 
� Eighth grade content standard 
* Approved by the State Board of Education on December 7, 2000 
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CAHSEE English Language Arts Blueprint* 
 

California Content Standard 
Number 

and Type 
of Items 

Writing 
(Grades Nine and Ten) 

24 
Multiple-

choice Items 
Total 

1.0 WRITING STRATEGIES:  Students write coherent and focused essays that convey a 
well-defined perspective and tightly reasoned argument. The writing demonstrates 
students’ awareness of the audience and purpose. Students progress through the 
stages of the writing process as needed. 

11 
Multiple-

choice Items 
1.1 Organization and Focus:  establish a controlling impression or coherent thesis that 

conveys a clear and distinctive perspective on the subject and maintain a consistent tone 
and focus throughout the piece of writing. 

2 

1.2 Organization and Focus:  use precise language, action verbs, sensory details, appropriate 
modifiers, and the active rather than the passive voice. 3 

1.3 Research and Technology:  use clear research questions and suitable research methods 
(e.g., library, electronic media, personal interview) to elicit and present evidence from 
primary and secondary sources. 

1 

1.4 Research and Technology:  develop the main ideas within the body of the composition 
through supportive evidence (e.g., scenarios, commonly held beliefs, hypotheses, 
definitions). 

1 

1.5 Research and Technology:  synthesize information from multiple sources and identify 
complexities and discrepancies in the information and the different perspectives found in 
each medium (e.g., almanacs, microfiche, news sources, in-depth field studies, speeches, 
journals, technical documents). 

1 

1.6 Research and Technology:  integrate quotations and citations into written text while 
maintaining the flow of ideas. 1 

1.7 Research and Technology:  use appropriate conventions for documentation in the text, 
notes, and bibliographies by adhering to those in style manuals (e.g., the Modern Language 
Association Handbook, The Chicago Manual of Style). 

0 

1.8 Research and Technology:  design and publish documents by using advanced publishing 
software and graphic programs. 0 

1.9 Evaluation and Revision:  revise writing to improve the logic and coherence of the 
organization and controlling perspective, the precision of word choice, and the tone by 
taking into consideration the audience, purpose, and formality of the context. 

2 

 
* Approved by the State Board of Education on December 7, 2000 
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CAHSEE English Language Arts Blueprint* 
 

California Content Standard 
Number 

and Type 
of Items 

WRITING APPLICATIONS (GENRES AND THEIR CHARACTERISTICS) 
Students combine the rhetorical strategies of narration, exposition, persuasion, and 
description to produce texts of at least 1,500 words each. Student writing demonstrates a 
command of standard American English and the research, organizational, and drafting 
strategies outlined in Writing Standard 1.0. 

2 
Constructed-

Response 
Items 

2.1  Write biographical or autobiographical narratives or short stories: 
a. Relate a sequence of events and communicate the significance of the 

events to the audience. 
b. Locate scenes and incidents in specific places. 
c. Describe with concrete sensory details the sights, sounds, and smells of 

a scene and the specific actions, movements, gestures, and feelings of 
the characters; use interior monologue to depict the characters’ feelings. 

d. Pace the presentation of actions to accommodate changes in time and 
mood. 

e. Make effective use of descriptions of appearance, images,  
           shifting perspectives, and sensory details. 

� 

2.2  Write responses to literature: 
a. Demonstrate a comprehensive grasp of the significant ideas of literary 

works. 
b. Support important ideas and viewpoints through accurate and detailed 

references to the text or to other works. 
c. Demonstrate awareness of the author’s use of stylistic devices and an 

appreciation of the effects created. 
d. Identify and assess the impact of perceived ambiguities, nuances,  

              and complexities within the text. 

� 

2.3  Write expository compositions, including analytical essays and research reports. 
a. Marshal evidence in support of a thesis and related claims, including 

information on all relevant perspectives. 
b. Convey information and ideas from primary and secondary sources 

accurately and coherently. 
c. Make distinctions between the relative value and significance of specific 

data, facts, and ideas. 
d. Include visual aids by employing appropriate technology to organize and 

record information on charts, maps, and graphs. 
e. Anticipate and address readers’ potential misunderstandings, biases, 

and expectations. 
   f.      Use technical terms and notations accurately. 

� 

2.3  Write persuasive compositions. 
a. Structure ideas and arguments in a sustained and logical fashion. 
b. Use specific rhetorical devices to support assertions (e.g., appeal to logic 

through reasoning; appeal to emotion or ethical belief; relate a personal 
anecdote, case study, or analogy). 

c. Clarify and defend positions with precise and relevant evidence, 
including facts, expert opinions, quotations, and expressions of 
commonly accepted beliefs and logical reasoning. 

d. Address readers’ concerns, counterclaims, biases, and  
           expectations. 

� 

2.5  Write business letters. 
a. Provide clear and purposeful information and address the intended 

audience appropriately. 
b. Use appropriate vocabulary, tone, and style to take into account the 

nature of the relationship with, and the knowledge and interests of, the 
recipients. 

c. Highlight central ideas or images. 
d. Follow a conventional style with page formats, fonts, and  
        spacing that contribute to the documents’ readability and  

            impact. 
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CAHSEE English Language Arts Blueprint* 
 

California Content Standard 
Number 

and Type 
of Items 

2.6   Write technical documents (e.g., a manual on rules of behavior for conflict resolution, 
procedures for conducting a meeting, minutes of a meeting): 
a. Report information and convey ideas logically and correctly. 
b. Offer detailed and accurate specifications. 
c. Include scenarios, definitions, and examples to aid comprehension (e.g., 

troubleshooting guide). 
  d.     Anticipate readers’ problems, mistakes, and misunderstandings. 

 

1.0 WRITTEN AND ORAL ENGLISH LANGUAGE CONVENTIONS:  Students write and 
speak with a command of standard English conventions. 

13 
Multiple-

choice Items 
1.1 Grammar and Mechanics of Writing:  identify and correctly use clauses (e.g., main and 

subordinate), phrases (e.g., gerund, infinitive, and participial), and mechanics of punctuation 
(e.g., semi-colons, colons, ellipses, hyphens) 

4 

1.2 Grammar and Mechanics of Writing:  understand sentence construction (e.g., parallel 
structure, subordination, proper placement of modifiers) and proper English usage (e.g., 
consistency of verb tenses) 

4 

1.3 Grammar and Mechanics of Writing:  demonstrate an understanding of proper English 
usage and control of grammar, paragraph and sentence structure, diction, and syntax 4 

1.4 Manuscript Form:  produce legible work that shows accurate spelling and correct use of 
the conventions of punctuation and capitalization 0 

1.5 Manuscript Form:  reflect appropriate manuscript requirements, including title page 
presentation, pagination, spacing and margins, and integration of source and support 
material (e.g., in-text citation, use of direct quotations, paraphrasing) with appropriate 
citations 

1 

TOTAL 82 
Multiple-

choice Items; 
2 

constructed-
response 

items 
 
*Approved by the State Board of Education on December 7, 2000 
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Appendix C 

Passages for Sample Items 
 
 
 
A Word in the Hand         108 
On Becoming a Falconer        110 
A Brain Divided         111 
A Day Away          113 
How to Choose a Password        115 
Main Street Movies Employee Manual: Organizing Videos    117 
Staff Responsibilities          119 
Pro and Con on Vitamin Supplements      120 
Acting Up          123 
Going Home          125 
Essay Writing          127 
The Abominable Snowman        128 
Hiking Trip          129 
 
 
 
 



               C a l i f o r n I a   H i g h   S c h o o l   E x i t   E x a m i n a t i o n                               August 2002 
 

 
Copyright © 2002 Standards and Assessment Division                                                                                                           
California Department of Education                                                                             108  



               C a l i f o r n I a   H i g h   S c h o o l   E x i t   E x a m i n a t i o n                               August 2002 
 

 
Copyright © 2002 Standards and Assessment Division                                                                                                           
California Department of Education                                                                             109  



               C a l i f o r n I a   H i g h   S c h o o l   E x i t   E x a m i n a t i o n                               August 2002 
 

 
Copyright © 2002 Standards and Assessment Division                                                                                                           
California Department of Education                                                                             110  
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Appendix D 

Sample Worksheets 
  
 
Worksheet 1: Suggested Seven-Step Process for Using the CAHSEE to 

Increase Student Achievement 
 
 
Worksheet 2:   Suggested Process Questions 
 
 
Worksheet 3:  School Curriculum Alignment to State Content Standards 
 
 
Worksheet 4: Suggested Teacher Planning Guide for Designing Standards-

based Instruction 
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Worksheet 1 
Suggested Seven-Step Process for Using the CAHSEE  

to Increase Student Achievement 
 
Step One______________________________________________________________ 
Present an overview of the CAHSEE results to develop an understanding of the 
purpose and requirements of the exam and the scores that are reported.  
 
 
Step Two_______________________________________________________________ 
Analyze the English language arts content standards addressed on the CAHSEE by 
strands to identify the knowledge and skills students should be taught to achieve 
those standards.   
 
 
Step Three______________________________________________________________ 
Have English language arts teachers individually analyze how and when students 
are addressing identified English language arts content standards in their classes 
and compile results.  
 
 
Step Four_______________________________________________________________ 
Have English language arts teachers as a group use their individual analyses to 
review their curriculum and classroom instruction for alignment to the state content 
standards.  
 
 
Step Five________________________________________________________________ 
Review the current year’s results for English language arts to identify areas of 
strength and areas that need improvement in the English language arts curriculum.  
 
 
Step Six_________________________________________________________________ 
Have English language arts teachers meet with teachers in departments for other 
subject areas to review the English language arts standards and identify how and 
when they could reinforce reading and writing skills in their classroom instruction 
and assignments. 
 
 
Step Seven______________________________________________________________ 
Begin program planning and implementation (curriculum, classroom instruction, 
and assessments process), based on the outcomes of steps two through six. Bring 
together English language arts teachers and department chairs and/or 
representatives from other subject areas to help formulate strategies and timelines. 
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Worksheet 2 
Suggested Process Questions 

 
 
Step One______________________________________________________________ 

�� What is the purpose of the CAHSEE, and how does that purpose relate to other 
standards-based assessments? 

 
�� What student or group results are being reported annually for the CAHSEE? 

 
�� How are scores being reported, and what do they mean? What are their intended 

uses? 
 
Step Two______________________________________________________________ 

�� What English language arts standards are addressed in the CAHSEE? 
 

�� What are the essential elements of the identified content standards? 
 

�� What should students know and be able to do, according to these elements? 
 

�� Where are these standards taught? 
 
Step Three______________________________________________________________ 

�� Am I addressing content standards covered on the CAHSEE in English language 
arts in my classes? If yes, which standards are being addressed?  How and when? 

 
�� How frequently are the standards being covered?  Where and when are they 

introduced, reviewed, and reinforced? 
 

�� What level or quality of response do I expect from students (How good is “good 
enough”)? What criteria or assessments do I use to determine acceptable work? 

 
Step Four_______________________________________________________________ 

�� Which standards appear to receive heavy emphasis in our English language arts 
curriculum? Which appear to receive little or no emphasis? 

 
�� Do all the teachers agree on the quality of work or response required from 

students to meet the standard? Is the minimum required to be “good enough” the 
same in all classes? 

 
�� Do all students, regardless of their class schedule or program of instruction, have 

an opportunity to learn and apply all the English language arts standards? 
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Worksheet 2 
Suggested Process Questions 

 
�� What changes in curriculum, instruction, or student placement or scheduling need 

to take place in order to ensure that English learners and students with exceptional 
needs have opportunities to learn and apply the language arts standards? 

 
Step Five_______________________________________________________________ 

�� What do the results show about student achievement in English language arts? 
How do these results compare to other achievement data about your students? 

 
�� What are areas of strength and what are areas that need improvement, as indicated 

by the data? 
 

�� Are certain areas stronger in the group results than they are in the results for some 
individual students? 

 
�� Based on the most recent results, how can the learning needs of individual 

students be addressed? How can the curriculum be modified to address 
schoolwide learning needs? 

 
Step Six________________________________________________________________ 

�� How are students in your classes (other than English language arts) currently 
being asked to apply reading and writing skills? 

 
�� What standards do the identified assignments and tasks reinforce? 

 
�� What are other ways that essential English language arts standards could be 

reinforced in your instructional program? How and when? 
 

�� What changes in curriculum, instruction, or student placement or scheduling need 
to take place in order to ensure that English learners and students with disabilities 
have opportunities to learn and apply the language arts standards? 
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Worksheet 3 
School Curriculum Alignment to State Content Standards 

 
Content Area ___________________ Grade level or Course_____________________ 
 

Degree of Emphasis 
California Content Standard 

Strong Some  No 

Reading 
(Grades Nine and Ten with two standards from Grade Eight as noted*) 

   

1.0 WORD ANALYSIS, FLUENCY, AND SYSTEMATIC VOCABULARY 
DEVELOPMENT:  Students apply their knowledge of word origins to 
determine the meaning of new words encountered in reading materials 
and use those words accurately. 

   

1.1 Vocabulary and Concept Development:  identify and use the literal and 
figurative meanings of words and understand word derivations. 

   

1.2 Vocabulary and Concept Development:  distinguish between the denotative 
and connotative meanings of words and interpret the connotative power of 
words. 

   

1.3 Vocabulary and Concept Development:  identify Greek, Roman, and Norse 
mythology and use the knowledge to understand the origin and meaning of 
new words (e.g., the word narcissistic drawn from the myth of Narcissus and 
Echo). 

   

2.0 READING COMPREHENSION (FOCUS ON INFORMATIONAL 
MATERIALS): Students read and understand grade-level-appropriate 
material. They analyze the organizational patterns, arguments, and 
positions advanced. The selections in Recommended Readings in 
Literature, Grades Nine Through Twelve (1990) illustrate the quality and 
complexity of the materials to be read by students. In addition, by grade 
twelve, students read two million words annually on their own, including 
a wide variety of classic and contemporary literature, magazines, 
newspapers, online information. In grades nine and ten, students make 
substantial progress toward this goal. 

   

8.2.1 Structural Features of Informational Materials: Compare and contrast the 
features and elements of consumer materials to gain meaning from 
documents (e.g., warranties, contracts, product information, instruction 
manuals)� 

   

2.1 Structural Features of Informational Materials:  analyze the structure and 
format of functional workplace documents, including the graphics and 
headers, and explain how authors use the features to achieve their purposes. 

   

2.2 Structural Features of Informational Materials:  prepare a bibliography of 
reference materials for a report using a variety of consumer, workplace, and 
public documents. 

   

2.3 Comprehension and Analysis of Grade-Level-Appropriate Text:  generate 
relevant questions about readings on issues that can be researched. 

   

2.4 Comprehension and Analysis of Grade-Level-Appropriate Text:  
synthesize the content from several sources or works by a single author 
dealing with a single issue; paraphrase the ideas and connect them to other 
sources and related topics to demonstrate comprehension. 

   

2.5 Comprehension and Analysis of Grade-Level-Appropriate Text:  extend 
ideas presented in primary or secondary sources through original analysis, 
evaluation, and elaboration. 

   

2.6 Comprehension and Analysis of Grade-Level-Appropriate Text:  
demonstrate use of sophisticated learning tools by following technical 
directions (e.g., those found with graphic calculators and specialized software 
programs and access guides in World Wide Web sites on the Internet). 

   

2.7 Expository Critique:  critique the logic of functional documents by examining 
the sequence of information and procedures in anticipation of possible reader 
misunderstandings. 

   

 
� Eighth grade content standard 
* Approved by the State Board of Education on December 7, 2000 
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Worksheet 3 
School Curriculum Alignment to State Content Standards 

 
Degree of Emphasis 

California Content Standard 
Strong Some No 

2.8 Expository Critique:  evaluate the credibility of an author’s argument or defense 
of a claim by critiquing the relationship between generalizations and evidence, 
the comprehensiveness of evidence, and the way in which the author’s intent 
affects the structure and tone of the text (e.g., in professional journals, editorials, 
political speeches, primary source material). 

   

3.0 LITERARY RESPONSE AND ANALYSIS: Students read and respond to 
historically or culturally significant works of literature that reflect and 
enhance their studies of history and social science. They conduct in-depth 
analyses of recurrent patterns and themes. The selections in 
Recommended Literature, Grades Nine Through Twelve illustrate the 
quality and complexity of the materials to be read by students. 

   

3.1 Structural Features of Literature:  articulate the relationship between the 
expressed purposes and the characteristics of different forms of dramatic 
literature (e.g., comedy, tragedy, drama, dramatic monologue). 

   

3.2 Structural Features of Literature:  compare and contrast the presentation of a 
similar theme or topic across genres to explain how the selection of genre 
shapes the theme or topic. 

   

3.3 Narrative Analysis of Grade-Level-Appropriate Text:  analyze interactions 
between main and subordinate characters in a literary text (e.g., internal and 
external conflicts, motivations, relationships, influences) and explain the way 
those interactions affect the plot. 

   

3.4 Narrative Analysis of Grade-Level-Appropriate Text: determine characters’ 
traits by what the characters say about themselves in narration, dialogue, 
dramatic monologue, and soliloquy. 

   

3.5 Narrative Analysis of Grade-Level-Appropriate Text: compare works that 
express a universal theme and provide evidence to support the ideas expressed 
in each work. 

   

3.6 Narrative Analysis of Grade-Level-Appropriate Text: analyze and trace an 
author’s development of time and sequence, including the use of complex literary 
devices (e.g., foreshadowing, flashbacks). 

   

3.7 Narrative Analysis of Grade-Level-Appropriate Text: recognize and 
understand the significance of various literary devices, including figurative 
language, imagery, allegory, and symbolism, and explain their appeal. 

   

3.8 Narrative Analysis of Grade-Level-Appropriate Text: interpret and evaluate 
the impact of ambiguities, subtleties, contradictions, ironies, and incongruities in 
a text. 

   

3.9 Narrative Analysis of Grade-Level-Appropriate Text: explain how voice, 
persona, and the choice of a narrator affect characterization and the tone, plot, 
and credibility of a text. 

   

3.10 Narrative Analysis of Grade-Level-Appropriate Text: identify and describe the 
function of dialogue, scene designs, soliloquies, asides, and character foils in 
dramatic literature. 

   

8.3.7 Literary Criticism:  analyze a work of literature, showing how it reflects the 
heritage, traditions, attitudes, and beliefs of its author. (Biographical approach) � 

   

3.11 Literary Criticism:  evaluate the aesthetic qualities of style, including the impact 
of diction and figurative language on tone, mood, and theme, using the 
terminology of literary criticism.  (Aesthetic Approach) 

   

 3.12 Literary Criticism:  analyze the way in which a work of literature is related to 
         the themes and issues of its historical period.  (Historical Approach) 

   

 
� Eighth grade content standard 
* Approved by the State Board of Education on December 7, 2000 
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Worksheet 3 
School Curriculum Alignment to State Content Standards 

 
Degree of Emphasis 

California Content Standard 
Strong Some No 

Writing 
(Grades Nine and Ten) 

   

1.0 WRITING STRATEGIES:  Students write coherent and focused essays 
that convey a well-defined perspective and tightly reasoned argument. 
The writing demonstrates students’ awareness of the audience and 
purpose. Students progress through the stages of the writing process 
as needed. 

   

1.1 Organization and Focus:  establish a controlling impression or coherent 
thesis that conveys a clear and distinctive perspective on the subject and 
maintain a consistent tone and focus throughout the piece of writing.  

   

1.2 Organization and Focus:  use precise language, action verbs, sensory 
details, appropriate modifiers, and the active rather than the passive voice. 

   

1.3 Research and Technology:  use clear research questions and suitable 
research methods (e.g., library, electronic media, personal interview) to elicit 
and present evidence from primary and secondary sources. 

   

1.4 Research and Technology:  develop the main ideas within the body of the 
composition through supportive evidence (e.g., scenarios, commonly held 
beliefs, hypotheses, definitions). 

   

1.5 Research and Technology:  synthesize information from multiple sources 
and identify complexities and discrepancies in the information and the 
different perspectives found in each medium (e.g., almanacs, microfiche, 
news sources, in-depth field studies, speeches, journals, technical 
documents). 

   

1.6 Research and Technology:  integrate quotations and citations into written 
text while maintaining the flow of ideas. 

   

1.7 Research and Technology:  use appropriate conventions for documentation 
in the text, notes, and bibliographies by adhering to those in style manuals 
(e.g., the Modern Language Association Handbook, The Chicago Manual of 
Style). 

   

1.8 Research and Technology:  design and publish documents by using 
advanced publishing software and graphic programs. 

   

1.9 Evaluation and Revision:  revise writing to improve the logic and coherence 
of the organization and controlling perspective, the precision of word choice, 
and the tone by taking into consideration the audience, purpose, and 
formality of the context. 

   

 
* Approved by the State Board of Education on December 7, 2000 
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Worksheet 3 
School Curriculum Alignment to State Content Standards 

 
Degree of Emphasis 

California Content Standard 
Strong Some No 

WRITING APPLICATIONS (GENRES AND THEIR CHARACTERISTICS) 
Students combine the rhetorical strategies of narration, exposition, 
persuasion, and description to produce texts of at least 1,500 words each. 
Student writing demonstrates a command of standard American English and 
the research, organizational, and drafting strategies outlined in Writing 
Standard 1.0. 

   

2.1 Write biographical or autobiographical narratives or short stories: 
a. Relate a sequence of events and communicate the 

significance of the events to the audience. 
b. Locate scenes and incidents in specific places. 
c. Describe with concrete sensory details the sights, sounds, 

and smells of a scene and the specific actions, 
movements, gestures, and feelings of the characters; use 
interior monologue to depict the characters’ feelings. 

d. Pace the presentation of actions to accommodate 
changes in time and mood. 

e. Make effective use of descriptions of appearances, 
images, shifting perspectives, and sensory details. 

 

   

2.2  Write responses to literature: 
a. Demonstrate a comprehensive grasp of the significant 

ideas of literary works. 
b. Support important ideas and viewpoints through accurate 

and detailed references to the text or to other works. 
c. Demonstrate awareness of the author’s use of stylistic 

devices and an appreciation of the effects created. 
d. Identify and assess the impact of perceived ambiguities, 

nuances, and complexities within the text.               

   

2.3  Write expository compositions, including analytical essays and research 
reports. 

a. Marshal evidence in support of a thesis and related 
claims, including information on all relevant perspectives. 

b. Convey information and ideas from primary and 
secondary sources accurately and coherently. 

c. Make distinctions between the relative value and 
significance of specific data, facts, and ideas. 

d. Include visual aids by employing appropriate technology 
to organize and record information on charts, maps, and 
graphs. 

e. Anticipate and address readers’ potential 
misunderstandings, biases, and expectations. 

   f.      Use technical terms and notations accurately. 

   

2.4  Write persuasive compositions. 
a. Structure ideas and arguments in a sustained and logical 

fashion. 
b. Use specific rhetorical devices to support assertions (e.g., 

appeal to logic through reasoning; appeal to emotion or 
ethical belief; relate a personal anecdote, case study, or 
analogy). 

c. Clarify and defend positions with precise and relevant 
evidence, including facts, expert opinions, quotations, and 
expressions of commonly accepted beliefs and logical 
reasoning. 

d. Address readers’ concerns, counterclaims, biases, and 
expectations.             

   

 
* Approved by the State Board of Education on December 7, 2000 
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Worksheet 3 
School Curriculum Alignment to State Content Standards 

 
Degree of Emphasis 

California Content Standard 
Strong Some No 

2.5  Write business letters. 
a. Provide clear and purposeful information and address the 

intended audience appropriately. 
b. Use appropriate vocabulary, tone, and style to take into 

account the nature of the relationship with, and the 
knowledge and interests of, the recipients. 

c. Highlight central ideas or images. 
d. Follow a conventional style with page formats, fonts, and  

spacing that contribute to the documents’ readability and 
impact.             

   

2.6  Write technical documents (e.g., a manual on rules of behavior for conflict 
resolution, procedures for conducting a meeting, minutes of a 
meeting): 
a. Report information and convey ideas logically and 

correctly. 
b. Offer detailed and accurate specifications. 
c. Include scenarios, definitions, and examples to aid 

comprehension (e.g., troubleshooting guide). 
  d.     Anticipate readers’ problems, mistakes, and   
          misunderstandings. 

   

1.0 WRITTEN AND ORAL ENGLISH LANGUAGE CONVENTIONS:  Students 
write and speak with a command of standard English conventions. 

   

1.1 Grammar and Mechanics of Writing:  identify and correctly use clauses 
(e.g., main and subordinate), phrases (e.g., gerund, infinitive, and participial), 
and mechanics of punctuation (e.g., semi-colons, colons, ellipses, hyphens) 

   

1.2 Grammar and Mechanics of Writing:  understand sentence construction 
(e.g., parallel structure, subordination, proper placement of modifiers) and 
proper English usage (e.g., consistency of verb tenses). 

   

1.3 Grammar and Mechanics of Writing:  demonstrate an understanding of 
proper English usage and control of grammar, paragraph and sentence 
structure, diction, and syntax. 

   

1.4 Manuscript Form:  produce legible work that shows accurate spelling and 
correct use of the conventions of punctuation and capitalization. 

   

1.5 Manuscript Form:  reflect appropriate manuscript requirements, including 
title page presentation, pagination, spacing and margins, and integration of 
source and support material (e.g., in-text citation, use of direct quotations, 
paraphrasing) with appropriate citations. 

   

 
* Approved by the State Board of Education on December 7, 2000 
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Worksheet 4 
Suggested Teacher Planning Guide for  
Designing Standards-based Instruction 

 
1. Content Standard(s) to be addressed 
 
 � 
 
 � 
 
 � 
 
 � 
 
 
2. Knowledge and Skills Covered in the Standard(s) (Components) 
Students should be able to: 
 
 � 
 
 � 
 
 � 
 
 � 
 
 
3. Related Prerequisite Knowledge and Skills 
Prior knowledge and skills students need in order to address components of the 
standard(s): 
 
 � 
 
 � 
 
 � 
 
 � 
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Worksheet 4 

Suggested Teacher Planning Guide for  
Designing Standards-based Instruction 

 
4. Assessment Questions/Tasks(s) 
The way(s) to measure a student’s level of achievement on this activity as it relates to the 
identified standard(s) could be: 
 
 � 
 
 � 
 
 � 
 
 � 
 
 
5. Instructional Activities for the Standard(s) 
A classroom activity could include the following (brief description): 
 
 � 
 
 � 
 
 � 
 
 � 
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Worksheet 4 

Suggested Teacher Planning Guide for  
Designing Standards-based Instruction 

 
6. Instructional Materials and Supplies  
The following materials, supplies, and/or equipment would be needed to complete the 
activity:  
 
 � 
 
 � 
 
 � 
 
 � 
 
 
7  Modifications for Students with Special Needs  
 

��English Learners 
��Students with IEP or 504 plans 
��Advanced Learners 

 
Modifications could include: 
 
 � 
 
 � 
 
 � 
 
 � 
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Appendix E 
Matrix of the California Content Standards for Reading 

1.0  Word Analysis, Fluency, and Systematic Vocabulary Development 
 

Grade Grade Level Vocabulary Words in Context Word Origins Roots and Affixes Figurative Language 
3 1.4 Use knowledge of antonyms, 

synonyms, homophones, and 
homographs to determine the 
meanings of words. 
 
1.5 Demonstrate knowledge of 
levels of specificity among grade-
appropriate words and explain the 
importance of these relations (e.g., 
dog/mammal/animal/living things). 
 

1.6 Use sentence and word context 
to find the meaning of unknown 
words. 

 1.8 Use knowledge of prefixes (e.g., 
un-, re-, pre-, bi-, mis-, dis-) and 
suffixes (e.g., -er, -est, -ful) to 
determine the meaning of words. 

 

4 1.2 Apply knowledge of word 
origins, derivations, synonyms, 
antonyms, and idioms to determine 
the meaning of words and phrases.* 

1.6 Distinguish and interpret words 
with multiple meanings. 
 
1.3 Use knowledge of root words to 
determine the meaning of unknown 
words within a passage. 
 

1.2 Apply knowledge of word 
origins, derivations, synonyms, 
antonyms, and idioms to determine 
the meaning of words and phrases.* 

1.4 Know common roots and affixes 
derived from Greek and Latin and 
use this knowledge to analyze the 
meaning of complex words (e.g., 
international). 

 

5 1.3 Understand and explain 
frequently used synonyms, 
antonyms, and homographs. 

. 1.2 Use word origins to determine 
the meaning of unknown words. 

1.4 Know abstract, derived roots and 
affixes from Greek and Latin and 
use this knowledge to analyze the 
meaning of complex words (e.g., 
controversial). 
 

1.5 Understand and explain the 
figurative and metaphorical use of 
words in context. 

6 1.5 Understand and explain "shades 
of meaning" in related words (e.g., 
softly and quietly). 

1.2 Identify and interpret figurative 
language and words with multiple 
meanings. 
 
1.4 Monitor expository text for 
unknown words or words with novel 
meanings by using word, sentence, 
and paragraph clues to determine 
meaning. 
 

1.3 Recognize the origins and 
meanings of frequently used foreign 
words in English and use these 
words accurately in speaking and 
writing. 

 1.2 Identify and interpret figurative 
language and words with multiple 
meanings. 

7  1.3 Clarify word meanings through 
the use of definition, example, 
restatement, or contrast. 

 1.2 Use knowledge of Greek, Latin, 
and Anglo-Saxon roots and affixes 
to understand content-area 
vocabulary. 

1.1 Identify idioms, analogies, 
metaphors, and similes in prose and 
poetry. 

8  1.3 Use word meanings within the 
appropriate context and show ability 
to verify those meanings by 
definition, restatement, example, 
comparison, or contrast. 

1.2 Understand the most important 
points in the history of English 
language and use common word 
origins to determine the historical 
influences on English word 
meanings. 
 

 1.1 Analyze idioms, analogies, 
metaphors, and similes to infer the 
literal and figurative meanings of 
phrases.  
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1.0  Word Analysis, Fluency, and Systematic Vocabulary Development, continued 

 
Grade Grade Level Vocabulary Words in Context Word Origins Roots and Affixes Figurative Language 

9 1.1 Identify and use the literal and 
figurative meanings of words and 
understand word derivations.* 
 
1.2 Distinguish between the 
denotative and connotative 
meanings of words and interpret 
the connotative power of words. 
 

The meaning of words in context 
is also tested on the CAHSEE. 

1.1 Identify and use the literal and 
figurative meanings of words and 
understand word derivations.* 

The knowledge of roots and 
affixes is also tested on the 
CAHSEE. 

1.1 Identify and use the literal and 
figurative meanings of words and 
understand word derivations.* 

 
  Standards shown in boldface type are assessed on the CAHSEE. 
*The standard has been repeated in the grade. The underlining shows the sections of the standard that are applicable to this topic. 
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2. 0 Reading Comprehension 
 

Grade Structural Features Organizational 
Structure 

Comprehension of 
Informational Text 

Written Instructions Expository Critique Reference Materials and 
Research 

3 2.1 Use titles, tables of 
contents, chapter headings, 
glossaries, and indexes to 
locate information in text. 

 2.2 Ask questions and support 
answers by connecting prior 
knowledge with literal 
information found in, and 
inferred from, the text. 
 
2.3 Demonstrate 
comprehension by identifying 
answers in the text. 
 
2.4 Recall major points in the 
text and make and modify 
predictions about forthcoming 
information. 
 
2.5 Distinguish the main idea 
and supporting details in 
expository text. 
 

2.7 Follow simple multiple-
step written instructions (e.g., 
how to assemble a product or 
play a board game). 

2.6 Extract appropriate and 
significant information from 
the text, including problems 
and solutions. 

1.7 Use a dictionary to learn 
the meaning and other 
features of unknown words. 

4 2.3 Make and confirm 
predictions about text by 
using prior knowledge and 
ideas presented in the text 
itself, including illustrations, 
titles, topic sentences, 
important words, and 
foreshadowing clues.* 

2.1 Identify structural patterns 
found in informational text 
(e.g., compare and contrast, 
cause and effect, sequential or 
chronological order, 
proposition and support) to 
strengthen 
comprehension. 

2.3 Make and confirm 
predictions about text by 
using prior knowledge and 
ideas presented in the text 
itself, including illustrations, 
titles, topic sentences, 
important words, and 
foreshadowing clues.* 
 
2.5 Compare and contrast 
information on the same topic 
after reading several passages 
or articles. 
 
2.6 Distinguish between 
cause and effect and between 
fact and opinion in expository 
text.* 

2.7 Follow multiple-step 
instructions in a basic 
technical manual (e.g., how to 
use computer commands or 
video games). 

2.4 Evaluate new information 
and hypotheses by testing 
them against known 
information 
and ideas. 
 
2.6 Distinguish between 
cause and effect and between 
fact and opinion in expository 
text.* 

1.5 Use a thesaurus to 
determine related words and 
concepts. 
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2.0 Reading Comprehension, continued 
 
Grade Structural Features Organizational 

Structure 
Comprehension of 
Informational Text 

Written Instructions Expository Critique Research 

5 2.1 Understand how text 
features (e.g., format, 
graphics, sequence, diagrams, 
illustrations, charts, maps) 
make information accessible 
and usable.  

2.2 Analyze text that is 
organized in sequential or 
chronological order. 
 

2.3 Discern main ideas and 
concepts presented in texts, 
identifying and assessing 
evidence that supports those 
ideas 
 
2.4 Draw inferences, 
conclusions, or 
generalizations about text and 
support them with textual 
evidence and prior 
knowledge. 
 

 2.5 Distinguish facts, 
supported inferences, and 
opinions in text. 

 

6 2.1 Identify the structural 
features of popular media 
(e.g., newspapers, magazines, 
online information) and use 
the features to obtain 
information.  
 
 

2.2 Analyze text that uses the 
compare-and-contrast 
organizational pattern. 

2.3 Connect and clarify main 
ideas by identifying their 
relationships to other sources 
and related topics. 
 
 

2.5 Follow multiple-step 
instructions for preparing 
applications (e.g., for a public 
library card, bank savings 
account, sports club, league 
membership). 

2.6 Determine the adequacy 
and appropriateness of the 
evidence for an author's 
conclusions. 
 
2.7 Make reasonable 
assertions about a text 
through accurate, supporting 
citations. 
 
2.8 Note instances of 
unsupported inferences, 
fallacious reasoning, 
persuasion, and propaganda 
in text. 
 

2.4 Clarify an understanding 
of texts by creating outlines, 
logical notes, summaries, or 
reports. 
 
 

7  2.1 Understand and analyze 
the differences in structure 
and purpose between various 
categories of informational 
materials (e.g., textbooks, 
newspapers, instructional 
manuals, signs). 
 
2.3 Analyze text that uses the 
cause-and-effect 
organizational pattern. 
 

2.4 Identify and trace the 
development of an author's 
argument, point of view, or 
perspective in text. 

2.5 Understand and explain 
the use of a simple 
mechanical device by 
following technical 
directions. 

2.6 Assess the adequacy, 
accuracy, and appropriateness 
of the author’s evidence to 
support claims and assertions, 
noting instances of bias and 
stereotyping. 

2.2 Locate information by 
using a variety of consumer, 
workplace, and public 
documents. 
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2.0 Reading Comprehension, continued 
 

Grade Structural Features of 
Informational Text 

Organizational Structure Comprehension of 
Informational Text 

Expository Critique Written Instructions Research 

8 2.1 Compare and contrast the 
features and elements of 
consumer materials to gain 
meaning from documents 
(e.g., warranties, contracts, 
product information, 
instruction manuals). 

2.2 Analyze text that uses 
proposition and support 
patterns. 
 
 

2.3 Find similarities and 
differences between texts in 
the treatment, scope, or 
organization of ideas. 
 
2.4 Compare the original text 
to a summary to determine 
whether the summary 
accurately captures the main 
ideas, includes critical details, 
and conveys the underlying 
meaning. 
 
2.6 Use information from a 
variety of consumer, 
workplace, and public 
documents to explain a 
situation or decision and to 
solve a problem 
 

2.7 Evaluate the unity, 
coherence, logic, internal 
consistency, and structural 
patterns of text. 

2.5 Understand and explain 
the use of a complex 
mechanical device by 
following technical 
directions. 

 

9/10 2.1 Analyze the structure 
and format of functional 
workplace documents, 
including the graphics and 
headers, and explain how 
authors use the features to 
achieve their purposes. 

The analysis of 
organizational structures in 
text is also tested on the 
CAHSEE. 

2.4 Synthesize the content 
from several sources or 
works by a single author 
dealing with a single issue; 
paraphrase the ideas and 
connect them to other 
sources and related topics to 
demonstrate 
comprehension.  
 
2.5 Extend ideas presented 
in primary or secondary 
sources through original 
analysis, evaluation, and 
elaboration. 

2.7 Critique the logic of 
functional documents by 
examining the sequence of 
information and procedures 
in anticipation of possible 
reader misunderstandings. 
 
2.8 Evaluate the credibility 
of an author's argument or 
defense of a claim by 
critiquing the relationship 
between generalizations and 
evidence, the 
comprehensiveness of 
evidence, and the way in 
which the author's intent 
affects the structure and 
tone of the text (e.g., in 
professional journals, 
editorials, political speeches, 
primary source material). 
 

The understanding of 
technical directions is also 
tested on the CAHSEE. 

2.2 Prepare a bibliography 
of reference materials for a 
report using a variety of 
consumer, workplace, and 
public documents. 
 
2.3 Generate relevant 
questions about readings on 
issues that can be 
researched. 

 
  Standards shown in boldface type are assessed on the CAHSEE. 
*The standard has been repeated in the grade. The underlining shows the sections of the standard that are applicable to this topic. 
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3.0 Literary Response and Analysis 
 
Grade Structural Features 

of Literature (Genre) 
Literary Features 
(Plot) 

Literary Features 
(Characterization) 

Literary Features 
(Voice, Narrator, 

Tone, Mood) 

Literary Features 
(Theme) 

Literary Devices  Critical Analysis 

3 3.1 Distinguish common 
forms of literature (e.g., 
poetry, drama, fiction, 
nonfiction). 

3.2 Comprehend basic 
plots of classic fairy 
tales, myths, folktales, 
legends, and fables from 
around the world. 
 

3.3 Determine what 
characters are like by what 
they say or do and by how 
the author or illustrator 
portrays them. 

3.6 Identify the speaker 
or narrator in a selection. 

3.4 Determine the 
underlying theme or 
author's message in 
fiction and nonfiction 
text. 

3.5 Recognize the 
similarities of sounds in 
words and rhythmic 
patterns (e.g., alliteration, 
onomatopoeia) in a 
selection. 
 

 

4 3.1 Describe the 
structural differences of 
various imaginative forms 
of literature, including 
fantasies, fables, myths, 
legends, and fairy tales. 

3.2 Identify the main 
events of the plot, their 
causes, and the influence 
of each event on future 
actions. 
 
 

3.3 Use knowledge of the 
situation and setting and of 
a character's traits and 
motivations to determine 
the causes for that 
character's actions. 
 
3.4 Compare and contrast 
tales from different 
cultures by tracing the 
exploits of one character 
type and develop theories 
to account for similar tales 
in diverse cultures (e.g., 
trickster tales). 
 

  3.5 Define figurative 
language (e.g., simile, 
metaphor, hyperbole, 
personification) and 
identify its use in literary 
works.  
 

 

5 3.1 Identify and analyze 
the characteristics of 
poetry, drama, fiction, 
and nonfiction and 
explain the 
appropriateness of the 
literary forms chosen by 
an author for a specific 
purpose. 

3.2 Identify the main 
problem or conflict of the 
plot and explain how it is 
resolved. 
 
. 

3.3 Contrast the actions, 
motives (e.g., loyalty, 
selfishness, 
conscientiousness), and 
appearances of characters 
in a work of fiction and 
discuss the importance of 
the contrasts to the plot or 
theme. 

 3.4 Understand that 
theme refers to the 
meaning or moral of a 
selection and recognize 
themes (whether implied 
or stated directly) in 
sample works. 

3.5 Describe the function 
and effect of common 
literary devices (e.g., 
imagery, metaphor, 
symbolism). 
 

3.6 Evaluate the 
meaning of archetypal 
patterns and symbols 
that are found in myth 
and tradition by using 
literature from different 
eras and cultures. 
 
3.7 Evaluate the 
author's use of various 
techniques (e.g., appeal 
of characters in a 
picture book, logic and 
credibility of plots and 
settings, use of 
figurative language) to 
influence readers' 
perspectives. 
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3.0 Literary Response and Analysis, continued 
 
Grade Structural Features 

of Literature (Genre) 
Literary Features 
(Plot) 

Literary Features 
(Characterization) 

Literary Features 
(Voice, Narrator, 

Tone, Mood) 

Literary Features 
(Theme) 

Literary Devices  Critical Analysis 

6 3.1 Identify the forms of 
fiction and describe the 
major characteristics of 
each form. 

3.2 Analyze the effect of 
the qualities of the 
character (e.g., courage 
or cowardice, ambition or 
laziness) on the plot and 
the resolution of the 
conflict. 
 
3.3 Analyze the influence 
of setting on the problem 
and its resolution. 

 3.5 Identify the speaker 
and recognize the 
difference between first- 
and third-person narration 
(e.g., autobiography 
compared with 
biography).  
 

3.6 Identify and analyze 
features of themes 
conveyed through 
characters, actions, and 
images. 

3.4 Define how tone or 
meaning is conveyed in 
poetry through word 
choice, figurative 
language, sentence 
structure, line length, 
punctuation, rhythm, 
repetition, and rhyme. 

3.8 Critique the 
credibility of 
characterization and the 
degree to which a plot is 
contrived or realistic 
(e.g., compare use of 
fact and fantasy in 
historical fiction). 

7 3.1 Articulate the 
expressed purposes and 
characteristics of different 
forms of prose  (e.g., 
short story, novel, 
novella, essay). 

3.2 Identify events that 
advance the plot and 
determine how each 
event explains past or 
present action(s) or 
foreshadows future 
action(s).  

3.3 Analyze 
characterization as 
delineated through a 
character's thoughts, 
words, speech 
patterns, and actions; the 
narrator's description; and 
the thoughts, words, and 
actions  of other 
characters.  
 

3.5 Contrast points of 
view (e.g., first and third 
person, limited and 
omniscient, subjective 
and objective) in 
narrative text and explain 
how they affect the 
overall theme of the 
work. 

3.4 Identify and analyze 
recurring themes across 
works (e.g., the value of 
bravery, loyalty, and 
friendship; the effects of 
loneliness).  

 3.6 Analyze a range of 
responses to a literary 
work and determine the 
extent to which the 
literary elements in the 
work shaped those 
responses.  
 

8 3.1 Determine and 
articulate the relationship 
between the purposes and 
characteristics of different 
forms of poetry (e.g., 
ballad, lyric, couplet, 
epic, elegy, ode, sonnet). 
 

3.2 Evaluate the 
structural elements of the 
plot (e.g., subplots, 
parallel episodes, 
climax), the plot's 
development, and the 
way in which conflicts 
are (or are not) addressed 
and resolved.  

3.3 Compare and contrast 
motivations and reactions 
of literary characters from 
different historical eras 
confronting similar 
situations or conflicts.  
 

3.4 Analyze the relevance 
of the setting (e.g., place, 
time, customs) to the 
mood, tone, and meaning 
of the text.  

3.5 Identify and analyze 
recurring themes (e.g., 
good versus evil) across 
traditional and 
contemporary works. 

3.6 Identify significant 
literary devices (e.g., 
metaphor, symbolism, 
dialect, irony) that 
define a writer's style and 
use those elements to 
interpret the work.  

3.7 Analyze a work of 
literature, showing 
how it reflects the 
heritage, traditions, 
attitudes, and beliefs 
of its author. 
(Biographical 
approach)  
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3.0 Literary Response and Analysis, continued 
 

Grade Structural Features 
of Literature (Genre) 

Literary Features 
(Plot) 

Literary Features 
(Characterization) 

Literary Features 
(Voice, Narrator, 

Tone, Mood) 

Literary Features 
(Theme) 

Literary Devices  Critical Analysis 

9/10 2.1 Articulate the 
relationship between the 
expressed purposes and 
the characteristics of 
different forms of 
dramatic literature (e.g., 
comedy, tragedy, 
drama, dramatic 
monologue). 
 
2.2 Compare and 
contrast the 
presentation of a similar 
theme or topic across 
genres to explain how 
the selection of genre 
shapes the theme or 
topic. 

3.3 Analyze interactions 
between main and 
subordinate characters 
in a literary text (e.g., 
internal and external 
conflicts, motivations, 
relationships, 
influences) and explain 
the way those 
interactions affect the 
plot. 
 
3.4 Determine 
characters' traits by 
what the characters say 
about themselves in 
narration, dialogue, 
dramatic monologue, 
and soliloquy. 
 
3.6 Analyze and trace 
an author's 
development of time 
and sequence, including 
the use of complex 
literary devices (e.g., 
foreshadowing, 
flashbacks). 
 

3.4 Determine 
characters' traits by 
what the characters say 
about themselves in 
narration, dialogue, 
dramatic monologue, 
and soliloquy. 

3.9 Explain how voice, 
persona, and the choice 
of a narrator affect 
characterization and the 
tone, plot, and 
credibility of a text. 
 
3.10 Identify and 
describe the function of 
dialogue, scene designs, 
soliloquies, asides, and 
character foils in 
dramatic literature. 

3.5 Compare works that 
express a universal 
theme and provide 
evidence to support the 
ideas expressed in each 
work. 

3.7 Recognize and 
understand the 
significance of various 
literary devices, 
including figurative 
language, imagery, 
allegory, and 
symbolism, and explain 
their appeal. 

3.8 Interpret and 
evaluate the impact of 
ambiguities, subtleties, 
contradictions, ironies, 
and incongruities in a 
text. 
 
3.11 Evaluate the 
aesthetic qualities of 
style, including the 
impact of diction and 
figurative language on 
tone, mood, and 
theme, using the 
terminology of literary 
criticism. (Aesthetic 
approach) 
 
3.12 Analyze the way 
in which a work of 
literature is related to 
the themes and issues 
of its historical period. 
(Historical approach) 
 
 

 
  Standards shown in boldface type are assessed on the CAHSEE. 
*The standard has been repeated in the grade. The underlining shows the sections of the standard that are applicable to this topic. 


